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Course Title: Curriculum Practices

Course No: Ed 521 Nature of Course: Theoretical
Level: M. Ed. Credit Hours:3
Semester: Second Teaching Hours:48

1. Course Introduction

This course has been designed to provide fundamental knowledge and understanding of
various concepts of curriculum, different curriculum development models, taxonomy of
educational objectives, curriculum designs, and theoretical perspectives for analyzing specific
curriculum from indigenous and gender lenses. After the completion of this course, the
students are expected to have basic knowledge and skills to examine different concepts of
curriculum critically, design a curriculum by reflecting the needs and aspirations of particular
context, formulate specific instructional objectives based on revised taxonomy, analyze school
to university level curriculum from different design dimensions perspectives and examine
prepared curriculum from indigenous and gender lenses. Furthermore, this course will be
handy to make students familiarize with practices that have been made inreferences to Nepal
to plan, disseminate, implement, and evaluate the curriculum especially from school to
university level. This course also provides ample opportunities to the learners to review school
level curricula through multiple lenses and then enables them to find out a number of
alternatives for further improvement of the reviewed curricula based on the theoretical
underpinning that they received under this course.

2. General Objectives

The general objectives of the course are:

e To make the students familiar with the various concepts of curriculum and enable them to
assess these concepts critically to broaden their horizon of knowledge.

e To make the students acquainted with different types of curriculum development models
to enable them to devise relevant curricula in reference to Nepal.

e To make students able to formulate specific instructional objectives by integrating both
knowledge and cognitive process dimensions incorporated under the revised taxonomy of
educational objectives.

e To enable the students to assess different curriculum designs encompassed within this
course critically and then ample opportunities will be provided to them to analyze different
curricula through the lens of design dimensions.

e To enable to examine the school level curricula critically from indigenous and gender
perspectives.



3. Course Details

Unit I: Conceptualizing Curriculum(6 hours)

Specific Objectives Contents Content Coverage
e lllustrate different concepts| 1.1. Various concepts of | 1.1 Various concepts of
of the curriculum. curriculum curriculum

e Examine diverse concepts
of the curriculum through
multiple lenses.

e Explore the implications of
various concepts of the
curriculum.

e Analyze the concept
possessed by school-level
curricula in Nepal froma
critical perspective.

1.2. Critically analyze the
concepts of the
curriculum.

1.2. Implications of various

concepts ofthe
curriculum in Nepal

1.1.1Curriculum as
subjects and subject
matter
1.1.2 Curriculum as
experiences
1.1.3 Curriculum as
objectives
1.1.4Curriculum as a plan
1.1.5 Curriculum as
Technological system
of production.
1.2 Strengths and limitations
of these concepts
1.3 Implications of various
concepts of the curriculum
in Nepal

Teaching Learning Strategies

Teacher’s Inputs (6 hrs.)

Students' Efforts (12hrs.)

Tasks for assignments

e Distribute learning
resources such as papers,
books, links, and
PowerPoint slides
containing the concepts of
the curriculum.

e Ask discussion guestions
in relation to concepts,
strengths, weaknesses, and
implications of various
concepts of curriculum,
and then summarize the
discussion result.

e Encourage students to
participate in cooperative
learning activities to
provide them a chance to
learn from each other.

e Accessto the learning
resources (papers, books,
recorded video, and
PowerPoint slides or
email).

Engage in discussion of
conceptual questions
asked by the instructor
and respond to these
questions by following
given instructions.
Student will review the
school-level curricula in
Nepal and assess how
these concepts are
reflected in them.
Students will participate
in the group activities
and complete assigned
tasks by playing
determined role.

e Whole class will be divided
into different groups and
each group will be asked to
access at least 10 teaching
staff attending school to
university level through
different modes (direct
contact, telephone, mail,
messenger, etc.) to
investigate how they
conceptualize curriculum.
And then they will be asked
to share their findings
among their peers by
relating the results with the
narrower to wider concepts
of curriculum discussed
under this course.

Unit 11: Curriculum Development Models(12 hours)

Specific Objectives

| Contents

| Content Coverage




e Define model and
exemplify the continuum
of curriculum model.

e Explain different types of
curriculum development
models with their
fundamental process.

e Examine different types
of curriculum
development models with
their strengths and
weaknesses.

e Design an outline of a
curriculum for particular
context by following
specific model of
curriculum development.

e Assess curriculum
development process in
Nepal by applying
theoretical orientation
provided under this unit.

e Elucidate curriculum
dissemination and
implementation practices
in Nepal.

2.1 Concept and
continuum of models
of curriculum

2.2 Curriculum
development models

2.3 Curriculum
development process
in Nepal

2.4 Curriculum
dissemination and
implementation
practices in Nepal

2.1 Concept and continuum
of the curriculum model

2.2 Representative curriculum
development models
(concepts, strengths, and
weaknesses)
2.2.1Tyler model
2.2.2 Taba model
2.2.3Nicholls and

Nicholls model

2.2.4 Walker model
2.2.5 Stenhouse model

2.3 Curriculum development
process in Nepal (School
and University level).

2.4 Curriculum dissemination
and implementation
practices in Nepal.

2.5 Implications of these
models in references to
Nepal.

Teaching Learning Strategies

Teacher's Inputs (12 hrs.)

Students' Efforts (24
hrs.)

Tasks for Assignment

e Distribute reference books,
concise reading materials
and slide related to this
unit.

e Provide enough
opportunities to all learners
to discuss concepts,
characteristics, strengths
and weaknesses,
similarities and differences
of models included in this
chapter.

e Give a curriculum of
specific subject that has
been prepared for a grade
at school level to review
critically.

e Study distributed
materials to get mastery
of curricular contents
encompassed within this
unit.

e Gather essential
resources from various
sources such as the
library, internet, mentors,
etc.

¢ Draw the implications of
these models to develop
curricula in Nepalese
context.

e Students will be classified

into different groups
composed of 4/5 members in
each and they will be asked
to prepare an outline of
curriculum for specific group
of learners by encompassing
curricular goals, contents,
teaching methods, and
evaluation. Then each group
will be asked to present their
project works at the class
through poster presentation,
and finally, participation of
all students will be ensured
to identify strengths and
weaknesses of the
curriculum outlines prepared
by different groups for




giving appropriate
feedbacks.

Unit I11: Revised Taxonomy of Educational Objectives

(10 hrs.)

Specific objectives

Contents

Content Coverage

e Introduce Bloom’s
taxonomy in brief and
describe the need for new
taxonomy.

e Elaborate different
dimensions of knowledge
with examples.

e Exemplify cognitive
process dimensions of
revised taxonomy briefly.

e Formulate specific
objectives by integrating
knowledge and cognitive
process dimensions.

e Develop a taxonomy table
and formulate at least one
objective from each cell of
the table.

e Assess taxonomy of
educational objectives
through critical
perspective.

1.2 Recapitulation of
Bloom’s Taxonomy

1.3 Need for a Revised
Taxonomy

1.4 Knowledge Dimensions

1.5 Cognitive Process
Dimensions

1.6 Use of Taxonomy
Table

1.7 Criticism of the
Taxonomy

3.1 Recapitulation of
Bloom’s Taxonomy
3.2 The Need for Revised
Taxonomy
3.3 Knowledge Dimensions
3.3.1 Factual Knowledge
3.3.2 Conceptual
Knowledge
3.3.3 Procedural
Knowledge
3.3.4 Meta-cognitive
Knowledge
3.4 Cognitive Process
Dimensions
3.4.1 Remember
3.4.2 Understand
3.4.3 Apply
3.4.4 Analyze
3.4.5 Evaluate
3.4.6 Create
3.5 Using the Taxonomy
Table
3.6 Criticism of the
Taxonomy

Teacher’s Inputs (10 hrs.)

Students’ Efforts (20
hrs.)

Task for Assignments

e Teacher will provide
reference materials,
articles, and slides related
to Bloom’s taxonomy and
revised taxonomy.

e The teacher will divide
students into different
small groups and ask them
to work on objective
formulation representing
different knowledge and
cognitive process
dimensions.

e The teacher will ask
students to develop a table
of revised taxonomy and
then to make at least one
objective from each cell of

e Students will study all
materials provided by
teachers in a group and
share their ideas that they
learned from the
materials at the class.

e Formulate at least one
specific objective from
each cell of the taxonomy
table on an individual
basis.

e Find out any curriculum
from the school level and
identify the knowledge
and cognitive process
dimensions applied in
each objective

formulated in the

e Whole class will be divided
into 6 to 10 groups
composed of 5 members in
each and then they will be
asked to prepare 24 specific
objectives representing each
cell of the taxonomy table
and then each group will be
asked to present their group
work in the class. Then
feedback will be provided
on a required basis.




the table.

curriculum in a small
group composed of 4/5
students.

Unit IV: Curriculum Designs (12 hours)

Specific Objectives Contents Content Coverage
e Describe curriculum 4.1 Curriculum designs 4.1 Meaning of curriculum
design with its major 4.1.1 Meaning design

components.

e Find out the relationship
between various
dimensions that need to be

4.1.2 Components

4.1.3 Sources

4.1.4 Dimensions
4.2 Different curriculum

4.1.1 Components of
curriculum design
Sources of
curriculum design

41.2

considered while devising designs (philosophy, learner,
a curriculum design. society, knowledge,
e Epitomize different types technology)
of curriculum designs. 4.1.3 Design dimensions
e Assess different types of (continuity,
curriculum designs with sequence, scope,
their strengths and Integration,
weaknesses. articulation,
e Analyze how design  balance).
dimensions are maintained 4.2 Curriculum designs
in the Nepali curriculum. (concept, characteristics,
e Compare and contrast strengths, gnd weaknesses)
various types of design 4.2.1 Subject-centered
with examples. (discipline, broad-
e Analyze School level field, correlated)
curricula through various 4.2.2 Learner-centered
sources and designs (experience-
perspectives. centered, radical)
4.2.3 Problem-centered
(reconstructionist)
4.2.4 Postmodernism-
influenced design
Teaching Learning Strategies
Teacher's Inputs (12 hrs.) | Students’ Efforts (24 Tasks for Assignment
hrs.)

e Essentialreferences,
booksand handoutswill be
provided to develop
intended competency on
curricular contents.

e The teacher will ask
students to work in
pairs/groups to provide

¢ Study different materials
provided by teachers as
per their role assigned to
them.

e Prepare slides based on
the contents given to
them and deliver the
assignments by each

e Students will be classified

into different groups
composed of 4/5 members in
each and they will be asked
to find out a school level
curriculum related to their
major subject and then they
will be asked to analyze the




mastery of curricular
contents.

e Teacher will provide
feedback on a required
basis on the presentation
made by different groups
as well as individual
student to ensure their full
access to curricular
contents.

group through

PowerPoint presentation.

e Comment the contents
delivered by each group
in rational way for
additional clarification.

curriculum through the lens
of design dimensions. Then,
they will be asked to share
their findings at the class
simultaneously. Finally,
teacher will clarify how
different dimensions of
curriculum design need to be
considered while preparing
curriculum for a particular
group of children.

e Each student will be asked to
find out a school level
curriculum from any subject
and then they will be asked to
identify in which camp
(subject-centered, learner-
centered, and problem-
centered for examples) this
design belongs to with
justifiable arguments and
then opportunities will be
provided to some students
randomly to present their
findings in the class.

Unit V: Curricula from Gender and Indigenous Perspe

ctives (8 hours)

Specific Objectives

Contents

Content Coverage

e Assess centrally controlled
curriculum critically from
local needs perspective.

e Justify the rationales of
bridging the gaps between
planned curriculum and
local needs.

e Clarify the significance of
integrating indigenous
knowledge into curricula.

¢ Analyze local, integrated,
STEAM curricula from
indigenous and gender
perspectives.

5.1 Nature of centrally
controlled curricula

5.2 Rationales of bridging
the gaps between
curriculum and local
needs

5.3 Integrating indigenous
knowledge in
curriculum

5.4 Gender sensitivity in
curriculum

5.5 Analyzing curricula
(local, integrated,
STEAM curricula)
from indigenous and
gender perspectives

5.1 Nature of centrally
controlled curricula

5.2 Rationales of bridging the
gaps between curriculum
and local needs

5.3 Ways of decolonizing
curricula

5.4 Integrating indigenous
knowledge (IK) in
curricula (curricular goals,
contents, instructional
process, instructional
materials, extra-curricular
activities, assessment)

5.5 Gender sensitivity in
curricula (content,
instructional process,
instructional materials,
extra-curricular activities,




assessment)

5.6 Analyzing curricula (local,
integrated, STEAM) from
indigenous and gender
perspectives

Teaching learning strategies
Teacher's Inputs (8 hrs.) |Students’ Efforts (16 hrs.) | Tasks for assignment

e Teacher will provide e Students will identify e Students will be divided
essential reference and some limitations of into different groups
supplementary materialsto| centrally devised consisting of 4/5 members
ensure students’ access to curricula through in each and then they will
curricular contents. brainstorming and then be asked to select any

e Teachers will encourage derived ideas will be curriculum (local,
students to share their shared in the class. integrated, or STEAM) to
indigenous knowledge and | e Students will review all analyze it from indigenous
gender sensitive issues in of the references and and gender perspectives.
the class and then play a other supplementary Finally, they will be asked
supportive role to justify materials provided by to share their findings in the
the rationales of integrating|  subject teachers to get class and then teacher will
indigenous knowledge into| mastery of specified provide feedback on a
curriculum and making the |  contents. required basis to develop
curriculum neutral from e Students will select the behaviors as intended by
gender perspective. different curricula this course.

(integrated, STEAM for
examples) related to their
major subjects from
school level and then
analyze them from
indigenous and gender
perspectives.

Note:Subject teacher can assign these activities as a part of internal assignment and then s/he can
determine grade as per the quality of the product.

4. Evaluation Criteria (internal 40%, external 60%b)
Students’ learning will be evaluated based on 40% internal assessment and 60% external written
examination. The evaluation criteria will be as explained below.

Criteria Marks Remarks

Internal Assessment:

The internal assessment will be formative as well as summative in nature which includes the
following activities.

Attendance 5 70-80=3, 81-90=4, 91-100=5

Presentation (either in pair or individual) based on

Class participation 5 . . .
participatl the Unit Il task in an original and natural style.

Assignment I(Individual task) 10 Anyone task from Units 11 or 111

Assignment 11(Group task) 10 Anyone task from Units IV or V.
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Assignment I11(Individual test) 10 Written examination: Objective and subjective items

External Evaluation:

Examination Division, office of the Dean, Faculty of Education will conduct final examination at
the end of semester.

The external 60% written test covers the following nature of test items and marks.

Group A: Objective items (10x 1) = 10

Group B: Short answer type items (6x 5) = 30
(including two or questions)

Group C: Essay type items (10x 2) = 20 (including
one or question)

External Examination 60

Recommended Books and References
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Bloom, B. S. and et al. (1956). Taxonomy of educational objectives: Handbook I: Cognitive domain.
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Course Title: Education and Development

Course No. Ed. 522 Nature of Course: Theoretical
Level: M. Ed. Credit Hours: 3
Semester: Second Teaching Hours: 48 hours

1. Course Introduction
This course intends to develop knowledge about education and different aspects of
development thereby enhancing the impetus in education. It also intends to make
students familiar with different perspectives of development and education, education for
sustainable development in terms of its evolving perspectives, phases, characteristics,
goals, progress, dimensions, and different forms of education. This course also deals
about the right based approach to education and development and implication of
sustainable development in Nepalese context. This course also focuses on indigenous
knowledge and practices of sustainable development and education for peace and
development.

2. General Objectives

To acquaint students with the concept of development and role of education in
development;

To assist students to conceptualize and visualize the connections of education and
different approaches of development;

To help students conceptualize and analyze the development practices from different
perspectives of development;

To enable students to develop the understanding of sustainable development as
alternative perspective of development and explain the role of education for sustainable
development;

To familiarizestudents with indigenous knowledge and practice of sustainable
development and right based approach to education and development;

To help students conceptualize education for sustainable development in different forms
of education and also describe the implication of sustainable development agendas in
Nepalese context;

To acquaint students with Nepal’s efforts in peace education, and their relation with the
development of education in the country;

3. Course Details

Unit I: Concept of Development and its Relation with Education (14 hours)

Specific objectives Contents Content coverage

e Clarify the 1.1 Concept of development | 1. Literary meaning, basic concepts,
concepts of and its purpose and purpose of development
development 1.2 Evolving perspectives given by Todaro

e Explain how (economic, social, and 2. Basic thoughts of economic or
different ideas of human) of development growth model (Rostow), social
development 1.3 Relating education with (cohesion, harmony, equity,
evolved over time economic, social, and equality, non-violence and so on),

¢ Relate education human development and human development
with the evolving 1.4 Education and Need (capability enhancement)
development Based Approach to focusing on how the thoughts
concepts Development kept on evolving

3. Focusing on how education
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supports to form, mobilize, and
convert assets or capitals for
production contributing to growth
Focusing on how education
empower for respecting human
rights (non-discrimination, non-
violence, equity, equality, justice,
dignity, respect and so on) for
building harmonious and
cohesive society

Emphasizing on how the
knowledge and skills serve as
assets for enhancing capability
and freedom of choice

Stressing on how knowledge and
skills serve as capability for
individual development enlarging
choices of people

Focusing on the concept of need
based approach of development
and how education can play a
catalytic role for fulfilling the
basic needs of people

Teaching learning strategies

Teacher's Input (14
hrs.)

Students' Efforts (28 hrs.)

Tasks for assignments

provide learning
materials
facilitate
classroom
discussion/interact
ion

sharing ideas on
the contents
providing
feedback on class
presentation

e access the learning
resources (papers, books,
online sources, and power
point slides)

e engage in discussing on
ideas of development and
role of education in
development

e Group Presentation in
Classroom

Preparation of presentation
schedule by teacher and students
together.

Unit 11: Development

Perspectives and Education (1

4 hours)

Specific objectives

Contents

Content coverage

Explain different
perspectives of
development and
education
Visualize the
development and
education practices
in Nepal from
different
perspectives

2.1 Neoliberalism and
education (privatization
in Nepal)

2.2 Modernization and
modern schooling

2.3 Dependency and
schooling

2.4 Globalization,
localization, and
glocalization

2.5 Gender perspective of

Milton Friedman’s ideas of free
and competitive market
(marketization and
commodification of education)
Modernization (rejection of
traditionalism, centrality, rigidity,
structured processes) in
development and education
(practices of mass education)
Exploitative core and periphery
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e Develop critical
thinking on how
the local ideas and
practices are
getting suppressed

e Describe
implications of
different
perspectives
development in
education.

development (WID,
WAD and GAD)

2.6 Capitalist and socialist
model of development
and education

2.7 Actor oriented approach
and post-development
approach

relations in development and
education

e Global spread of economy,
culture, knowledge, skills;
domination on local ideas and
practices of development and
education; creating justice via
glocalization (synergy building)

e Concept of feminism and shifting
ideas of Gender (WID, WAD,
GAD) on development and
education

e Stressing on trickle down
approach of development and
social ownership and operation of
the means of production

e Emphasizing on respecting the
agency (knowledgeability,
willingness, skills, interest) of
local people for development of
their own.

e Focusing on respecting local
culture and knowledge (culture
sensitivity) in development and
education.

Teaching learning

strategies

Teacher's Input (14
hrs.)

Students' Efforts (28 hrs.)

Tasks for assignments

e provide reading
materials

o facilitate
classroom
discussion/
interaction

e sharing key
theoretical ideas
development and
education

e providing
feedback on
classroom
presentation

e access the learning
resources (papers, books,
e-resources and power
point slides)

e engage in discussing on
ideas of development
linking with education

e Group Il presentation

e Generate a case of local
development practice of your
community and analyze the case
from any of relevant perspective/s
discussed in this chapter.

e Prepare a reflective note of
infrastructure development
activities of your locality and
explain the phenomena with any
of the perspective/s of
development.

e Case report

Unit I11: Education for Sustainable Development (12 hours)

Specific objectives

| Contents

| Content coverage
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e Clarify the
concept of
Sustainable
Development
(SD) and the
changes that
occurred in its
understanding
over a period of
time.

e Elaborate the
current SD goals
with its
implication in
Nepali context.

e Explain the
dimensions of
education for SD.

e Describe
indigenous forms
of SD.

e Describe how
different forms of
education can
promote SD.

e Conceptualize the
development and
education from
human rights
perspectives

3.1 Concept of sustainable
development

3.2 Evolving perspectives of
sustainable development

3.2.1 Phases of sustainable
development discourse
(Environmental
awareness,
environment and
development, and
sustainable
development)

3.2.2 Sustainable
development goals and
progress achieved in
Nepali context

3.2.3 Dimensions of
sustainable
development
(environment,
economy, and socio-
cultural)

3.3 Indigenous knowledge
and practices of
sustainable development

3.4 Concept of Education for
sustainable development
and its characteristics

3.5 Education for sustainable
development in different
forms of education
(formal, non-formal and
informal)

3.6 Right based approach to
education and
development

3.7 Implication of sustainable
development agendas in
Nepali context (policies
and curriculum)

e What does Sustainable
development (SD) signify?

e The conceptual development of
SD over the period of time.
Changes that occurred in the
concept/understanding during
different phases of SD discourse.

e Sustainable Development Goals
(SDGs) in general and goal
related to Education in particular.
Analysis of SDG from sectoral
lens (this can be student work).
Link student work with
dimensions of SD.

e Traditional or local systems of
SD in Nepal or in other countries.
For example in Nepal (Guthi-
allotting land for cash generation
to maintain infrastructure such as
bridge, temple or institution),
Specific ethnic practices of SD
(Student will write and present
about 1 or 2 practice of
indigenous ways of SD in their
communities or elsewhere in
other countries).

e What does ESD signify?

e ldentify key characteristics of
ESD.

e What type of curriculum,
pedagogy and assessment
technique does ESD emphasize?

e How do formal, non-formal and
informal education forms of
education look like?

e How differently these modes of
education can ensure SD?

e Focusing on integration human
rights of people in development
and education policies and
practices

e The ways that SD features or
aspects can or are reflected in
education policies and practices
(curricular materials, pedagogy,
school governance, etc.)

Teaching learn

ing strategies

Teacher's Input (12

hrs.)

Students® Efforts (24 hrs.)

Tasks for assignment
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provide reading
materials
moderate
classroom
discussion/
interaction
sharing ideas of
sustainable
development
providing feedback
on classroom
presentation

e access the learning
resources (papers, books,
e-resources, and power
point slides)

e engage in discussing on
ideas of sustainable
development and
education

e Group Il presentation

e Review a school curriculum and
analyze the content of the
curriculum from the perspective
of sustainable development
(Student work)

e Review the education policies
(any two) and identify the notions
of education for sustainable
development (Student work)

Unit IV: Education fo

r Peace and Development (8 hours)

Specific objectives Contents Content coverage

e Describe the 4.1 Peace and peace 1. General understanding of Peace
concept of peace education and peace education
in general and 4.1.1. Eastern understanding | 2. Concept of Peace in Veda,
Eastern of peace Buddhism and Mundhum
understanding of | 4.1.2. Intra and inter- 3. Elements of inter and intra

peace in
particular.
Describe intra and
inter personal
peace.

Elaborate the
content and
process of peace
education.

Discuss the
contextual
perspectives of
peace education
linking it with
content and
process.
Conceptualize and
explain holistic
framework and
institutionalization
process of peace
education.
Analyze
contribution of
peace education to
social
development
Describe Nepal's
efforts in relation

personal concept of

peace

Content and process of

peace education

Contextual

understanding of

peace education

4.2 Holistic framework of
peace education

4.3 Institutionalization of
peace education

4.4 Peace education and
social development
(participation,
empowerment, equity,
equality)

4.5 State obligations and
efforts relating to right to
education for peace.

4.1.3.

4.1.4.

personal peace.

4. When does peace education
become content and when does it
become process?

5. Forms of peace education to
respond to different natures of
conflict in different context and
times.

6. Components of holistic peace.
Analysis of eastern understanding
of peace through holistic
framework.

7. Integrating peace in content and
process and teacher preparation
for institutionalizing peace
education.

8. Peace education as
transformative approach-
transforming individual through
participation, empowerment,
equity, equality, etc. for social
harmony and development.

9. Basic principles that guide States

to ensure right to education for

peace.

Nepal's effort to ensure right to

education and their contribution

to establishing peace.

10.
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to right to
education for
peace.

Teaching learning strategies

Teacher's Input (8
hrs.)

Students' Efforts (16 hrs.)

Tasks for assignments

e provide learning
materials

o facilitate
classroom
discussion/
interaction

e sharing ideas of
peace and peace

access the learning
resources (papers, books,
e-resources, and power
point slides)

engage in discussing on
ideas of peace/education
for development

Group IV presentation

e Observe teacher-student-student
interaction in a public school of
your locality. Prepare a succinct
description of the phenomena and
analyze the culture from peace
perspective.

education for
development
e providing
feedback on
classroom
presentation

5. Evaluation Criteria: (internal 40%, external 60%0)
Students’ learning will be evaluated based on 40 % internal assessment and 60% external
examination. Evaluation criteria will be as explained below.

Criteria | Marks | Remarks

Internal assessment: The internal assessment will be formative as well as summative in
nature which includes following activities.

Attendance 5 70-80=3, 81-90=4, 91-100=5

Class 5 Presentation (either in pair or individual) on the given themes
participation from within the content areas in an original and natural style.

Assignment |

(Individual task) 10 Any one task from Units | or II.

Assignment |1 _

(Group task) 10 Any one task from Units 111 or IV.

Assignment |1 10 Written examination: Objective and subjective items

(Individual test)

External evaluation:

Examination Division, office of the Dean, Faculty of Education will conduct final examination at the
end of semester.

The external 60% written test covers the following nature of test items and marks.

Group A: Objective items (10x 1) =10

Group B: Short answer type items (6% 5) = 30 (including two or
questions)

Group C: Essay type items (10x 2) = 20 (including one or

External

Examination 60
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| | question)

Note: Relaxing above mentioned criterion for first and second assessment, students may
interchange the units specified above considering the practicability of the classroom
situation.

5. Recommended Books and References

Anjum, M. R. (2017). Concept of peace in World’s major religions: An analysis.
International Journal of Scientific and Research Publications, 7 (4), 248-259.

Cornwall, A., Harrison, E., & Whitehead, A. (2007). Feminisms in development:
Contradictions, contestations and challenges. London and New York: Zed Books.

Elliott, J. A. (2006). An introduction to sustainable development (3 ed.). London and New
York: Routledge.

Human Development and Capability Association (2012). Capability and functionings:
Definitions and justifications. .......: Author.

Long, N. (2001). Development sociology: Actor perspectives. London and New York:
Routledge.

Navarro-Castro, L., & Anti-Balaka, J. (2008). Peace education: A pathway to a culture of
peace. Philippines: Center for Peace Education.

Osmani, S. R. (2013). The human rights-based approach to development in the era of
globalization. In Realizing the Right to Development: Understanding the Right to
Development. Geneva: United Nations.

Osmani, S. R. (2016). The capability approach and human development: Some reflections.
USA: Human Development Report Office.

Peet, R., & Hartwick, E. (2009). Theories of development: Contentions, arguments, and
alternatives (2" ed.). London and New York: Guilford Press.

Pieterse, J. N. (2010). Development theory: Deconstructions/reconstructions (2" 3d.).
Thousand Oaks, California: SAGE Publications Ltd.

Rapley, J. (2007). Understanding development: Theory and practice in the third world. USA:

Lynne Rienner Publishers.
Roosa, S. A. (2008). Sustainable development handbook. London: The Fairmont Press.

Ross, E. W., & Gibson, R. (2006). Neoliberalism and education reform (Eds). New Jersey:
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Todaro, P. M. (1993). Economic development in the third world. Hyderabad: Orient
Longman Ltd.

Tanabe, J. (2016). Exploring a Buddhist peace theory. Cultural and Religious Studies, 4 (10),
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United Nations Educational, Scientific and Cultural Organization (2012). Education for
sustainable development: Sourcebook. France: Author.
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Course Title: Eng.Ed. Linguistics in Application

Nature of the course: Theoretical

Course No.: Eng. Ed. 525 Credit hours: 3
Level: M. Ed. Teaching hours: 48

Semester: Second

1. Course Description
This course makes an attempt in exploring the basic ideas of applied linguistics acquainting the
learners with the key issues in applied linguistics so as to prepare them for continuing their studies
in this field. It aims to meet the needs of people wishing to apply linguistics in various
professional fields; focusing upon the central aspects of the discipline and it also aims to develop
learners' basic knowledge and skills in these areas. The first unit deals with a basic understanding
of applied linguistics and the development of the discipline along with the research trends and
applications of linguistics to language teaching. The second unit is about World Englishes,
implication of the global spread of English for ELT, English as a lingua franca and the historical
context of English in relation to the Nepalese context. Likewise, unit three deals with contrastive
and error analysis. Units four, is about the various intercultural approaches and its practice in
ELT. The last unit deals with the various approaches and interpretations of critical pedagogy in
language learning.
2. General Obijectives:
The general objectives of the course are as follows:
e To acquaint the students with the basic concepts, need, scope, development and research
trends of applied linguistics.
e To provide insights on the role of linguistics in language teaching.
e To make the students able to carry out studies on contrastive analysis and error analysis.
e To familiarise the students with the application of the intercultural approach in language
teaching.
e To help the students evaluate the role of critical pedagogy in ELT with reference to the
context of Nepal.
3. Specific Objectives and Contents

Specific objectives Contents

e Introduce applied linguistics in Unit I: Linguistics in Action and Interaction (10)
terms of its definition, need, scope 1.1. Introducing applied linguistics
and development. 1.2. Relationship between linguistics and applied

 Demonstrate an understanding of linguistics
Applied Linguistics and its related 1.3. Views on applied linguistics: theory, practice, activity
fields of study and critical applied linguistics views

e Enumerate the professional 1.4. Development and scope of applied linguistics
discourse of applied linguistics 1.5. Applied linguistics and related fields of study
along with the research trends in 1.5.1 Anthropological linguistics and ethno-linguistics,
the discipline. 1.5.2 Psycholinguistics and sociolinguistics

« Survey and analyze how applied 1.5.3 Neuro-linguistics and language pathology
linguistics is related to other 1.5.4 Clinical linguistics and forensic linguistics
related areas of language studies. 1.5.5 Mathematical linguistics and computational

* Explain the application of linguistics
linguistics in language teaching. 1.5.6 Translation and interpretation

1.5.7 Stylistics and literacy
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o Explain the application of pure
linguistics in language teaching.

1.5.8 Discourse analysis and pragmatics
1.5.9 Lexicography and corpus linguistics
1.5.10 Language teaching and second language
acquisition
1.5.11 Language policy and planning
1.5.12 Second language teacher education
1.5.13 Bilingualism/multilingualism
1.5.14 Language testing and CALL
1.6. Applied linguistics as a professional discourse
1.7. Application of linguistics in language teaching
1.8. Research practices in applied linguistics in Nepal.

o Explore the context of world
Englishes.

e Describe the spread and role of
English in centre and periphery
countries.

o Analyse the debate of the native vs.

non-native Englishes, world
Englishes and English as a lingua
franca.

¢ Analyse the role of the English
language in relation to the
historical context in Nepal.

o Define new Englishes and their
model of teaching.

Unit I1: Recent Trends in World Englishes (8)
2.1. Introducing World Englishes
2.2 Spread of English: Inner, expanding and outer circle or
centre and periphery
2.3. Implication of the global spread of English for ELT
2.4. Models for non-native Englishes
2.4.1 Stages of development of Non-native varieties
2.5. English as a Lingua Franca (ELF): Definition, Rationale,
Critique
2.6. Historical context of English(es) in Asia and Nepal
2.7. New Englishes and teaching models (Ferguson, 2006)
2.7.1 Sociolinguistic context of the global use of
English
2.7.2 Defining New Englishes: Phonology, Grammar,
Lexis and Discourse
2.8. Use of World Englishes in EFL classroom (Baratta,
2019)

¢ Introduce CA and EA in terms of
their definition, historical
development, theoretical
assumptions and role in language
teaching.

¢ Relate their theoretical knowledge
with research study.

e Carry out small-scale projects on
various issues of CA and EA.

Unit I11. Contrastive Analysis and Error Analysis (10)
3.1. Contrastive analysis

3.1.1. Contrastive analysis
3. 1.2. Historical perspectives
3.1.3. Assumptions
3.1.4. Role of CA in language teaching
3.1.5. A contrastive analysis of Persian and
English vowels and consonants
3.2. Error analysis and the scope
3.2.1 Classification and description of errors
3.2.2 Errors in the use of English grammar
3.2.3 Levels of error
3.2.4 Error gravity and error evaluation
3.2.5. Learners’ errors and their evaluation
3.2.6. Error correction
3.2.7. Analysis of errors in written English

o Show the relationship between
culture and language.
o Define what intercultural approach

Unit IV. Culture in Language Teaching and Learning
(10)
4.1 Introduction to intercultural approach
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and intercultural communication 4.2 Developing exercises using intercultural approach
are. 4.3 Relationship between language and culture
o Evaluate the implementation of 4.4 Culture in ESL and EFL classroom
intercultural approach in language | 4.5 Culture in ELT: Sowden’s study
teaching 4.6 Intercultural language teaching for teacher inquiry
e Analyse the role of ethnography in | 4. 7 Appropriating methodology
the study of language. 4.7.1 Learning about the classroom
e Discuss the role of culture in ELT. 4.7.2 The prerequisites of an appropriate methodology
e Explain the issue of appropriating 4.7.3 Ethnographic-action research
methodology in ELT. 4.7.4 Achieving appropriate methodology
« Describe the role of popular culture | 4-8 Popular culture: Murray’s study
inELT. 4.9. Stereotypes in Intercultural communication
o Define and interpret critical Unit 5. Critical Pedagogy and Language Learning (10)
pedagogy and explain its role in 5.1. Critical pedagogy
language learning and teaching. 5.1.1 Introduction
e Enumerate the role of critical 5.1.2 Various interpretations: critical language
educator in critical pedagogy in awareness, issue based teaching and participatory
relation to different schools of education
thought. 5.1.3 Transforming lives: introducing critical pedagogy
o Analyse discourse of the politics in ELT classrooms
and pedagogy of the English 5.1.4. Teacher education and democratic schooling
language with the focus on 5.2 Implications of critical pedagogy in second language
appropriating methods in the local classroom
context. 5.3 The politics and pedagogy of appropriating discourses of
e Interpret critical pedagogy and ELT
explain its role in language 5.3.1 Ideologies of English
learning and teaching in Nepalese 5.3.2 The ‘third way’
context. 5.3.3 Language debates
5.3.4 Pedagogy of appropriation: theorising appropriation
and developing appropriate methods
5.4. Critical pedagogy in Nepalese context

Note: The figures in the parenthesis indicate approximate teaching hours for respective units.

4. Instructional Techniques

The instructional techniques for this course are divided into two groups. First group consists of
general instructional techniques applicable to most of the units. The second group consists of
specific instructional techniques applicable to the particular units.

4.1 General instructional techniques
e Lecture
e Discussion
e Explanation and illustration
e Self-study and small-scale research
e Group and pair works
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o Discovery and inquiry
e Read, discuss, write and share (ReDWis)

4.2 Specific Instructional Techniques

Unit Activities and instructional techniques

I Book/article review and presentation

Il Small scale research and presentation

Il Compare English and Nepali or students’ mother tongue

v Group work on a given topic
V Project work on how English is taught in Nepal
5. Evaluation

5.1 Internal Evaluation 40%
Internal evaluation will be conducted by the instructor based on the following activities:

e Attendance 5 marks
e Participation in learning activities 5 mark

o First assignment/assessment 10 marks
e Second assignment/assessment 10 marks
e Third assignment/assessment 10 marks

Note: The course teacher can develop multiple activities for assignments, depending on the nature of
the course/topic and students’ interests. Such activities may include book review, article review, term
paper on specific issue/topic, or unit test\quiz, project work, case study, survey/field study,
individual/group report writing, literature review and a research article based on primary and/or
secondary data.

5.2 External Evaluation (Final Examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct final examination at
the end of the semester.

1. Objective questions (multiple choice questions) (10 x 1) = 10 marks
2. Short answer questions (6 questions with 2 OR questions) (6x5) =30 marks
3. Long answer guestions (2 questions with 1 OR question (2 x 10) =20 marks

6. Recommended Books and References

6.1 Recommended Books/Texts

Akbari, R. (2008). Transforming lives: Introducing critical pedagogy into ELT classrooms. ELT
Journal. 62.doi:10.1093/elt/ccn025

Baratta,A. (2019).World Englishes in English language teaching. Manchester: Palgrave macmillan.

Canagarajah, S. (1999).Resisting linguistic imperialism in English teaching. Oxford: OUP. (Unit V)
(pp.173-193)
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Corbett, J. (2003). An Intercultural approach to English language teaching.Clevend: Multilingual
Matters. (Unit IV) (pp.31-46, 191-204)

Darder, A., Baltodano, M.P & Torres, R.D. (Eds.) (2009) The critical pedagogy reader. New York,
Routledge (Unit V) (pp. 27-51, 438-459)

Ferguson, G. (2006). Language planning and education. Edinburgh: Edinburgh UP. (Unit I & 1)
(pp.110-171)
Giri, A (2010). Errors in the Use of English Grammar. Journal of NELTA 15/1-2, 54-63. (Unit 111)
Holliday, A. (1994). Appropriate methodology and social context. Cambridge: CUP. (Unit IV)
(pp.160-177)
Hunston, s. & Oakey, D. (Eds.) (2010). Introducing applied linguistics. New York: Routledge (Unit |
& 1V) (pp. 132-144)
James, C. (1980). Contrastive analysis. London: Longman. (Unit 111) (pp.1-27)
James, C. (1998). Errors in language learning and use: Exploring error analysis. London: Longman.
(Unit 1)
Jiang, W. (2000).The relationship between culture and language.ELT Journal Volume 54/4, 328-334.
(Unit 1V)
Kachru, B. (1992). The other tongue. Chicago: University of Illinois Press. (Unit 1)
Kachru, B.B. (2006). Asian Englishes beyond the canon. Hongkong: HUP(Unit I1) (pp.7-27)
Kachru,B.B, Kachru, Y. & Nelson, C.L. (Eds.) (2006). The handbook of world Englishes. NewYork:
Blackwell Publishing(Unit 1) (pp.130-144)
Kaplan, R. B. (Eds.). (2002). The Oxford handbook of applied linguistics. Oxford: OUP. (Unit I)
(pp.3-23)
Kirkpatrick, A. (Ed.) (2010). The routledge handbook of world Englishes. New York, Routledge (Unit
I1) (pp. 471-488, 673-689)
Maharjan, L.B (2009).Learners errors and their evaluation. Journal of NELTA 14/1-2, 71-81. (Unit
)}

Menard-warwick, J. (2009) Co-Constructing Representations of Culture in ESL and EFL Classrooms:
Discursive Faultlines in Chile and California. The Modern Language Journal, 93, i, 30-45. (Unit
V)

Moradi, H. & Chen, J. (2018). A contrastive analysis of Persian and English vowels and consonants.
In Lege artis. Language yesterday, today, tomorrow. The journal of University of SS Cyril and
Methodius in Trnava. Warsaw: De Gruyter Poland, 2018, 111 (2), DOI: 10.2478/lart-2018-0016
ISSN 2453-8035 (Unit 3)

Murray, G. (2008). Pop Culture and Language Learning: Learners’ Stories Informing EFL. Innovation
in Language Learning and Teaching Vol. 2, No. 1, 2-17.( Unit V)

Norton, B. and Toohey, K. (Eds.) (1997).Critical pedagogies and language learning. Cambridge:
CUP. (Unit V) (pp.1-18, 271-290)

Pennycook, A. (1994). Cultural politics of English as an international language. London: Longman.
(UnitV) (pp.295-321)

Rampton, M. B. H. (1990). Displacing native speaker: expertise, affiliation and inheritance.ELT
Journal, vol. 44/2, 97-101. (Unit I1)

Rubenfel, S. (2006). Second Language Learning and Cultural Representations: Beyond Competence
and ldentity. Language Learning 56:4, 609-632. (Unit IV)

Schmitt, N. (2002). Applied linguistics. London: Arnold. (Unit I)
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Sermsook,K.,Liamnimitr, J. Pochakorn,R (2017). An analysis of errors in written English Sentence: A
case study of Thai EFL students. English Language Teaching. 10/3111 (2), doi:
10.5539/elt.v10n3p10 (Unit 111)

Shabashvili,G., Gochitashvili,K. (2017). Implications of critical pedagogy in second language
classroom education: A Georgian study. Social Science and Educational Research Review.(4) 2
139-160, ISSN 2392-9683 (Unit-I11)

Simpson, J. (Ed.) (2011). The Routledge Handbook of applied linguistics.270 Madison Avenue, New
York, Routledge (pp.1-8, 9-11, 373-387)

Sowden, C. (2007). Culture and the ‘good teacher’ in the English Language classroom. ELT Journal
Volume 61/4, 304-310. (Unit 1V)

Tolosa,C, Biebricher,C.,East,M and Howard,J. (2018). Intercultural language teaching as a catalyst
for teacher identity. Teaching and teacher education. 70/227-235 (Unit 1V)

6.2 References

Byram, M. (Eds.).(2004). Routledge encyclopaedia in language teaching and learning.
London:Routledge.

Johnson, K. and Johnson, H. (Eds.).(1999). Encyclopaedia dictionary of applied linguistics.
Blackwell:Blackwell Publishing.

Lyons, J. (2002). Language and linguistics.Kundli, India: CUP
Philipson, R. (2009). Linguistic imperialism continued. hyderabad: Orient BlackSwan.
Robins, R. H. (1989). General linguistics. Essex, England: Longman Group UK Limited.



26

Course Title: Critical Discourse Analysis (CDA)

Code No.: Eng. Ed. 527

Semester: Second

Nature of Course: Theoretical
Credit Hours: 3

Teaching Hour: 48

1. Course Description

This course aims at equipping the students with the knowledge and critical skills of analysing
discourse in different social contexts. This course is organized into four units. The first unit
introduces the basic concepts of discourse and discourse analysis along with its relation to
ideology and its discursive structure. The second unit of the course presents the overview of
CDA in relation to language education and educational research, reviews the history,
principles, objectives, and engages students in discussions about how CDA differs from
discourse analysis. The third unit deals with the commonly used methodologies for critical
discourse analysis. The fourth unit that is the application of critical discourse analysis
provides the students with opportunity to analyze different types of discourses critically.

2. General Objectives

The general objectives of the course are as follows:

e To acquaint the students with the basic concepts of discourse analysis.

e To familiarize the students with the history, principles, aims, common topics and
concerns of CDA and engage in discussions about how CDA differs from discourse

3. Specific Objectives and Contents

analysis.

e To expose the students to different approaches and methodologies used in the field of

CDA.

e To enable the students to analyze different discourses critically.

Learning Outcomes

Contents

Describe discourse analysis
from different perspectives.
Show relationship between
discourse and ideology

Discuss the nature of discursive
structure.

Discourse Analysis (11 )

1.1Discourse, discourse studies and discourse analysis

1.2 Uses of discourses analysis

1.3 Discourse analysis and text analysis

1.3.1 Text, discourse and language

1.3.2  Approaches to text analysis

1.3.3 Text, meaning and interpretation

1.3.4 Texts and author

1.4 Cohesion (grammatical and lexical) and coherence
in discourse analysis

1.5 Different views on discourse analysis

1.6 Cultural theory and critical theory

1.7 Cultural theory and models of discourse

1.8 Michel Foucault and discourse

1.9 Literature as a discourse
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1.10 Discourse and ideology
1.10.1 Ideology and truth
1.10.2 Language, discourse and ideology

1.11  Althusser and ideology
1.12  Gramsci and ideology
1.13  Discursivestructure
1.13.1 The episteme

1.13.2 The statement

1.13.3 Discourse/discourses

1.13.4 The archive

1.13.5 Exclusion within discourse
1.13.6 Circulation of discourses

1.14 Pragmatics anddiscourse analysis

Give an account of CDA.
Review history, agenda, aims
principles and aspects of CDA
Evaluate the role of critical
discourse analysts.

Compare and contrast CDA
and DA.

Discuss the applications of
CDA in EFL classroom as well
as in social science research.
Discuss history, agenda, aims,
aspects and principles of CDA.
Briefly explain the preferred
topics and domains of CDA.
Discuss CDA as a method of
scientific research.

Discuss CDA as a research
tool.

2. Critical Discourse Analysis (CDA) (14 )

2.1 Critical discourse analysis (CDA): An overview

2.2 Differences between critical discourse analysis and
discourse

2.3 Critical applied linguistics and language education

2.4 Major proponents of CDA

2.5 Key issues

2.6 History, agenda, andaims of CDA

2.7 Aspects of CDA

2.8 Principles of CDA

2.9 Topics and domains of CDA

2.10 Critical discourse analysis and critical thinking

2.11Critical discourse analysis in educational research

2.12 CDA and systematic functional linguistics

2.13 Critical discourse analysis as a method of social
scientific research

2.14 Critical discourse analysis in EFL classroom

2.15 Assessing CDA

2.16 New directions in CDA

Describe different theoretical
and methodological aspects of
CDA.

Make application the
framework for CDA and apply
it in their own

Describe and distinguish
different approaches to CDA.

3.Approaches and Methods to CDA Research (15)

3.1 CDA as a theory and method

3.2 Methods for CDA

3.3 Framework for CDA

3.4Doing a critical discourse analysis

3.5 Approaches to CDA

3.5.1 CDA as dialectical reasoning

3.5.2 The Discourse-historical approach

3.5.3 Corpus-based approaches

3.5.4 Multi-modal critical discourse
analysis/Multimodal Social Semiotic approach
Cultural approach to CDA (CCDA): From
theory to practice

3.5.5

3.5.6 Ethnography and critical discourse studies
3.5.7 Pragmatics and critical discourse studies
3.5.8 Critical discourse analysis and media studies
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3.5.9 Critical discourse analysis and ecology

3.5.10 Feminist critical discourse analysis

3.5.11 Colonial and postcolonial approach

3.5.12 Marxist approach

3.5.13 Neoliberalism, globalization and critical
discourse studies

e Make critical reading of
different discourse genres such
as legal, bureaucratic, business
and media.

e Make critical analysis of
written as well as oral
discourse.

4. Application of Critical Discourse Analysis (8 )

4.1 CDA of legal discourse
4.2 CDA of bureaucratic discourse
4.3 CDA of newspaper discourse
4.4 CDA of press conference
4.5 CDA of literary genres
4.6 CDA of classroom discourse
4.7 Analyzing print text
4.9 Research in CDA
4.91 Digital meaning-making across content and
practice in social media critical discourse studies
4.9.2 Accumulating discursive capital, valuating subject
positions. From Marx to Foucault
4.9.3 Doing critical discourse studies with
multimodality: From meta-functions to materiality
4.9.4 Post-Marxist reflections on the value of our time.
Value theory and the (in)compatibility of
discourse theory and the critique of political
economy

Note: The figures in the parenthesis indicate approximate teaching hours for respective units

4. Instructional Techniques

The instructional techniques for this course are divided into two groups. First group consists
of general instructional techniques applicable to most of the units. The second group consists
of specific instructional techniques applicable to the particular units.

4.1 General Techniques
Lecture and discussion

Demonstration

Self-study

Reading, discussing, writing and sharing (ReDWiS)

Explanation and illustration

4.2 Specific Instructional Techniques

Unit Activities and Instructional Techniques
Unit One Reading, discussion and reflective writing
Unit Two Instructor-guided self-study, group discussion and classroom presentation,

reflective writing

Unit Three Self-study,instructor-guided-reading, discussion, comparison and
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presentation
(Different articles are prescribed for each of these sub-units, and teaching
should be based on them.)

Unit Four Individual/pair/ group work: Critical Discourse Analysis of Sample Texts

and Presentation of findings,

Project work: The students will apply CDA to varieties of texts as practical

activities

(Different articles are prescribed for each of these subunits, and teaching
should be based on them)

5. Evaluation
5.1 Internal Evaluation 40%
Internal evaluation will be conducted by course teacher based on following activities:

1. Attendance 5 marks
2. Participation in learning activities 5 marks
3. First assignment/assessment 10 marks
4. Second assignment/assessment 10 marks
5. Second assignment/assessment 10 points
Total 40 marks

Sample Assignments
1: Define critical discourse analysis from different perspectives and describe its role in
society. (1500 words)
2:Analyze a discourse of your choice by using one of the approaches discussed in unit
three. (2000 words)
3: Analyse any of the genres of discourses discussed in unit four by using any one of the
approaches discussed in unit three. (2000 words)

5.2 External Evaluation (Final Examination) 60%
Examination Section, Office of the Dean, Faculty of Education will conduct final
examination at the end of the semester.

1. Objective questions: Multiple choice questions(10 x 1) = 10 marks

2. Short answer questions (6 questions with 2 OR questions(6x 5) = 30 marks

3. Long answer questions (2 questions with 1 OR question (2 x 10) ~ = 20 marks
Total 60 marks

6. Recommended Texts and References
6.1. Prescribed Texts

Angermuller, J. (2018). Accumulating discursive capital, valuating subject positions: From
Marx to Foucault. Critical Discourse Studies,15(4), 414-425.

Bhatia, A. (2009). Critical discourse analysis of political press conference. Discourse and
Society, 17(2), 173-203. (Unit IV)

Cots, J. M. (2006). Teaching with an attitude: Critical discourse analysis in EFL teaching.
ELT Journal,60(4), 336-345.

Fairclough, N. (2003). Analyzing Discourse. London & New York: Routeledge. (Unit I)

Fairclough, N. (2010). Critical discourse analysis (Second Edition ). London: Pearson. (Unit
I, 11, 11, 1V)
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Figueiredo, D. C. (2004). Representations of rape in the discourse of legal decisions. In
Young, L. Harrison, C, Systemic functional linguistics and critical discourse analysis
(pp. 217-230). New York: Continuum. (Unit IV)

Flowerdew, J. & Richardson, J.E. (2018). The Routledge handbook of critical discourse
Studies.London and New York: Routledge. (Unit I11)

Flowerdew, J. (2016). Discourse in English Language Education. London & New York:
Routeledge. (Unit | & I1)

Hakam, J. (2009). The “cartoons controversy': A critical discourse analysis of English-
language Arab newspaper discourse. Discourse &Society, 20(1), 33-57. (Unit IV)

Jonstone, B. (2008). Discourse analysis. Singapore: Blackwell Publishing.

KhosraviNik , M. (2022). Digital meaning-making across content and  practice in social
media Critical discourse studies. Critical Discourse Studies, 19(2), 119-123.

Koller, V. (2005). Critical discourse analysis and social discourse. Discourse & Society,
16(2), 199-224.

Kumarvadivelu, B. (1999). Critical classroom discurse Analysis. TESOL Quarterly, 33(3),
453-484. (Unit 1V)

Locke, T. (2005). Critical discourse analysis.London: Continuum. (Unit V)

Lynne, Y, & Claire. H. (2004). Bureaucratic discourse: Writing in the comfort zone. In Lyne,
Y. & Clare, H. Young, Systemic linguistics and critical discourse analysis (pp. 231-
246). New York: Continuum. (Unit IV)

Mills, S. (2004). Discourse analysis. London : Routledge. (Unit I)

Norris, S. (2004). Multimodal discourse analysis: A conceptual framework. In P. Le Vine &
R. Scollon (Eds.), Discourse and technology. Multimodal discourse analysis (pp. 101-
115). Washington, D.C: Georgetown University Press. (Unit 1V)

Per Ledin, P.,& Machin, D. (2016). Doing critical discourse studies with multimodality: From
metafunctions to materiality. Critical Discourse Studies,26(1), 1-18.

Rodgers, R. (2011). An introducation to critical discourse analysis in education. New York :
Routledge. (Units I, 11, 111, 1V)

Rogers, R, & Christian, J. (2007). What would | say? A critical discourse analysis of the
construction of race in children's literature. Race Ethnicity and Education, 10 (1),
21,46.

Scollon, P. L. (2004). Discourse and technology: Multimodal discourse analysis. (P. L.
Sollon, Ed.) Washington: Georgetown University Press. (Unit V)
Tunderman, S. (2021). Post-Marxist reflections on the value of our time. Value theory and
the (in)compatibility of discourse theory and the critique of political economy. Critical
Discourse Studies, 18(6), 655-670.
Van Dijk, T. A. (1993). Principles of critical discourse analysis. Discourse & Society, 4(2),
249-283. (Unit 1)

Van Dijk, T. A. (1995). Aims of critical discourse analysis. Japanese Discourse, 1, 17-27.
(Unit 1)

Wodak, R. and Mayer, M. (2001). Methods of critical discourse analysis. London: Sage
Publication. (Unit I11)

Wodak, R., & Chilton P. A new agenda in critical discourse analysis (pp. 53-70) London:
John Benjamin Publishing Company.

Woodak, R. (n.d.). Aspects of critical discourse analysis. ((Unit I11)

Young, C. H. (2004). Bureaucratic discourse: Writing in the'comfort zone'. In C. H. Young,
Systemic linguistics and critical discourse analysis (pp. 231-246). New York:
Continuum. (Unit 1V)
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Course title: Readings in English Part- |

Course No.: Eng. Ed. 528 Nature of the course: Theoretical
Level: M.Ed. Credit hours: 3
Semester: Second teaching hours: 48

1. Course Description

Readings in English Part-1 is an advanced level reading course which builds on
Interdisciplinary Readings (Eng. Ed 517) of the first semester. The course has eight units. It
consists of advanced academic texts, which are organized under various themes, namely
Education, Literature, Art and Culture, Contemporary Issues, Human Conditions, while
literary texts organized under major genres of literature. Both types of texts expose the
students to content knowledge and strengthen their linguistic resources useful for
communication to the wider readership. The course presents the best of authentic academic
and literary texts by the prominent authors from diverse geo-cultural and other relevant
backgrounds. The course seeks to explore the cross-disciplinary links and their relevance to
the contemporary world.

2. General Objectives

The general objectives of the course are as follows:

e To familiarize the students with the contemporary world of art-film, music,
philosophy so that they can develop skills of appreciating the contemporary literary
art form expressed in different ways.

e To develop their taste through interdisciplinary media so that this serves as motivation

for language learning

e To develop their ideas about elevated and formal styles and use the same in reading
and (creative) writing skills,

e To enable them critically analyze literary and non-literary texts prescribed for
different levels of academic (teaching) institutions,

e To help them employ analytical skills in their own writings the literary devices like
symbols, metaphors, similes, alliteration, allusion, allegories etc.

3. Specific Objectives and Contents

Specific Objectives Contents
e Analyze the concept of education Unit I: On Education (3)
from various perspectives What Is Wrong With Our System of Education? by
e Present their own thoughts on and George Bernard Shaw
attitudes towards global education Essay on Education by Arthur Lee Jacobson
tradition, Education is Not Filling of a Pail But Lighting of a

Fire by G. R. Bhattarai

e Compare and contrast different
points of views on education and
argue for the one suitable to the
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Nepalese context

Explore

different types of (literary) texts
written by world renown writers
Show interconnections between,
literature, art and culture
Present great works in the summary
form

Employ the prescribed texts as
models for their own writing
Survey the present condition of
Nepalese art and literature

Unit II: On Literature, Art and Culture (3)

4. Literature and History by Gunter Grass

5. An Interview with Aldus Huxley

6. Freedom to Write by Orhan Pamuk

7. No Celebrity Supernova Burned Brighter than
Michael Jackson at the Peak of his Career
byRichard Corliss

Discuss the contemporary issues
from multiple perspectives
Explore more issues such as child
rights, animal rights, violence in
movies, etc based on their reading,
observation and experience.

Unit III :On Contemporary Issues (4)

8. Postmodernism and Philosophy by Stuart Sim
9. Four Phases of Diaspora Studies by Robin
Cohen

10.Introduction to Ecocriticism by Cheryll
Glotfelty

11.Translation and the pedagogy of Literature by
Lawrence Venuti

12. Cyberculture by Victor E. and Charles
Winquist

Appreciate through their writing
how people are honored for noble
causes

Explore the features of the high
elevated language used in the formal
setting.

Write a short biography of the
national figures they have chosen.

Unit IV : On Human Conditions (6)

13. 54" Annual Emmy Awards Famous Speech by
Oprah Winfrey

14. Martin Luther King's Famous Speech by Indira
Gandhi

15. To Cambridge's Women by Virginia Woolf
16. The Beautiful and the Ugly by Aung San
SuuKyi

17. Work and its Secret by Swami Vivekananda
18. Preface to American Prometheus by Kai Bird
and Martin J. Sherwin




34

Discern the different perspectives
presented by the writers through
their essays.

Compare and contrast the styles of
different writers.

Find out elements of essay and
produce expository, narrative,
argumentative and reflective essays.

Unit V: Literary Essays (6)

19. The Lost Childhood by Graham Green

20. Stranger in the Village by James Baldwin
21. What there is to See at the zoo by Marianne
Moore

22. To Err is Human by Lewis Thomas

23. A Day in Samoa by Margaret Mead

24. A Hanging by George Orwell

25. The Medusa and the Snail by Lewis Thomas

Appreciate the contexts and styles of
story writing art.

Aanalyze the major aspects of life
focused in the stories

Find out different themes of story
Employ the major elements of story
to write their own short stories.

Unit VI: Short Fiction (6)

26.  The Guest by Albert Camus

27.  And of Clay Are We Created by Isabel
Allende

28.  The Swimmer by John Cheever

29.  The Dog of Titwal by Saadat Hasan Manto
30. His First Flight by Liam O’ Flaherty

31.  Dear Life by Alice Munro

32.  The Bet by Anton Chekhov

Find out all literary devices used in
poetry.

Compare poems from different
continents in terms of themes and
styles.

Analyze and interpret poems from
linguistic, thematic and cultural
perspectives.

Unit VII: Poetry (6)

33.  Lady Lazarus by Sylvia Plath

34.  Anthem by W H Auden

35. Phenomenal Woman by Maya Angelou

36. If you Forget Me by Pablo Neruda

37. Television by Roald Dahl

38. Iam not Yours by Sara Teasdale

39. First Love by John Clare

40. My Africa, Unite to Rewrite Her Story
by Chuma Okonkyo

Work on the elements of novel.
Compare the prescribed novels in
terms of their settings, themes,
language and styles

Analyze diasporic elements in Half
a Life.

Survey the African cultural and
language flavor in Things Fall
Apart

Analyze the theme of the
Handmad’s tale H.M. critically
Synthesize and interpret the main

Unit VIII: Long Fiction (14)

41. Hitler and the Jews by B.P. Koirala
42.The Handmaid’s Tale by Margaret Atwood
43. Half a Life by V. S. Naipaul

44 The Reluctant Fundamentalist by Mohsin
Hamid

45. Things Fall Apart by Chinua Achebe
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message of the reluctant
fundamentalists

Note: The figures in the parenthesis indicate approximate teaching hours for respective units.

1. Instructional Techniques

The instructional techniques for this course are divided into two groups.

First group consists of

general instructional techniques applicable to most of the units. The second group consists of specific
instructional techniques applicable to the particular units.

4.1 General Instructional Techniques

e |ecture
e Discussion

e Explanation and illustration

e Self-study and small-scale research

e Group and pair work

e Discovery and inquiry

o Read, discuss, write and share (ReDWis)

4.2 Specific Instructional Techniques

Unit Activities and Instructional Techniques
Unit One Mini-survey, Expository and Argumentative
Writing
Unit Two Project Work
Unit Three Reflective Creative Writing
Unit Four Argumentation
Unit Five Writing Reflective Essays
Unit Six Writing Reminiscences and Memoirs
Unit Seven Textual Analysis
Critical Analysis
Unit Eight Review and Critical Review
Compare and Contrast
5. Evaluation

5.2 Internal Evaluation 40%

Internal evaluation will be conducted by the instructor based on the following activities:
Attendance

5 marks
Participation in learning activities 5 mark
First assignment/assessment 10 marks
Second assignment/assessment 10 marks

Third assignment/assessment 10 marks
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Note: The course teacher can develop multiple activities for assignments, depending on the
nature of the course/topic and students’ interests. Such activities may include book review,
article review, and term paper on specific issue/topic, or unit test\quiz, project work, case
study, survey/field study, individual/group report writing, literature review and a research
article based on primary and/or secondary data.

5.2 External Evaluation (Final Examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of the semester.

1. Objective questions (multiple choice questions) (10 x 1) =10 marks
2. Short answer questions (6 questions with 2 OR questions) (6x 5) =30 marks
3. Long answer questions (2 questions with 1 OR question 2 x 10) =20
marks

6. Recommended Books

Hitler and the Jews by B. P. Koirala

The Handmaid’s Tale by Margaret Atwood

Half a Life by V. S. Naipaul

The Reluctant Fundamentalist by Mohsin Hamid

Things Fall Apart by Chinua Achebe

Note: A compendium including other prescribed texts will be prepared.
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Course Title: Language, Society and Power
Nature of the course: Theoretical

Credit hours: 3

Course No.: Eng. Ed. 529

Level: M. Ed.

Semester: Second

Teaching hours: 48

1. Course Description

This course aims at exposing the students to theoretical and empirical knowledge on the issue
related to language, society, and power. The course engages students in researching the
relation between language and power. The course comprises four units. The first unit deals
with some major concepts related to language, society, and power. The second unit focuses
on the theories of understanding language-power relations. The third unit exposes the
students to the issues of language ideology and language policy. The last provides students

with insights into understanding the role of language in social justice.

2. General Objectives

The general objectives of this course are as follows:

e To familiarize the students with the basic ideas related to language, society and

power.

e To enhance the students’ skills to analyze language-power relations using the major

theories as specified in the course.

e To develop their critical insights into understanding and analyzing language policies
from language ideological point of views.

e To develop the students’ skills to explore and analyze the role of language in social

(in)justice.

3. Specific Objectives and Contents

Specific objectives

Contents

Introduce the relation between
language, society and power.
Describe the construction of
hierarchy in multilingual settings.
Describe the relationship between
language and power.

Explain ethnography of
communication, speech act theories
and solidarity and politeness
principles.

Explain the role of language in the
construction of gender and other
identities.

Unit I: Language, Society and Power (12)
2.1 Sociolinguistics and sociology of language
2.2 Multilingualism and hierarchy of languages
2.3 Language-power relations

2.3.1 Language as power

2.3.2 Discursive power

2.3.3 Social power

2.3.4 Political power

2.3.5 [Economic power

2.4 Ethnography of communication (Hymes’
approach)

2.5 Speech act theories (Austin and Searle)
2.6 Solidarity and politeness

2.7 Language and gender (sexism)

2.8 Language and identity

Describe the relation between

Unit I1: Theories of Language and Power (12)
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language and power

Describe and analyze language-
power relations from Bourdieuian
perspectives.

Analyze the relationship between
language and social class using
Bernstein’s theory.

Analyze the notion of hegemony and
linguistic imperialism in relation to
ELT.

2.1 Language as symbolic power: Pierre Bourdieu
2.1.1 Habitus and language

2.1.2 Language and capital: economic capital,
cultural capital, and social capital
Legitimate language and the politics of
official language

Censorship and euphemism

2.1.3
2.14

2.2 Codes, class and cultural reproduction: Basil
Bernstein
2.2.1 Codes, control and social class
e General codes and specific codes
e Distribution of power and control
2.2.1 Elaborated and restricted codes
e Orientations, locations,
distribution and performance
2.3 Language and hegemony: Antonio Gramsci
2.3.1 Hegemony and language politics
2.3.2 Language, philosophy and intellectuals
2.3.3 Language and nation
2.3.4 Grammars of hegemony
2.4 Linguistic imperialism: Robert Phillipson
2.4.1 Linguistic imperialism and linguicism
2.4.2 English language teaching (ELT) and
linguistic imperialism
e History of ELT aids
e Tenets/fallacies of ELT

Explain the notions of language
ideology and language policy.
Describe organization and types of
language ideologies.

Describe orientations and approaches
to language policy.

Assess language policy in Nepal
from an ideological perspective.

Unit I11: Language Ideology and Language
Policy(12)

3.1 Understanding language ideology

3.2 Organization of language ideology

3.3 Types of language ideology

3.3.1 Standard language ideology

3.3.2 Language purism

3.3.3 Linguistic nationalism

3.3.4 Mother tongue ideology

3.3.5 Neoliberal language ideology

3.4 Language policy and planning

3.4.1 Orientations of language in language
planning

Politics of language policy
Approaches to understanding language
policy

e Neoclassical

e Historical-structural (critical)

e Ethnographic

Language policy in Nepal

e History and ideologies

34.2
3.4.3

3.4.4
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e Language activism
e Mother tongue-based multilingual

education
e Describe the concept of linguistic Unit IV: Language, Rights and Social
human rights and analyze its history | Justice(12)

and scope.

e Explore the role of language in social
justice.

e Analyze the role of language in
creating barrier or resource in
education, at work and social
participation.

4.1 Linguistic human rights

4.1.1 History of linguistic human rights
4.1.2 International covenants in linguistic
human rights

Scope of language rights in language
education

Racism, ethnicism and linguicism

4.1.3
414

4.2 Language and social justice

4.2.1 Linguistic diversity and social justice

4.2.2  Subordination of linguistic diversity

e Grassroots language learning

e Judging speakers

Linguistic diversity at work

e Multiple vulnerabilities

e Survival employment and deskilling

Linguistic diversity in education

e Submersion education

e Denying the benefits of multilingual
education

Linguistic diversity and participation

e Micro-aggression

e Linguistic alienation

4.2.3

4.2.4

4.2.5

Note: The figures in the parenthesis indicate approximate teaching hours for respective units.

4. Instructional Techniques

The instructional techniques for this course are divided into two groups. First group consists
of general instructional techniques applicable to most of the units. The second group consists
of specific instructional techniques applicable to the particular units.

4.1 General Instructional Techniques
e Lecture
e Discussion
e Explanation and illustration

e Self-study and small-scale research

e Group and pair works
e Discovery and inquiry

e Read, discuss, write and share (ReDWis)

4.2 Specific Instructional Techniques

Unit

Activities and instructional techniques
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I Reflective writing on the issues of language and society, Instructor-
guided self-study, open class discussion, project work (e.g.
analyzing languages using ethnography of speaking model)

I Critical reading, project work (analyzing language using the
theories given in the course), instructor guided seminar paper, open
class discussion, presentation, analytical debate on the role of
language and power

i Critical reading, lecturer and discussion, presentation, reflective
writing on language planning and literacy; project work (exploring
and analyzing parent, teacher, and learner ideologies)

v Project work, practical analysis of language in relation to language
and social justice, reflective writing

5. Evaluation

5.3 Internal Evaluation 40%
Internal evaluation will be conducted by the instructor based on the following activities:

e Attendance 5 marks
e Participation in learning activities 5 mark

e First assignment/mid-term exam 10 marks
e Second assignment/assessment 10 marks
e Third assignment/assessment 10 marks

The course teacher can develop multiple activities for assignments, depending on the nature
of the course/topic and students’ interests. Such activities may include book review, article
review, term paper on specific issue/topic, or unit test\quiz, project work, case study,
survey/field study, individual/group report writing, literature review and a research article
based on primary and/or secondary data.

5.2 External Evaluation (Final Examination) 60%

Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of the semester.

Objective questions (multiple choice questions) (10 x 1) = 10 marks
Short answer questions (6 questions with 2 OR questions) (6x 5) =30 marks
Long answer questions (2 questions with 1 OR question (2 x 10) =20 marks
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6. Recommended Books and References
6.1 Recommended Books/Texts

Bernstein, B. B. (2003). Class, codes and control: Applied studies towards a sociology of
language (Vol. 2). New York: Routledge. (Unit II)

Bourdieu, P. (1991). Language and symbolic power. Cambridge, Massachusetts: Harvard
University Press. (Unit Il)

Craith, M.N. (Ed.) (2007) . Language, Power and Identity Politics. New York: Palgrave
Macmillan (Unit I)

Gramsci, A. (1971). Selections from the prison notebooks (ed. and trans.). Quintin Hoare and
Geoffrey Nowell Smith. (Unit II)

Holborow, M. (2007). Language, ideology and neoliberalism. Journal of Language and
Politics, 6(1), 51-73. (Unit 111)

Holmes, J. (2008). An Introduction to Sociolinguistics. London: Longman. (Unit I)

Horner, K., & Weber, J. J. (2017). Introducing multilingualism: A social approach.
Routledge. (Unit I11)

Ives, P. (2004). Language and hegemony in Gramsci (pp. 144-160). London: Pluto Press.
(Unit 11)

Kroskrity, P. V. (2004). Language ideologies. A Companion to Linguistic Anthropology, 496-
517. (Unit 1)

Phillipson, R. (2007). Linguistic Imperialism. Oxford: Oxford University Press (Unit I1)

Piller, I. (2016). Linguistic diversity and social justice: An introduction to applied
sociolinguistics. Oxford University Press. (Unit 1V)

Ricento, T. (2000). Historical and theoretical perspectives in language policy and
planning. Journal of Sociolinguistics, 4(2), 196-213. (Unit I11)

Skutnabb-Kangas, T., & Phillipson, R. (2009). Linguistic human rights, past and present.
(Unit IV)

Thomas, L & Wareing, S. (Eds.) (2005). Language, Society and Power: An introduction.
London and New York: Routledge (Unit I)

Wardhaugh, R. (2012). An Introduction to Sociolinguistics. Oxford: Blackwell. (Unit I)
6.2 References

Bayley, R. & Lucas, C. (2007). Sociolinguistic Variation: Theories, Methods, and
Applications. Cambridge: Cambridge University Press

Crystal, D. (2009). Language Death. New Delhi: Cambridge University Press

Cummins, J. & Swain, M (Eds.) (1986).Bilingualism in Education. London and New York:
Longman

Cummins, J. (2000). Language, Power and Pedagogy: Bilingual Children at Crossfire.
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Coulmas, F. (Ed.).1998.The Handbook of Sociolinguistics.Blackwell Publishing.Blackwell
Reference Online.28 December 2007
http://www.blackwellreference.com/subscriber/tocnode?id=g9780631211938 chunk
097806312119381

Eppele, J.W., Lewis, M.P. , Regmi, D.R., Yadava, Y.P. (Eds.). (2012). Ethnologue:
Languages of Nepal. Kathmandu: SIL International Nepal & Central Department of
Linguistics, TU

Giri, R. A. (2010). Cultural anarchism: The consequences of privileging languages in

Nepal. Journal of Multilingual and Multicultural Development, 31(1), 87-100.

Grace, S. & Gravestock, P. (2009).Inclusion and Diversity: Meeting the Demands of
Students. London and New York: Routledge
Hudson, R.A. (1996). Sociolinguistics.Cambridge: Cambridge University Press

Jourdan, C. & Tuite, K. (Eds.) (2006).Language, Culture and Society.Cambridge:
Cambridge  University Press

Kachru, B. (1992). The Other Tongue: English across Cultures. Urbana: University of
[linois Press
McColl Millar, R. (2005). Language, Nation and Power: An Introduction. New York:
Palgrave Macmillan
Omoniyi, T. and Fishman, J.F (2006).Explorations in the Sociology of Language and
Religion.

Amsterdam, The Netharlands: John Benjamins Publishing Co.
Phyak, P. (2013). Language ideologies and local languages as the medium-of-instruction
policy: A critical ethnography of a multilingual school in Nepal. Current Issues in Language
Planning, 14(1), 127-143.


http://www.blackwellreference.com/subscriber/tocnode?id=g9780631211938_chunk_g97806312119381
http://www.blackwellreference.com/subscriber/tocnode?id=g9780631211938_chunk_g97806312119381
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Course Title: Recent Trends in Educational Planning and Management
Course No: Ed. PM. 525
Level: M.Ed.

Semester: Second

Nature of course: Theoretical
Credit hours: 3 Credit Hours
Teaching hours: 48 hours

1. Course Description

This course acquaints the students with recent trends and developments that have shaped
educational planning and management at the beginning of the third millennium. Its aim is to
help the students to be familiar with the changes that have occurred over the years and relate
them to the present-day planning and management practices. It further intends to place the
students on a new footing of trends that give meaning to this discipline in the changed context
of the world.

2. General Objectives
The general objectives of the course are as follows:
To be familiar with the dynamics of educational planning and management as used in

everyday life.

To make the students conversant with recent management-planning perspectives and

practices

To familiarize the students with effective planning and management indicators.
To identify the agents of planning for change management.
To acquaint the students with the trends of educational planning and management.

3. Specific Objectives and Contents

Specific Objectives

Contents

State the concept, knowledge, and
use of the management dimension.
Explain the physical,

virtual and social

learning environment

State the school and community
management relationship.

Unit I: Educational Planning and
Management Dynamics
(8)
1.1Planning for the learning environment
1.1.1 Physical learning environment
1.1.2 Virtual learning environment
1.1.3 Social learning environment (inclusion)
1.1.4 School and community management
relationship
1.2 Management dimension

State the perspective of the
planning, programming, budgeting
system.

Explain knowledge management
and zero-based budgeting system
Identify the features of strategic and
total quality management

Explore the need for re-
engineering management.

Unit 11: Management and Planning
Perspectives (10)

2.1 Planning, Programming, Budgeting System
(PPBS)

2.2 Knowledge management (KM)

2.3 Zero-Based Budgeting (ZBB)

2.4 Strategic Management (SM)

2.5 Total Quality Management (TQM)

2.6 Re-Engineering Management (REM)

Identify effective planning-
management indicators

Explain the use of these indicators
for effective planning and

Unit 111: Effective Planning-Management
Indicators

(10)
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management

e |dentify strategies to increase co-
operation with industry and
business in educational planning
and management.

e |dentify strategies to restructure
departments into cost-effective
centers and merge institutions for
the economy of scale and to avoid
duplication.

e Explore the networking system of
institutions.

3.1 Intensive staff development programs
3.2 Increased cooperation with industry and
business

3.3 Restructuring of departments into cost-
effective centers

3.4 Merging institutions for the economy of
scale and

reducing duplication.

3.5 Networking of institutions.

e Explain the concept of changing
institutions into learning
organizations

e Assess the need for training for
individuals and organizations

e Identify the relation between
change institutions and ministries

e ldentify effective change strategies

e Explore the need for objective
assessment and accountability for
change management

Unit 1V: Planning for Change Management
(10)
4.1 Changing institutions into learning
organizations
4.2 Training individuals vs. training
organizations
4.3 Change institutions: Ministries' relationship
with
change-organizations

4.4 Effective change strategies:

4.4.1 Environment/Culture of change

4.4.2 Cultural transformation

4.4.3 Change period: initiation,

implementation, and institutionalization
4.5 Objective assessment and accountability

e To elucidate the concept and trends of
planning for educational development.

e To identify a reference to the
increasing globalization of education.

e To describe educational planning
practice as pluralism, delinking, and
globalization.

e To elucidate cultural turn in
educational planning including
development paradigm.

e To explore the issues and challenges
for educational development in a global
context

Unit V: Trends in Planning for Educational
Development
(10)

5.1 Concept and trends of planning for
educational development

5.2 Pluralism in educational planning
5.2.1 Delinking and globalization in
educational planning

5.3 Cultural turn and development paradigm in
educational planning
5.3.1 National - local cultural bondage
5.3.2 Culture and power
5.3.3 Cultural aid and stir
5.3.4 Paradigm of alternative development
5.3.5 Mainstream development

5.4 Issues and challenges for educational

development

Note: The figures in the parenthesis indicate approximate hours allotted to each unit.

4. Instructional Techniques: General as well specific instructional techniques have been
suggested to deliver the contents in the classroom and to carry out experiential exercises.

Here is a brief account of these techniques:
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4.1 General Instructional Techniques

Lecture

Discussion
Question-answer
Project work

4.2 Specific Instructional Techniques
To promote experiential learning in this course, following specific instructional
techniques are recommended for selected units to ensure students’ active participation in
the teaching-learning process and make the teaching-learning research-oriented.

Unit Activity and Instructional Techniques
Unit I: Educational | Require each student to prepare and submit the review reports before
Planning and the class on:
Management Planning for learning environment:
Dynamics Physical learning environment
Virtual learning environment
Social learning environment
Initiate discussion on the presentation followed by conclusion from the
teacher.
Unit 11: The sub-topic of this unit is divided into different groups. Students will
Management and | prepare the presentation, notes on the given topic. The notes will be
Planning presented in the class followed by discussion and feedback.
Perspectives
Unit I1: Students in groups will visit the community school for observing the
Effective existing facilities and identifying their needs for a separate topic. They
Planning- will be identifying the gaps that exist between the facilities and the
Management needs. They will prepare a brief report for presentation. The
Indicators presentation will be followed by discussions and supplemented by the

teacher's comments.

Unit IV: Planning
for Change
Management

For overall subunit:

Changing institutions into learning organizations, Training individual
vs. training organizations, Change institutions: Ministries' relationship
with change-organizations, and Effective change strategies:
Environment/Culture of change, Cultural transformation, Change
period: initiation, implementation and institutionalization

Objective assessment and accountability

Arrange a visit of the class to an educational institution/organization to
observe and study it from the perspective of change it has brought over
the decade in its planning approach. Require the students under the
guidance of the teacher to see into the organization its shift in terms of
effective change strategies.

Unit Five: Trends
in Planning for
Educational
Development

The students should be asked to identify the GNH indicators of their

classmates.

Ask the students to review the following issues on basis of:

5.2Pluralism in educational planning

Delinking and globalization in educational planning

5.3 Cultural turn and development paradigm in educational planning
National - local cultural bondage
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Culture and power

Cultural aid and stir

The paradigm of alternative development
Mainstream of development
5.4 Issues and challenges for educational development.
The students are required to compare the issues related to the Nepali
context. Based on this work, they have to prepare and present the
report for discussion in the class followed by critical observation from
the teacher.

5. Evaluation

5.1 Internal Evaluation 40%
The concerned teacher will carry out the internal evaluation of the students based on the
following criteria.

1. Attendance 05 Marks
2. Participation in learning 05 Marks
3. First assignment/assessment 10 Marks
4. Second assignment/assessment 10 Marks
5. Third assessment 10 Marks

Total 40 Marks

5.2 External Evaluation (Final Examination) 60%
Examination section, Dean's Office, Faculty of Educational will conduct the final
examination at the end of the semester. The number of items in each category of
question and the distribution of points to be included in the final examination paper is

as follows:

1. Objective type questions (10 Multiple choice questions x 1) 10 Marks
2. Short answer questions (5 questions with 2 choice x 6) 30 Marks
3. Long answer questions (2 questions with 1 choice x 10) 20 Marks

Total 60 Marks

6. References

Arain, F. M., & Tipu, S. A. A. (2007). Emerging trends in management education in
international business schools. Educational Research and Reviews, 2(12), 325-331.

Goyal, D. P. (2014). Management Information Systems: Managerial Perspectives. Vikas
Publishing House.

Harris, R., Simons, M., & Maher, K. (2009). New directions in European vocational
education and training policy and practice: Lessons for Australia. National Centre for
Vocational Education Research.

Laudon, K. C. & Laudon, J. P. (2007).Management information system. New Delhi: Prentice
Hall Pvt.

Marmolejo, F., Gonzalez, R., Gersberg, N., Nenonen, S., & Calvo-Sotelo, P. C. (2007).
Higher education facilities: Issues and trends. Pablo Campos Calvo-Sotelo, University
Campus Planning and Design, Spain.

Stevenson, K. R. (2006). Educational trends shaping school planning and design:

2007. National Clearinghouse for Educational Facilities.
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Stevenson, K. R. (2010). Educational trends shaping school planning, design, construction,
funding, and operation. National Clearinghouse for Educational Facilities.

University Grants Commission Nepal (2008). Quality assurance and accreditation guidelines,
quality assurance and accreditation unit, Sanothimi, Bhaktapur.
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Course title: Educational Management Information System (EMIS)
Corse No.: Ed. PM. 527
Level: M.Ed.

Semester: Second

Nature of the course: Theoretical
Credit hours: 3
Teaching hours: 48

1. Course Description

This course is designed for those students who intend to be program personnel or
practitioners of education management information systems (EMIS). It aims to help the
students develop the knowledge and skills which are necessary to formulate and implement
EMIS trends. Students are encouraged throughout the course to consult libraries, education-
related institutes, and relevant websites and participate in classroom discussions. This course
is related to the concept of management information system (MIS), theoretical and practical
aspects of educational management information system, various aspects of MIS and EMIS,
EMIS indicators of the education system, EMIS in the Nepalese education system,
andnetwork for EMIS.

2. General Objectives
The general objectives of this course are as follows:

e To enable the students to explore the philosophical premises that shaped and reshaped
EMIS.

e To provide the students with the concept of management information systems.

e To make the students familiar with the linkage between EMIS and educational
development.

e To acquaint the students with different forms and trends of EMIS.

e To enhance the capacity of the students in exploring different indicators of the
education system.

e To make students knowledgeable about EMI the S in the Nepalese education system.

e To make the students familiar with different networks of EMIS.

3. Specific Objectives and Contents

Specific Objective Contents
Unit: | Concepts of Management Information
System (MIS)
(12)
e Define and describe the concept of a 1.1 Concept of management information
management information system along system (MIS)
with its attributes of an information 1.2 Attributes of information system
system. 1.3 Analysis and design of an information
e Define, analyze and design an system
information system 1.4 Process analysis of MIS
e Explain the process analysis of MIS 1.5 Contemporary approaches to information
e Describe the contemporary approaches system
to the information system. 16 Fuwreof MIS _
e Describe the future of MIS 1.7 The challenges of information systems.
e Explain the challenges of information 1.8 Improving ed_ucatlona_l quality through
system better use pf |nforn_1at|on
« Describe improving educational qualityl -2 Impactof m:"o|r_|rr;{alt/|lon on human resource
through better use of information managemen ( . ) o
. . . . 1.10 Use of information communication
e List out the impact of information . .
technology (ICT) in education
systems on human resource
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management
State the use and importance of ICT in
education

Unit:

Educational Management Information
System (EMIS)
(12)

Define and describe the concept of
EMIS

Describe components, structure &
objectives of EMIS

Explain the step of EMIS

State the relation between school
education and EMIS

Explain the use of EMIS in educational
management with example and
practice

Describe school management
information systems as types, quality,
dimensions, use, and importance
[lustrate the issues of educational
management information system

2.1 Concept of educational management
information system (EMIS)
2.2 Component of EMIS
2.3 Structure of EMIS
2.4 Objectives of EMIS
2.5 Steps of EMIS
2.6 Relation between school education and
EMIS
2.7 Use of EMIS in educational management
2.8 School management information system
2.8.1Types of information
2.8.2 Information quality
2.8.3 Dimensions of information
2.8.4 Identification and use of information
2.8.5 Importance of Information for school
improvement
2.9 Issues of educational management
information system

Unit:

Indicators of Education System

)

(10

Define and explain the concept of
indicator

Analyze the objectives, characteristics,
and limitations of a good indicator
Explain the difference between
quantitative Vs qualitative indicators
Explain input, process, output, and
outcome indicators with example
Explain efficiency based indicator
Explain the difference between internal
and external efficiency of the education
system

Explain the indicators of the
educational system of SSRP, SSDP,
OECD

Describe the concept of global
citizenship education

3.1 Concept of indicator
3.2 Objectives, characteristics, and limitations
of a good indicator
3.3 Quantitative vs. qualitative indicators
3.3.1 Input
3.3.2 Process
3.3.3 Output
3.3.4 Outcome indicator
3.4 Efficiency based indicator
3.5 Internal and external efficiency of the
education system
Indicators of the education system
3.6.1 School sector reform plan (SSRP)
3.6.2 School sector development program
(SSDP)
3.6.3 Organization for economic cooperation
development (OECD)
3.6.4 Global citizenship education ( GCE)

3.6

Unit:

v

EMIS in the Context of Nepalese Education
System
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(6)

Explain the system, process, and use of
EMISinTU

Explain the system, process & use of
EMIS in DoE

Explain the system, process, and use of
SMIS, CMIS, SMIS, CMIS, SKK
Describe critical analysis of EMIS.

4.1 Process and use of EMIS in Tribhuvan
University (TU)

Process and use of EMIS in the
department of education (DoE)

Process and use of EMIS in school
management information system (SMIS)
Community management information
system (CMIS)

4.5 EMIS of Shichhak Kitab Khana (SKK)
4.6 Critical analysis of EMIS

4.2

4.3

4.4

Unit:

\Y

Network for EMIS
(8)

Explore the social network of Nepal
Analyze the use of the organizational
network in Nepalese educational
institution

Explain the implication of electronic
networks in schools

5.1 Social network
5.1.1 National daily newspaper
5.1.2 Education journals
5.1.3 Research paper
5.2 Organizational network
5.2.1 University Grant Commission (UCG)
5.2.2 Ministry Of Education, Science, and
Technology (MOEST)
5.2.3 Council for Technical Education and
Vocational Training (CTEVT)

5.2.4 National Center for Educational
Development (NCED)

5.2.5 Research Centre for Educational
Innovation and Development (CERID)

5.2.6 Curriculum Development Centre (CDC)
5.2.7 Education Review Office (ERO)
5.3 Electronic network
5.3.1 Twitter, Facebook, YouTube
5.3.2 Internet

Note: The figures in the parenthesis indicate approximate hours allotted to each unit.
4. Instructional Techniques
A combination of general and specific techniques ofinstruction will be used to deliver the
course. The general instructional techniques are applicable to all units, whereas specific
instructional techniques are applicable to the particular unit.

4.1 General Instructional Techniques

Multimedia projector
Lecture

Discussion
Question-answer
Seminar

Issue-based discussion
Project work

Group study




e Constructive criticism

e Reviewing books, journals, and papers

4.2 Specific Instructional Techniques
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To promote experiential learning in this course, following specific instructional
techniques are recommended for selected units to ensure students’ active participation in
the teaching-learning process and make the teaching-learning research-oriented.

Units

Instructional Techniques

Unit I: Concepts of Management Information
System (MIS)

The teacher can use lectures, initiating
independent study, review books, journals,
and papers

Unit Il: Educational Management
Information System (EMIS)

Form pairs of students to get the idea of
EMIS by visiting school/collage

Unit H11: Indicators of Education System

Find out the indicators of the education
system being used by SSRP, SSDP,
GCE,OECD

Unit IV: EMIS in the Context of the
Nepalese Education System

Analyze EMIS in the context of the Nepalese
Education System specially TU

Unit V: Network for EMIS

Visit the school and make a report on the use
of the social and electronic networks for
school effectiveness

5. Evaluation
5.1 Internal Evaluation - 40%

Internal evaluation will be based on the following criteria:

1. Class attendance

5 marks

2. Participation in learning activities 5 marks
3. First assignment (Paper writing and presentation) 10 marks
4. Second assignment/assessment (Mid- term test) 10 marks
5. Third assignment/assessment (Class test) 10 marks
Total 40 Marks

5.2 External Evaluation (Final Examination) - 60%
Examination Division, Office of the Dean, will be conducted external evaluation; Faculty of
Education will conduct final examination at the end of semester with a focus on the following

types of questions:

Obijective type questions (10 Multiple Choice Questions 10 x 1mark) 10 marks

Short answer questions (6 questions with 2 Choice 6 x 5 marks) 30 marks
Long answer questions (2 questions with 1 Choice 2 x 10 marks) 20 marks
Total 60 Marks

6. Recommended Books and References
6.1 Recommended Books

Chapman, D. W. & Lars O. M. (1993). From data to action: Information systems in
educational planning. Paris: Pergamon Press.
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Chapman, D. W. Lars, O. M. (2010). Improving educational quality through better use of
information. France: UNESCO/IIEP.

Goyal, D.P. (2007). Management information system. New Delhi: Macmillan India Ltd.

Jawadekar (2008). Management information system. New Delhi: Tata MC Graw-Hill
Publishing Company Ltd,

Joseph, K. B. (2013). Beyond mapping Ill. BASIS Press.

Laudon K .C., Laudon J. P. & Dass, R. (2010). Management information system. Delhi:
PEARSON.

Laudon, K.C. & Laudon, J.P. (2007). Management information system. New Delhi: Prentice
Hall of India Pvt.

Laudon, K.C. & Laudon, J.P. (nd). Management information systems new approaches to
organization and technology. New Delhi: Prentice-Hall of India Pvt.

NCED (2063). Teacher management information system TMIS. Sanothimi: Author.

OECD (2014). Education at a glance 2014: OECD indicators, publishing.
http://dx.doi.org/10.1787/eag.2014.en

Sadagopan, S. (2007). Management information system. New Delhi: Prentice-Hall of India
Pvt. Ltd.

Thapa, B. K. & others (2058). Management information system and human resource
management. Kathmandu: Vidyarthi Pustak Bhandar.

The National Academies (2006). Learning to think spatially. USA:National Research
Council.

UNESCO (2000). Using indicators in planning basic education: Methodological aspects &
technical tools modules I-1V. Paris: Author.

UNESCO (2003). Education management information system and the formulation of
education for all. Plan for action, 2003-2015. Tajikistan: UNESCO Almaty Cluster
Office and MoE.

UNESCO (2006). Data collection and education management information system. Paris:
Author.

Wako, T. N. (2003). Educational management information system NESIS. Paris: UNESCO.

Windhan, D.M. (1998). Indicators of educational effectiveness & efficiency. New York: 11EP.

6.2 References

Baskerville, R. L. & Michale, D.M. (2000). Information system as a reference discipline. MIS
Quarterly,26 (1) 20-32.

Kafle, B.D., Adhikari, N.P. &Thapa, T. B. (2069). Human resource management in
education. Kirtipur: Sunlight Publication.

Orlikowski, W. J. & Jack, J.B. (1991). Studying information technology in organizations:
Research approaches and assumptions.Information Systems Research, 2 (1), 35-45.



53

Course Title: Educational Resource Management

Course No.: Ed.PM 528 Nature of course: Theoretical
Level: M. Ed Credit hours: 3
Semester: Second Teaching hours: 48

1. Course Description

Educational Resource Management aims at providing general knowledge about
educational resource management to Master's degree (M.Ed.) students. It intends to orient the
students on theoretical bases of human resources in particular and other educational resources
in general, and their management by relating them to some established practices. Contents of
the course are primarily dealt with in reference to school education. Educational resource
management as an applied discipline supports the effective and efficient implementation of
the plans and programs. Therefore, this course encourages students to have a broader
conceptual clarity about the importance of effective resource management to make the
education system efficient and thereby ensure equitable quality education.

2. General Objectives

The general objectives of this course are as follows:

e To make the students understand concepts, principles, philosophies, and different
theories of the management and utilization of different resources in education.

e To develop the students to explain the concept and principles of human resource
management in general and in the context of education

e To enable the students to explain the concept and principles of human resource
recruitment

e To acquaint the students to explain teacher professional development practices

e To familiarize the students with the educational resources and their utilization of

these resources for teaching-learning purposes.
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Specific Objective

Contents

Identify the concept and objectives
of education resource management
Analyze education as a supplier of
human resources and field of
education resource management in
the education sector.

Explain how equity can be ensured
in education resource management
with reference to Nepal

Explain education resource
management in Nepali schools and
its implication for school outcomes.
Explore and explain the concept of
human resource development and its
processes with reference to education
in Nepal.

Explain the philosophy of education
resource management

Outline of different education
resource management theories
Explore the implication of different
theories of education resource
management

Unit I: Education Resource
Management, Philosophy, and Theories
(14)

1.1 Concept and objectives of education
resource management

1.2 Education as a supplier of human
resource

1.3 Education resource management in
education

1.4 Education resource management in
institutional schools and its
implication in school outcomes in
Nepal

1.5 Education resource management in
community schools and its implication
in school outcomes in Nepal

1.6 Ensuring equity in education resource
management (Concept/principle and
Nepali practice)

1.7 The philosophy of education resource
management

1.8 Social exchange theory

1.8.1 Building theory

1.8.2 Human capital theory:
Organizational level and measuring
human capital

1.9 Implication of theories in Education

resource management

Explain the relevance of Information
Communication Technology (ICT)
planning

State the education resource planning
process

Explain education resource planning
for education service delivery
Elaborate the educational Resource
Development in Nepal

Explain the Job design and analysis
Explore the impact of job design on
motivation, productivity, and quality
of work-life

Explore the rights and discipline of
education resource

Unit I1: Education Resource Planning and
Development (5)

2.1 Relevance of Information
Communication Technology (ICT)
planning

2.2 Education resource planning process

2.3 Education Resource Planning for
education service delivery

2.4 Educational Resource Development in
Nepal

2.5 Job design and analysis

2.6 Impact of job design on motivation,

productivity,
and quality of work-life

2. 7 Rights and discipline of education

resource
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Explain the definitions, purposes,
and importance of recruitment.
Analyze the recruitment policy and
functions.

Outline the different steps of
recruitment.

Identify the sources of human
resource recruitment.

Define the concept of selection.
Describe the different selection
processes and methods.

State the factors affecting the
selection of human resources
Analyze the system of selection and
appointment in Nepal.

Describe the placement and
induction of human resources.
Analyze the socialization process in
relation to human resources.
Explore the job analysis

Describe the right and discipline of
ER

Unit 111: Recruitment, Selection, and

3.1 Recruitment
3.1.1 Purpose and importance of
recruitment
3.1.2 Recruitment policy
3.1.3 The recruitment function
3.1.4 Steps for recruitment
3.1.5 Sources of recruiting human
resources
3.2 Selection
3.2.1 Selection process and method
3.2.3 Selection system in Nepal
3.3 Appointment system
3.3.1 Socialization process

Appointment of Education Resources(10)

Define training and development.
Describe the critical functions,
importance, types, and methods of
training.

Analyze the systematic view of
training.

Describe the ways of conducting a
needs assessment.

Identify the critical elements related
to the transfer of training.

Outline definitions and reasons for
understanding career development.
Describe the importance of career
development programs for special
targets and pre-condition for career
development.

State the need for continuing
education and research for
development.

Unit IV: Training and Development
(10)

4.1 Training and development.

4.2 Importance, functions, types, and
methods of training

4.3 A systemic view of training

4.4 Career programs for special target
groups

4.5 Continuing education

Personnel research for development.
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e Assess school physical resources in
general.

e Explore linkage across physical
resource management, learning
environment, and curriculum.

e Explain how physical facility
management can contribute to or
impede a quality learning
environment.

e Explore and explain how physical
resources are managed and utilized
in Nepali schools.

e Identify different types of learning
resources and their management for
the purpose of teaching-learning

e Explain how learning resource
management can contribute to the
quality learning environment

e Explain conceptual underpinnings of
open learning resources and their
contribution to teaching-learning

e Explore and explain how learning
resources are managed and utilized
in schools in other countries and in
Nepali schools.

e Identify the resources available in
the community and their capabilities
to contribute to teaching-learning.

e Explore and explain how different
types of resources available in the
community can be effectively
utilized to enhance teaching-learning
practices.

e Explore and explain how community
resources are utilized in Nepali
schools for teaching-learning
purposes.

Unit V: Management of Resources for
Teaching Learning Purposes (9)

5.1 School physical resources:
5.1.1 Identification and management of
physical resources

5.1.2 Connection across physical
resource management, learning
environment, and local and national
curriculum.

5.1.3 Physical resource management
and utilization in the Nepali school
system

5.2 Learning resource management
(LRM) for teaching-learning:

5.2.1 ldentification and management of
LRM

5.2.2 Open learning resources

5.2.3 Auvailability and utilization of
LRM in the Nepali school system

5.3 Identification and management of
community resources:

5.3.1 Economic, political, cultural
(tangible and intangible indigenous
knowledge and practices), and
human resources available in the
community and their use for
teaching-learning purposes

5.3.2 Connecting the curriculum to the
real world

5.3.3 Auvailability and utilization of
community resources in the Nepali
school system

5.4 The rise of intellectual capital,
structural capital.

5.4.1 Contemporary human capital
management: micro-foundations of
human capital

Instructional Techniques: General as well specific instructional techniques have been

4.1 General Instructional Techniques

e Lecture

e Discussion

e Question-answer
e Project work

suggested to deliver the contents in the classroom and to carry out experiential exercises.
Here is a brief account of these techniques:



e Classroom discussion
e Group work

4.2 Specific Instructional Techniques
To promote experiential learning in this course, following specific instructional
techniques are recommended for selected units to ensure students’ active participation in
the teaching-learning process and make the teaching-learning research-oriented.

Unit

Specific Instructional Technique

Unit-1: Education resource
management, philosophy,
and theories

e Lecture

e Classroom discussion

Pair group or individual assignment: ERM in either
institutional or community schools of Nepal and its
implication in school outcomes. Students will be
divided into pairs. Those who want to undertake the
assignment independently will be allowed to do so.
Each pair or individual will investigate and prepare and
present briefs in the class followed by discussion and
feedback input from the teacher and peers. The teacher
can use this as one of the forms of internal assessment
in order to grade students’ performance. Students will
search the resource materials in addition to what the
teacher provides so that they can read them before
preparing the paper for presentation in the class.

Unit-11: Education resource
planning and development

e Lecture

e Classroom discussion
Group students will prepare a brief paper on the
Education resource planning or right and discipline of
human resources in Nepal. A Group of students will
investigate, prepare and present their paper in the
class followed by discussion and feedback input from
the teacher and peers. Students will search the
resource materials from the library and the internet. A
teacher needs to provide feedback before the paper
presentation in the class.

Unit-111: Recruitment,
selection, and appointment
of education resources

e Lecture

e Group work

e Classroom discussion
Individual assignment: Each student will prepare a brief
paper on the ER recruitment and selection processes in
Public Service Commission and Tribhuvan University
Service Commission in general and Teacher Service
Commission in particular. Each student will
investigate, prepare and present her/his paper in the
class followed by discussion and feedback input from
the teacher and peers. The teacher can use this as one of
the forms of internal assessment in order to grade
students’ performance. Students will search the resource
materials in addition to what the teacher provides so
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that they can read them before preparing the paper for
presentation in the class.

Unit-1V: Training and
development

e Lecture

e Discussion

Pair group or individual assignment: Each pair or
individual student will prepare a brief paper on the TPD
system in Nepal. Each student will investigate, prepare
and present her/his paper in the class followed by
discussion and feedback input from the teacher and
peers. The teacher can use this as one of the forms of
internal assessment in order to grade students’
performance. Students will search the resource
materials in addition to what the teacher provides so
that they can read them before preparing the paper for
presentation in the class.

Unit-V: Management of
resources for teaching-
learning purposes

e Lecture
e Discussion
e Library study

The individual student will prepare a brief paper on the
resources for teaching in Nepal. Each student will
investigate, prepare and present her/his paper in the
class followed by discussion and feedback input from
the teacher and peers. Students will search the resource
materials in addition to what the teacher provides so
that they can read them before preparing the paper for
presentation in the class.

5. Evaluation

51 Internal Evaluation 40%
The concerned teacher will carry out the internal evaluation of the students
based on the following criteria.

1. Attendance 05 Marks
2. Participation in learning 05 Marks
3. First assignment/assessment 10 Marks
4. Second assignment/assessment 10 Marks
5. Third assessment 10 Marks

Total 40 Marks

5.2 External Evaluation (Final Examination) 60%
Examination section, Dean's Office, Faculty of Educational will conduct final examination at
the end of the semester. The number of items in each category of question and distribution of
points to be included in the final examination paper are as follows:

1. Obijective type questions (10 Multiple choice questions x 1)
2. Short answer questions (5 questions with 2 choice x 6) 30 Marks
3. Long answer questions (2 questions with 1 choice x 10)

10 Marks

20 Marks

Total
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6. Recommended Books and References
6.1 Recommended Books

Agabi, C. (2010). Prudential approach to resource management in Nigerian education: A
theoretical perspective. International Journal of Scientific Research in Education,
3(2), 94-106. Retrieved from: http://ijsre.com/Vol.,%203 2 -Agabi.pdf (Unit 5)

Bernardian, H. J. (2008).Human Resource Management. McGraw-Hill: New Delhi. (Unit 1,2,3 and 4)

Bevans, K. B., Fitzpatrick, LA., Sanchez, B. M., Rilley, A. W. & Forrest, C. (2010).Physical
education resources, class management, and student physical activity levels: A
structure-process-outcome approach to evaluating physical education effectiveness.
Journal of School Health, 80(12), 553-580. (Unit 5)

Decenzo, D. A. and Robbins, S. P. (2012).Human Resource Management. Wiley: India. (Unit 1,2,3
and 4)

Department of Education and Children’sServices.(2004).Choosing and using teaching and
learning materials. Guidelines for preschools and schools. The State of South
Australia: Author.
http://www.decd.sa.gov.au/policy/files/links/Choose use booklet FA.pdf (Unit 5)

Department of Education South Africa (2000).Lead & manage organizational systems,
physical & financial resources.
http://www.education.gov.za/LinkClick.aspx?fileticket=SmwSxX1jQ5eg= (Unit 5)

Dessler, G. and Varkkey, B. (2009). Human Resource Management. Pearson: New Delhi. (Unit 1,2,3
and 4)

Harrison, F., (n.d.).Using learning resources to enhance teaching and
learning.http://www .faculty.londondeanery.ac.uk/e-learning/small-group-
teaching/Using_learning_resources to enhance teaching - learning.pdf (Unit 5)
Margaret H. M. (2001).Using community resources to the fullest. Retrieved
from:http://quod.lib.umich.edu/m/mfr/4919087.0006.104/--using-community-
resources-to-the-fullest?rgn=main;view=fulltext (Unit 5)

6.2 References
Eisenhower Southwest Consortium for the Improvement of Mathematics and Science

Teaching (1996).Using community resources to enhance Mathematics and Science

education. http://www.sedl.org/pubs/classroom-compass/cc_v3nl.pdf

Northwest Regional Educational Laboratory (2005).Classroom to Community and

back.Using culturally responsive, standards-based teaching to strengthen family and


http://www.sedl.org/pubs/classroom-compass/cc_v3n1.pdf
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community partnerships and increase student achievement.
http://oregonpirc.org/webfm send/19
Kowalski, T. J., Lasley II, T. J. & Mahoney, J. W. (2007). Data driven decisions and

school leadership. Pearson.

Odden, A. R. (2011). Strategic Management of Human Capital in Education: Improving
Instructional Practice and Student Learning in Schools. Routledge.

Rebore, R. W. (2014).Human Resources Administration in Education (10th Edition).Pearson.

Tuomi, L. (2006). Open Educational Resources: What they are and why do they matter.
Report prepared for the OECD.

http://www.meaningprocessing.com/personalPages/tuomi/articles/OpenEducational

Resources OECDreport.pdf
Klein, H. (1987). INTEXT/PC: A Program package for the Analysis of Texts in the

Humanities and Social Sciences. Literary and Linguistic Computing, 2(2), 108-111.


http://www.meaningprocessing.com/personalPages/tuomi/articles/OpenEducationalResources_OECDreport.pdf
http://www.meaningprocessing.com/personalPages/tuomi/articles/OpenEducationalResources_OECDreport.pdf
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Course Title: Theory and Practices of Non -Formal Education

Course No.: Ed. PM 529 Nature of course: Theoretical
Level: M.Ed. Credit hours: 3
Semester: Second Teaching hours: 48

1. Course Description

Theory and practices of Non-Formal Education (NFE)aim at orienting conceptual basis and
modes of education that do not necessarily subscribe to the traditional mainstream education
to the Master's degree (M.Ed.) students. It intends to provide knowledge about the way NFE
is approached in different settings. While doing so students will be oriented about the
theoretical bases of different learning approaches. Another significant feature of the course is
the introduction to lifelong learning. Therefore, this course encourages students to gain a
broader knowledge about NFE to ensure equitable quality education for all, particularly for
adults.

2. General Objectives

The general objectives of this course are as follows:
e To enable the students to explore indigenous practices of education
e To enable the students to explain different learning contexts and their significance in
people’s life.
e To make the students knowledgeable about the concepts and practices of NFE
e To help the students understand and explain the link between different modes of
education
e To familiarize the students with NFE as practiced in Nepal and other countries.
e To enable the students to gain knowledge about NFE and lifelong learning and their
contribution to the country's education development.
3. Specific Objectives and contents

Specific Objective Contents
e Explore the indigenous education Unit I: Human Learning Contexts
practices (8)

e Explain how education is fragmented [1.1 Genealogy of NFE education
into different streams and how they 1.1.1 Madarasa
converse with and complement each 1.1.2  Gurukul

other. 1.1.3 Gumba/ Monastery
e Explore and understand different 1.2 Streaming of learning situations (Formal
streams of learning as embedded in education
indigenous education practices. 1.3 NFE, informal/ incidental education).
e Explain the significance of different 1.3.1 Significance of different learning situations
streams of learning. in life.
1.3.2 Interaction among different streams of
Education
e Explain the application of Unit I1: Conceptual Premises of NFE

different perspectives in NFE

(5)
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2.1 NFE informed by different perspectives
2.1 Critical

2.2 Structural functional

2.3 Modernism

2.4Post-modernism

e Explain different modalities of NFE
linking them with corresponding
conceptual premises and the
philosophers who advocated those
modalities.

e Explain the ways that different
modalities of NFE contribute to social
change keeping in view the relevant
conceptual foundations.

Unit 111: NFE Modalities, and Social Change
(8)
3.1 NFE modalities
3.1.1 Conscientization
3.1.2 Sarvodaya
3.1.3 Rural and human resource development
3.1.4 Folk Schools
3.1.5 Community development
3.2.Expectations and changes brought by
different modalities
3.3. Linking Nepali genealogical practices of
NFE with conceptual premises and NFE

modalities.
e Explain how the boundary of NFE has [Unit IV: NFE Approaches and Experiences
expanded over the years. (12)

e Explain the development of the concept
and practice of NFE in Nepal.

e Map out the link between formal, NFE,
and informal education through
equivalency certificates; standardized
tests; flexible formal educational
institutes, and bridge courses

e Compare the NFE program of Nepal
with that of selected Asian countries.

e Explain the issues and challenges often
faced by NFE.

4.1 Expansion of NFE

4.1.1 Adult literacy

4.1.2 Alternative education programs

4.1.3 Open and distance learning

4.1.4 Community education

4.1.5 Open education resource with special
reference to
Nepal.
4.2 Historical Development of the practices of
NFE in
Nepal

4.2.1 Content, pedagogy,

management/organization,

delivery mode, etc.

4.2.2 Oral learning and its institutionalization
process
}.2.3 Skill training and its cultural
institutionalization
4.3 Bridges and ladders: Equivalency program
4.ANFE in some Asian countries: Afghanistan,
Bangladesh,
China, India, Sri Lanka, Pakistan.
4.51ssues and challenges in NFE

e Explain different conceptual modalities
of literacy

o Identify benefits of literacy

e Explain the concept, practices, and

Unit V: Literacy and Lifelong Learning (LLL)
(15)

5.1 Evolution of LLL, Concept, and practices
5.2 Understanding literacy




63

importance of life-long learning (LLL) | 5.2.1 Integrated
e Explain the role of literacy in LLL
e Explain the role of LLL in a country’s | 5.2.3 Autonomous
comprehensive education system
e Explore the potential of literacy and |03 Benefits of literacy

LLL through ICT.

5.2.2 Isolated
5.2.4 Ideological

5.3.1Human
5.3.2 Political
5.3.3 Cultural
5.3.4 Social
5.3.5 Economic
5.4 Family literacy: What and why
5.5 Literacy as a foundation for LLL
5.6 LLL practices around the world- developing
countries and developed countries.
5.7 Potential of literacy and life-long learning
through ICT
5.8 Ways to create lifelong learning for Nepal

Note: The figures in the parenthesis indicate approximate hours allotted to each unit.

4. Instructional Techniques: General as well specific instructional techniques have been
suggested to deliver the contents in the classroom and to carry out experiential exercises.
Here is a brief account of these techniques:

4.1 General Instructional Techniques

Lecture
Discussion
Question-answer
Project work

4.2 Specific Instructional Techniques
To promote experiential learning in this course, following specific instructional
techniques are recommended for selected units to ensure students’ active participation in
the teaching-learning process and make the teaching-learning research-oriented.

Units

Specific Instructional Techniques

Unit I: Human learning context

Students will be divided into groups and certain sub-topic
will be assigned to them. Each group will present in the
class. The presentation will be supported by the teacher's
comments.

Unit 1I: Conceptual premises of
NFE

Students will be divided into groups and certain sub-topic
will be assigned to them. Each group will present in the
class. The presentation will be supported by the teacher's
comments.

Unit I1l1: NFE Modalities and
social change

Divide the students into different groups and let them to
review the related literature and let them present it in
class. The class presentation will be followed by the
teacher's feedback and comments.
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Unit IV: NFE approaches and | Divide the students into different groups and let them to
experiences visit the different communities and observe the NFE
approaches and perceived experience of the participant.
Prepare a brief report and present it in class. the
presentation will be supplemented by the teacher's
comment.

Unit V: Literacy and lifelong The sub-topic of the unit is divided into different groups.
learning Students will prepare the presentation notes on the given
topics. The notes will be presented in the class followed
by discussion and feedback.

5. Evaluation

5.1 Internal Evaluation 40%

The concerned teacher will carry out the internal evaluation of the students based on the
following criteria.

1. Attendance 05 Marks
2. Participation in learning 05 Marks
3. First assignment/assessment 10 Marks
4. Second assignment/assessment 10 Marks
5. Third assessment 10 Marks

Total 40 Marks

5.2 External Evaluation (Final Examination) 60%
Examination section, Dean's Office, Faculty of Educational will conduct the final
examination at the end of the semester. The number of items in each category of question and
the distribution of points to be included in the final examination paper is as follows:

1. Objective type questions (10 Multiple choice questions x 1) 10 Marks

2. Short answer questions (5 questions with 2 choice X 6) 30 Marks
3 Long answer questions (2 questions with 1 choice x 10) 20 Marks
Total 60 Marks

6. Recommended Books and References

6.1 Recommended Books

Freire, P. (1970). Pedagogy of the oppressed. New York: Continuum.

Freire, P. (1985). The politics of education. Massachusetts: Bergin & Garvey.

Freire, P. (1994). Education for critical consciousness. New York: Continuum

Freire, P. (1994). Pedagogy of hope. New York: Continuum.

Gandhi, M., & Gandhi, M. (1965). Gandhi on non-violence. New Directions Publishing.

6.2 References
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Nepal. Kathmandu: UNESCO.
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[Paper presentation]. African Council for Distance Education (ACDE), Lagos,
Nigeria.
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35(1),3-15.

Brennan, B. (1997). Re-conceptualizing non-formal education. International Journal of
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Nature of course: Theoretical
Credit hours: 3
Teaching hours: 48

Course Introduction

This course has been designed for master level students to equip them with the knowledge
and skill of climate and climate change. It also intends to acquaint the prospective teacher
with structure, process and thermodynamic characteristics of atmosphere. It helps to
understand the climate change and its impact on human being, economic activities and other

environmental factors.
2. General Objectives

The general objectives of this course are to:

e equip the students with advanced knowledge of climate,

e acquaint the students with composition, process and atmospheric dynamics,

e equip the students for deeper understanding of solar energy, its vertical and horizontal
distribution and the mechanism of pressure change,

e enable the students to understand atmospheric circulation, weather disturbances and

hydrodynamics of atmosphere,

e enhance the students to gain the knowledge about different types of climates, and
o familiarize the students with global climate change, its impacts and mitigation
measures. Specific Objectives and Contents

3. Course Details

Specific objectives Contents
Unit I: Climatology and Atmosphere
e Explainthe scope and nature of climatology 6)

e |dentify sub-fields of climatology

e Explain the nature and origin of atmosphere
e Describe the composition of the atmosphere
Illustrate the vertical thermal structure of the
atmosphere

1.1 Nature and scope of climatology
1.2 Sub-fields of climatology

1.3 Nature and origin of atmosphere
1.4 Composition of the atmosphere

1.5 Vertical structure of the atmosphere

Explain heat and temperature

Discuss radiation and heat budget

Describe variability of insolation

¢ Analyze horizontal and vertical distribution of

Unit 11: Energy and Temperature(6)
2.1 Heat and Temperature

2.2 Radiation and heat budget

2.3 Variability of insolation

2.4 Horizontal and vertical distribution of

temperature temperature
Unit 111: Atmospheric Motion and Moisture
e Describe atmospheric pressure and its (14)

circulation systems

e |dentify different types of winds and factors
affecting to wind direction

e Explain upper-level waves and jet streams

¢ Distinguish between air masses and fronts
regarding their characteristics and source

3.1 Atmospheric pressure and its circulation
3.2 Winds- types, affecting factors, direction
and forces(trade wind, westerly, local
winds and monsoon)

3.3 Upper-level waves and jet streams

3.4 Air masses and Fronts
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regions

Analyze the flow perturbations in the middle
and lower latitudes

Discussthe process of earth's energy balance
Illustrate the types, characteristics and
formation processes of clouds

Assess the types, formation processes, and
distribution patterns of precipitation

3.5 Flow perturbations in the middle and lower
latitudes- cyclones, thunderstorms,
tornadoes hurricanes, atmospheric
electricity, optical and acoustical
phenomena

3.6 Earth's energy balance

3.6.1. Air-sea-land interaction
3.6.2. Advection of heat and water
vapor, El Nino, La Nina, and the
southern oscillation (ENSO)

3.7 Clouds: formation, types and
characteristics

3.8 Precipitation: Process, forms and
distribution

Describe the approaches to climatic
classification

Explain the climatic classification of Koppen
and Thorn Waite

Recognize major climatic regions of the
world

Classify the climates of Nepal

Unit IV: Classification of Climate
(6)
4.1
4.2

Approaches to climate classification
Classification of climate

e Koppen’s classification

e Thorn Waite’s classification
Major climatic regions -tropical, sub-
tropical, temperate, tundra and polar
regions

4.4 Climatic classification of Nepal

4.3

Distinguish between climate and climate
change

Identify the indicators of climate change
Discuss the causes and consequences of
climate change regarding regional and local
climates

Analyze the impacts of change and human
adaptation

Identify mitigation measures to reduce
adverse impacts of climate change

Unit V: Climate Change(12)

5.1 Climate and climate change

5.2 Indicators of climate change

5.3 Causes and consequences of climate
change (natural and man-made) on
regional and local climates

5.4 Impact of change and human adaptation

5.5 Adaptations and mitigation measures

Assess the importance climate on mountain
hydrology and hydropower

Describe the role of climate on tourism
Explain the role of climate on agriculture,
forestry and animal husbandry

Discuss the role of climate on human and
animal health

Unit VI: Applied Climatology (4)

6.1 Mountain cryosphere, hydrology and
hydropower

6.2 Climate and tourism

6.3 Agriculture,forestry and animal husbandry

6.4 Human and animal health

Note: The figures within the parenthesis indicate the approximate teaching hours.

4. Instructional Techniques

The instructional techniques will be of two types - general and specific. General techniques
will be common to all the units whereas the specific techniques will be applied according to

the nature of topics in the units to be taught.




71

4.1 General Instructional Techniques

Varieties of techniques/methods can be applied for this course. The general methods
applicable to this course include lecture, demonstration, question answer, discussion, class
assignment and presentation.

4.2 Specific Instructional Techniques

Unit| Activities and instructional techniques

I Define climatology and explain its scope and sub-fields showing diagrams and charts.

Il | Discussion and presentation of recorded data to show spatial variation in insolation and
air temperature.

I11 | Analyze recorded data of wind speed and precipitation. Differentiate forms of
precipitation through field observation (rain, snow, hailstone etc.) and describe their
characteristics. Differentiate periodic winds and their characteristics providing local
example.

IV | Identify different types of climate as classified by Thorn Waite and Koppen and show
their distribution on map and make clear about spatial variation in climates.

V | Describe general scenario of climate change presenting long-term data of local area.
Visit local area to observe impacts of climate change and prepare a report assessing the
impact of climate change.

VI | Discuss on role of climate on different fields of application.

5. Evaluation

The achievement of the students will be assessed through internal and final/semester
examination. Forty percent marks will be allotted to internal examination and sixty percent
for final/semester examination.

5.1 Internal Evaluation Forty percent marks are allotted to internal evaluation. Internal
evaluation will be conducted by course teacher based on the following activities:

Activities Marks allotted
Attendance S

Classroom activities 5

First assignment 10

Second assignment 10

Third assessment 10

Total 40

5.2 External Evaluation (Final Examination)

Examination Division, office of the Dean, Faculty of Education will conduct final
examination at the end of semester. Sixty percent of the marks are allotted to the final
examination. The number and types of questions in the final examination will be as follows:
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Types of questions Total questions Number of questionsto be Total
to be asked answered and marks allotted marks
Group A: Multiple choice  [10 questions 10 x 1 marks 10
Group B: Short answer 6 with 2 'or' questions |6 x 5 marks 30
Group C: Long answer 2 with 1 'or' question 2 x 10 marks 20
Total 60

6. Recommended Books and Reference Materials

6.1 Recommended Books

Critchfield, H. J. (1987). General climatology. New Delhi: Prentice Hall. (Units I, I1, 111&
V)

Chunzai W. and Others, (2012). El Nifio and Southern Oscillation (ENSO): A Review,
retrieved from http://www.cgd.ucar.edu/cas/cdeser/Docs/submitted.wang.enso_review.pdf
(Unit I11)

IPCC (Various dates). Climate change 1995- Impacts, adaptations and mitigation of climate
change: Scientific-Technical analysis, USA: Cambridge University Press. (UnitV &
V1)

Lal, D. S. (1992). Climatology. Allahabad: C.S.Jain for Chaitanya Publishing House. (Unit
L& V)

National Climatic Data Center, (nd) Global climate change indicators,
http://www.ncdc.noaa.gov/indicators/index.html(Unit V)

Pokhrel, K.P. (2012). Climate change and food insecurity in Nepal: An ecological
analysis. Kathmandu: Color Printings (Unit V &VI)

6.2 Reference Materials

Barry, R. G. & Chorley, R.J. (1976). Atmosphere, weather and climate. London: Methuen &
Company. Ltd.

Crowe, P. R. (1971). Concepts in climatology. New York: St. Martin's Press Inc.

Stringer, E.T. (1972). Foundation of climatology. San Francisco: W. H. Freeman and
Company Publishers.

Trewartha, G.T. & Horn, L. H. (1980). An introduction to climate (5"ed). New York:
McGraw Hill Book Company.

UNFPA. (Recent date). The state of world population. New York: United Nations Population
Fund.


http://www.cgd.ucar.edu/cas/cdeser/Docs/submitted.wang.enso_review.pdf
http://www.ncdc.noaa.gov/indicators/index.html
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Research

Nature of course: Theoretical
Credit hours: 3
Teaching hours: 48

1. Course Introduction

This course is designed to provide knowledge

and skills of applied statistics for the students

of master level of geography education. This is practice-based course aims to enable students
to use different statistical techniques for drawing summary and making inferences or
conclusions form statistical data. It helps students to develop skills of processing and analysis

of geographical data using Statistical Packages

2. General Objectives

The general objectives of this course are to

research,
research,
for Social Sciences (SPSS),
geographical data analysis,

« develop skills using statistics for qualitative

Course Details

for Social Sciences (SPSS).

enable the students to describe the importance of statistical techniques in geographical
introduce probability and explain the importance of sampling techniques in geographical
develop skills of processing and analysis of geographical data using Statistical Packages
enable students to demonstrate skills for calculation and use of descriptive statistics for

enable the students to make inferences and drawing conclusions by testing hypothesis, and

data analysis.

Specific objectives

Contents

Assess scientific methods in statistical
analysis

Differentiate between exploratory and
confirmatory approach
Describe descriptive
statistics

Identify the special
spatial data

Discuss on importance of statistics on
geographical research

and inferential

considerations off

Unit I: Statistical Analysis in Geography (4)

1.1 Introduction: Scientific method

1.2 Exploratory and confirmatory approach

1.3 Descriptive and inferential method

1.4 Special considerations with spatial data

1.5 Importance of statistics in geographical
research

o Familiarize mathematical conventions and
notations
« Describe the concept of probability

 Explainthe properties of Normal

Unit
(10)
2.1 Mathematical convention and notations
2.2Probability concept: Sample space,random
variable and probabilities
2.3 Normal distribution

I1:  Probability and Sampling

distributions
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« Discuss the nature and types of sampling
e Use SPSS for geographical data entry,
processing and analysis

2.4 Sampling: Non-spatial and spatial

2.5 Use of Statistical Package for Social
Sciences (SPSS): Data processing and
analysis

« Explain the use of Centrographic measures

o Assess the patterns of spatial distribution
using nearest neighbor techniques

« Analyze the patterns of spatial distribution
using quadrat measures

o Use network analysis measures to identify
the pattern

« Apply the Lorenz curve and Gini Coefficient
for spatial data analysis

Unit i:
(10)

3.1 Overview of Centrographic measures
3.2 Nearest neighbor analysis

3.3 Quadrat measures

3.4 Network measures

3.5 Lorenz curve and Gini Coefficient

Descriptive Statistics

Unit IV: Inferential Statistics (8)
« Describe the basic idea and key components 4.1 Introduction, basic idea and key
of hypothesis testing components
« Test the hypothesis using different testing 4.2 Hypothesis testing
tools 4.2.1. %2 test
4.2.2. t test
4.2.3.Z test
4.2.4.F test (ANNOVA)
Unit V: Correlation and Regression (6)

« Use correlation techniques in geographical
research

e Analyze simple and time series of
geographical data by using regression
analysis

5.1 Correlation
5.1.1. Scatter diagram
5.1.2. Spearman’s Rank correlation
5.1.3.Pearson’s correlation coefficient
5.2 Linear regression
5.2.1. Simple linear regression
5.2.2Regression with time series data

o Explain the approaches and processes of
qualitative research

« Analyze qualitative data using frequency
table, bar/pie chart and categorical statistics

Unit VI: Qualitative Research and Data
Analysis
(10)
6.1 Approaches and processes of qualitative
research
6.2 Statistical analysis for qualitative data
6.2.1. Frequency distribution
6.2.2. Bar graph and Pie chart

6.2.3. Categorical statistics

Note: The figures within the parenthesis indicate the approximate teaching hours.
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4. Instructional Techniques

The instructional techniques will be of two types - general and specific. General techniques
will be common to all the units whereas the specific techniques will be applied according to

the nature of topics in the units to be taught.
4.1 General Instructional Techniques

Varieties of techniques/methods can be applied for this course. The general methods
applicable to this course include lecture, problem solving, question answer, demonstration,

class assignment and presentation.

4.2 Specific Instructional Techniques

Unit | Activities and instructional techniques

I Discussion on explanatory and confirmatory approaches of research with example and

differentiate descriptive and inferential statistics with charts and examples.

I Discuss on properties of Normal distribution with chart. Explain types and procedure
of sampling using charts. Class exercise to operate SPSS program (data entry,
processing and analysis). Use of YouTube tutorial Videos for operation, data

processing and analysis.

i Familiarize descriptive spatial statistics by presenting and solving relevant problems

in the class with repeated exercise.

v Presentation and class exercise to use different statistics for testing hypothesis on
practical problems.

\ Develop skills in using simple correlation as well as regression with time series data

through class presentation.

VI Presentation and assignment on qualitative approaches of research. Class exercise for
construction of frequency table, bar/pie charts and categorical statistics.

5. Evaluation

The achievement of the students will be assessed through internal and final/semester
examination. Forty percent marks will be allotted to internal examination and sixty percent
for final/semester examination.

5.1 Internal Evaluation
Forty percent marks are allotted to internal evaluation. Internal evaluation will be conducted
by course teacher based on the following activities:
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Activities Marks allotted
Attendance 3

Classroom activities 5

First assignment 10

Second assignment 10

Third assessment 10

Total 40

5.2 External Evaluation (Final Examination)

Examination Division, office of the Dean, Faculty of Education will conduct final
examination at the end of semester. Sixty percent of the marks are allotted to the final
examination. The number and types of questions in the final examination will be as follows:

Types of questions Total questions Number of questionsto  beTotal
to be asked answered and marks allotted marks
Group A: Multiple choice  [10 questions 10 x 1 marks 10
Group B: Short answer 6 with 2 'or' questions |6 x 5 marks 30
Group C: Long answer 2 with 1 'or' question 2 x 10 marks 20
Total 60

6. Recommended Books and Reference Materials

6.1 Recommended Books

Analysis of categorical data. http://www.sagepub.com/upm-data/11887 Chapter 5.pdf. (Unit
VI)

Bryman, A. (2012). Social research methods (4" Ed). Oxford: Oxford University Press (Unit
IT & VI).

Data Step Development (2004). SPSS Step-by-Step Tutorial: Part 1 and 2. (Unit II).

Fotheringham, A. S.; Brunsdon, C. & Charlton, M. (2007). Quantitative Geography:
Perspective spatial data analysis. London: SAZE Publication Ltd. (Unit I).

IBM SPSS Statistics 24 Brief Guide (Unit II)

Johnson, R.B. & Christensen, L. (2014). Educational research: Quantitative, qualitative and
mixed approaches. London: Suze Publications. (Unit VI)

Kellerman, A. (1981). Centrographic Measures in Geography, Concepts and Techniques in
Modern Geography (CATMOG) No 32). (Unit III).

Pal Saroj K., (1982). Statistical techniques: A basic approach to geography. New Delhi: Tata
McGraw-Hill Publishing Company Limited. (Unit IIL, IV & V)

Qualitative data R Tutorial. http://www.r-tutor.com/elementary-statistics/qualitative-data
(Unit VI)

Rijal, S. P. (2016). Basic statistics for geographer. (2™ Ed.). Kathmandu: Rhino Publication
Pvt. Ltd. (Unit III).


http://www.sagepub.com/upm-data/11887_Chapter_5.pdf
http://www.r-tutor.com/elementary-statistics/qualitative-data

Rijal, S. P. (2016). Statistical techniques: A geographical context. Kathmandu: Rhino
Publication Pvt. Ltd. (Unit III, IV & V).
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Rogerson, P.A. (2001). Statistical methods for geography. London: Saze Publication. (Uni I,

IL 1L IV & V).
SPSS Basicshttps://www.westga.edu/academics/research/vrc/assets/docs/spss _basics.pdf
(Unit II)

6.2 Reference Materials

Black, J. A. & Champion, D. J. (1976). Methods and issues in social research. New Y ork:
John Wiley & Sons Inc.

Daniel W. W. & Terrel, J. C. (1987). Business statistics: Basic concepts and methodology.
Bostan: Houghton Mifflin Company.

Hall, M.& Richardson, T. (2016). Basic statistics for comparing categorical data for 2 or

more groups, Hospital Pediatrics (American Academy of Pediatrics), 6(6): 383-385.

Kothari, C. R. (2004). Research methodology: Methods and techniques, New Delhi: New
Age International (PO Limited, Publishers

Matheus, J.A. (1981). Quantitative and statistical approaches to geography: A practical
manual. Oxford: Pergamon Press.

McColl, D. (2017). Simple statistical test for geography. London: Taylor & Francis.

Ortiz, L.E. & Gross, S. (Eds.) (1975). Methods and measures of centrography: A critical
survey of geographic applications, (Paper 8), Occasional publication of the
Department of Geography, Geography Graduate Student Association, University of
Illinois, USA.

Tailor, P. J., (1977). Quantitative methods in geography: An introduction to spatial
analysis.USA: Houghton Mifflin Company

Yeates, M. (1974). An introduction of quantitative analysis in human geography. New York:

McGraw-Hill Company.


https://www.westga.edu/academics/research/vrc/assets/docs/spss_basics.pdf
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Course Title: Geographic Information Systems (GIS) and Remote Sensing (RS)

Course No: Geo. Ed. 527 Nature of course: Theory (2) Practical (1)
Level: M.Ed. Credit hours: 3
Semester: Second Teaching hours: 32 (Th)+ 32 (Pr) =64

1. Course Introduction

This course is designed to provide students the knowledge of Geographic Information System
(GIS) and Remote Sensing (RS). It deals with the fundamental concepts of GIS, data entry,
GIS database management, analysis and output design as well as fundamental concept of RS,
different types of sensors sensing systems, images and techniques of image interpretation and
mapping. It provides knowledge on handling digital database. In addition, it also helps
students to develop the teaching aids with the help of using GIS and RS software in school
and college levels. After this course, students will be able to handle spatial data of the real
world to solve the geographical problems independently by using Personal Computer (PC)
based GIS, Remote Sensing and Global Positioning System software and devices.

3. General Objectives

General objectives of the course are to:

e Enhance students’ understanding fundamental concept of GIS to handle spatial
information of the real world with specific focus to education related application
(i.e. school mapping)

e familiarize the students on handling GIS software

e introduce students to fundamental principles of remote sensing data acquisition
systems from the air and the space,

e acquaint the students with imageries, and its application in mapping geographical
features

e enable the students to recognise of image data,

e develop skills required for the integration of GPS data with GIS and RS. on school
mapping purpose.

o familiarize students with methods and materials essential for teaching GIS and
RS.

4. Course Details

Specific objectives Contents
e Overview of GIS concepts Unit I: Fundamentals of Geographic Information
e Identify the components of GIS  [System (GIS) 4)
e Explain the development of GIS. [1.1 Concepts of GIS
e Provide concept of spatial 1.2 Components of GIS
thinking with focus to school 1.3 Development of GIS and its Application
mapping 1.4 Spatial thinking, learning and need identification
1.5 Map and Cartography
Map types, Application and Products.
e Use of GIS Data Unit Il: Geographical data, types and characteristics
e Identification of sources of GIS  |(5)
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Data

e Familiarize with structure of GIS
data and data model

e Describe the process/es of data
acquisition, storing and
management

2.1 Concept of geographical data, types and nature
2.2 Sources of geographical data — maps, imageries,
Areal photograph, GPS, field survey.

2.3 Data structures (Raster / Vector ) and models
2.4 Data acquisition, storing and data management

e Analyze the concept/s of spatial
problems

e Integrate GPS data on school
mapping

e Describe the dissemination
process and their requirements for
decision support

Unit I11: Spatial data handling (8)

3.1 Identification of spatial agendas and issues on
education

3.2 handling discrete (positional, linear, areal) and
continuous (surface, raster grid cells) geographical
analysis

3.3 Handling data for school mapping (GPS location
and field record)

3.4 Output/ Cartographic design and dissemination of
data process of geographical analysis

e Overview of Remote Sensing
technology and its development

e Explain the Electro Magnetic
Energy/Electro Magnetic
Radiation and its interaction with
atmosphere and matter

e Differentiate the sensor and
sensing system

Unit IV: Fundamentals of Remote Sensing (4)
4.1 Nature and Scope of Remote Sensing (RS)
4.2 Historical development of Remote Sensing
4.3 Electro Magnetic Energy/Electro Magnetic
Radiation and theories

4.4 EMR Interaction in the Atmosphere and earth
surface

4.5 Sensors and sensing systems

e Access the pattern recognition of
imageries

e Prove knowledge on image
classification

e llustrate the ideas to integrate
ancillary data in image
classification

Unit V: Data/Information acquisition Digital Image
Processing from the remote sensing imageries (8)
5.1 Spectral pattern recognition — visual, digital

5.2 Unsupervised and supervised classification

5.3 Ancillary data and their use

e Define GPS
e Access the data capture and
mapping system

Unit VI : Concept and Application of GPS 3
6.1 Concept of GPS
6.2 Data capture and link to GIS & RS

6.3 GPS mapping
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e Prepare lab work for working Unit VII: Practical Application of GIS, Remote

environment (establish hardware Sensing and GPS (16)
and software in the laboratory) 4.1 Placing hardware, selection of software for the

e Input spatial data GIS and Remote Sensing work,
« Manage spatial data 4.2 Selection of base maps and layers, geo-referencing
e Handle geo-processing tools of raw data and vectorizaFion of the layers
o Work with satellite image 4.3 Building concept on Spatial Reference System
e Recognize pattern (SRS)
,Map

e Process digital image

e Prepare maps for change detection
e Prepare school map 45
e Work on cartographic layout 4.6

4.4 Operation of geo-processing tools for spatial data

- clip, select, proximity, overlay

Image download and rectification

Visual work with image data —Visual classification

of the objects, identification of land cover/use,

mapping land cover/use

4.7 Work with Digital Numbers (DN Values) - digital
classification of the objects, identification of land
cover/use, unsupervised and supervised
classification,

4.8 Integration of GIS, RS and GPS and preparation of
school mapping

4.9 Map elements and composition, dissemination

4.10 School mapping exercise/GIS Project

Note: The figures within the parenthesis indicate the approximate teaching hours related to

respective unit

4. Instructional Techniques
4.1 General Techniques

Both theoretical and practical techniques/methods can be applied for this course. The general
techniques/ methods applicable to this course include lecture, question answer, discussion,
observation, class assignment and presentation as well as software based practical exercises.

4.2 Specific Techniques

Unit | Activities and instructional techniques

I Provide theoretical concepts of the subject through local examples

] Give ideas on GIS based on visual aids, Google Earth Maps and Models

i Provide knowledge about data handling systems through the local examples and

software based techniques

IV | Provide fundamental concepts of remote sensing with the help of graphic display
and illustrations

\Y/ Give ideas based on illustration of the imageries and maps

VI Give knowledge through the handling of handheld Global Positioning System
(GPS) and recording of position (latitude, longitude and elevation/ height) of

geographical objects in local area.

VII e An intensive practical exercise of both GIS and Remote Sensing software:
GPS device handling and application, Arc GIS software, and one of the
image processing (Open General License) software will be used.
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e Map reading exercise to understand the different types of maps i.e. general,

thematic, google earth, imageries,

e An intensive practical exercise of both GIS and Remote Sensing software:
GPS device handling and application, Arc GIS software, and one of the image

processing (Open General License) software will be used.

5. Evaluation

Evaluation schemes

Nature of Internal Evaluation External Evaluation (60%) Total
Course (40%) Marks
Theory Practical Theory (Semester Practical
exam)
Theory + 25 marks | 15 Marks | 40 Marks 20 Marks | 100%
Practical (40% of (40% of (60% of 65) (60% of
65) 35) 35)

Note: Students must pass separately in internal evaluation, external practical exam and the
semester examination.

5.1 Internal Evaluation:

Theory (25 Marks)

1. Attendance 2 Marks
2. Classroom Activities 3 Marks
3. First Assignment 5 Marks
4 Second Assignment/ Assessment 5 Marks
5. Third Assignment (Mid Term Examination) Assessment 10 Marks
Total 25Marks
Practical (15 Marks)

1. Lab Attendance 2 Marks
2. Lab work 3 Marks
3. Field report/ Project work 5 Marks
4 Record Book 5 Marks
Total 15 Marks

Note : Internal evaluation will be conducted by course teacher.

5.2 External Evaluation

(I) Final examination (Theory)

Examination Division, Office of the Dean, Faculty of Education will conduct final

examination at the end of Semester.The types and number of questions to be included in the
final paper are as follows:
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Types of Questions Total questions to | Number of questions to be Total marks
be asked answered and points allocated

Group A: Multiple 10 questions 10 X 1 points 10 Marks

Choice items

Group B: Short Answer | 6 with 2 ‘or’ 6X5points 30 Marks

Questions questions

Total 40 Marks

(11) External Evaluation (Practical)

External practical evaluation will be conducted in the Department by the export nominated by
Examination Division , Office of the Dean and Subject teacher.

1. Practical exam / Lab work 5Marks
2. Project work 5Marks
3. Record Book 5 Marks
4 Viva-voce 5 Marks
Total 20 Marks

Students need to acquire minimum pass mark in each component (5.1 and 5.2) individually
for the completion of the course.

6. Recommended Books and Reading Materials
Recommended Books

Aronoff, S. 1989. Geographic Information System: A Management Perspective. Ottawa:
WDL Publishers.

Burrough, P.A., 1986. Principles of Geographic Information Systems for Land Resource
Assessment. Oxford: Clarendon Press.

ICIMOD, 2001. GIS for Beginners, Kathmandu: ICIMOD.

Lillesand, Thomas M. and Kiefer, Ralph W., 1987. Remote Sensing and Image Interpretation.
2nd Edition. New York. John Wiley and Sons.

National Research Council, 2006, Learning to Think Spatially: GIS as a Support System in
the K-12 Curriculum, (Committee on the Support for the Thinking Spatially: The
Incorporation of Geographic Information Science Across the K-12 Curriculum,
Committee on Geography). National Academies Press online.

Poudel, Krishna P., 2010 Geographic Information Science and Technology: Building
Concepts in Nepalese Perspectives. Kathmandu: Nepal GIS Society.

Poudel, Krishna P., 20111 ®rirar faeeram sfiiifetes g=rem gomeit(Geographic Information
Systems in Local Development) Kathmandu: Nepal GIS Society.

Reference Books

Avery, Thomas Eugene, Berlin, Graydon Lennis, 1985. Fundamentals of Remote Sensing
and Airphoto Interpretation. NewYork, Macmillan Publishing Company

Chrisman, N., 1997. Exploring Geographic Information Systems. New York: John Wiley and
Sons, Inc
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DeMers, M. N., 1997. Fundamentals of Geographic Information Systems. New York: John
Wiley and Sons, Inc

Donna J. Peuquet and Marble F. Duane (eds.) 1990. Introductory Reading in GISs. New
York. Taylor and Francis.

ESRI, 2005. ArcGIS® 9.x, Getting Started With ArcGIS®. Redland: ESRI

GIS Nepal bulletin of Nepal GIS Society, Jawalakhel Lalitpur,

GIS Newsletter of National Planning Commission Secretariat, Singhdurbar, Kathmandu,
Nepal,

MENRIS, ICIMOD Publications,

http://lwww.negiss.org.np; http://esri.com; http:// unigis.org; http://icimod.org (GIS portal).

http://gisworld/



http://www.negiss.org.np/
http://esri.com/
http://gisworld/
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Course title: Geography of Resource Management

Course No: Geo. Ed. 528 Nature of course: Theoretical
Level: M. Ed. Credit hours: 3

Semester: Second Teaching hours: 48

1. Course Introduction

This courseis designed to provide the advanced knowledge of geography of resource
management. It deals with the fundamental concepts, meaning, types, approaches, bases, and
resource relationship and management practices. It aims to enhance the knowledge of
resource management at global as well as local level. In addition, it seeks to develop the skills
of resource management at micro level for the sustainable use of available resources (natural,
human and cultural).

2. General Objectives

The general objectives of this course are to

¢ enable the students to describe the nature, scope and discuss the approaches to the study
of resource management and resource geography,

¢ enable the students to classify resource bases, types and their spatial distribution,

¢ enhance the capacity of the students to measure the different dimensions of resources
management with reference to carrying capacity,

o familiarize the students with different management practices for the sustainable
development of the resources,

¢ enable the students to use the knowledge and skills of resource management in their
daily life, and

e equip the students with innovative methods, techniques and materials of resource
management practices at college level.

3. Course details

Specific objectives Contents

Unit I: Geography of Resource Management (8)

e Describe the nature and scope of
geography of resource management

e Explain resource and resource
management

e Discuss the various approaches to the
study of resource geography

1.1 Nature and scope

1.2 Resource and resource management

1.3 Approaches: Ecological,
Cultural/Technological,

1.4Economic, Interdisciplinary and Innovative

e Examine the resource bases and their
classification

e Analyze the present status, conservation
and management of forest, water,
minerals aquaticand land resources

e Explain the importance of population,
perceptions, policy and desires to

Unit 11: Resource Bases and Typology(8)

2.1 Resource base and its typologies-Perpetual,
non-renewable, renewable, potential, human,
and cultural

2.2 Natural resources and management

e Forest resources
e Aquatic and non-aquatic resources
e Wetland resources
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resource utilization
e Discuss the role of tangible and intangible
culture regarding resource generation

e Mineral resources
e Land resources

2.3 Human-population, perceptions, appraisal and
policy

2.4 Tangible and intangible resources (culture and
cultural heritage)

e Describe the relationship between
population and resourcesin Nepal

e Explain the concept of carrying capacity
regarding resource use

e Analyze the resource endowments status,
cropping efficiency and eco-spatial
productive capacity

e Assess the demand and supply of
resources with reference to Nepal

e |llustrate indigenous knowledge systems
and resources management practices

e Discuss the impacts of climate change on
resources

Unit I11: Population Pressure on Resources (9)
3.1 Population and resources

3.2 Carrying capacity of the resources

3.3 Resource endowment status: cropping
efficiency andeco-spatial productive capacity
Demand and supply of resource

Indigenous knowledge system and resources
management practices in Nepal

Climate change impacts on resources

3.4
3.5

3.6

e Examine the role of different agencies in
resource management practices

e Analyze the role of different user groups
in resource management practices in
Nepal

e Explain the status of protected areas and
biodiversity conservation

e Describe the indigenous practices in
common pool resources management

e Discuss the watershed management and
conservation

Unit IV: Resources Management Practices (8)
4.1 Role of WWF, ICIMOD, UNEP,DNPWC
and IUCN in resource management

Resource management practices in Nepal:
CFUGs, WUGs and SFG

Protected areas and biodiversity conservation
Common pool resources management- public
land, water and forest.

Watershed management and conservation

4.2

4.3
4.4

4.5

e |dentify thesteps and frameworks of
spatial resource planning

e Analyze the role of community in the
resource planning

e Access the ways of adaptive practices in
resource management in Nepal

e Describe the power relation in resource
uses and conflict management

e Explain the importance of conflict
management in resource planning and
utilization

e Map out the governance system and
services on resources management and
planning

Unit V: Resource Planning and Management
(10)
5.1
5.2

Steps and frameworks of resource planning
Community participation in resource
planning

Adaptive resource management practices
Power relation and resource use trends
Conflict management on resources planning
and utilization

Governance of resources

5.3
54
5.5

5.6

e Prepare a local levelresource-base plan
report

Unit VI: Resource management technique (5)

6.1 Resource base plan at local level
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e Prepare a local resource map of nearby 6.2 Resource mapping
urban or rural municipality of Nepal

Note: The figures within the parenthesis indicate the approximate teaching hours.
4. Instructional Techniques

The instructional techniques will be of two types - general and specific. General techniques
will be common to all the units whereas the specific techniques will be applied according to
the nature of topics in the units to be taught.

4.1 General InstructionalTechniques

Varieties of techniques/methods can be applied for this course. The general techniques/
methods applicable to this course include lecture, question answer, discussion, interactions,
observation, class assignment and oral presentation.

4.2 Specific Instructional Techniques
Unit Activities and instructional techniques
I Provide theoretical concepts of the subject through local examples.

I Give ideas on resource distribution using visual aids, Google Earth Maps and world
atlas maps as well as online resources.

i Provide knowledge regarding calculation of population pressure on resources based
on statistics ofCBS and other available resources.

IV Deliver ideas of resource management of WWF, IUCN, UNEP, and ICIMOD.
Likewise, explain the role of NTNC, CFUGs, WUGs, and SFG for resource
management in Nepal

\ Deliver lectures based on local examples of resources management practices.

VI Provide skills ofresources identification, mapping and planning at local level — take
a case from rural or urban municipality specially at ward level and prepare study
report

5. Evaluation

The achievement of the students will be assessed through internal and final/semester
examination. Forty percent marks will be allotted to internal examination and sixty percent
for final/semester examination.

5.2 Internal Evaluation

Forty percent marks are allotted to internal evaluation. Internal evaluation will be conducted
by course teacher based on the following activities:

Activities Marks allotted

Attendance 5

Classroom activities 5
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First assignment 10
Second assignment 10
Third assessment 10
Total 40

5.3 External Evaluation (Final Examination)

Examination Division, office of the Dean, Faculty of Education will conduct final
examination at the end of semester. Sixty percent of the marks are allotted to the final
examination. The number and types of questions in the final examination will be as follows:

Types of questions Total questions Number of questionsto be Total
to be asked answered and marks allotted marks
Group A: Multiple choice  [10 questions 10 x 1 marks 10
Group B: Short answer 6 with 2 'or' questions |6 x 5 marks 30
Group C: Long answer 2 with 1 'or' question 2 x 10 marks 20
Total 60

6. Recommended Books and Reference Materials

6.1 Recommended Books
Hunker, H.L. (1964). Introduction to world resources. New York: Herpar publication. (Unit

1)

Kerr, J. M. (1997). Natural resources economics, theory and applications. New Delhi:
Oxford Publication. (Unit I &I11)

Mitchell, B. (1997). Resource and environmental management. London: Longman (Unit I1)

Mitchell, B. (2003). Models of resource management. In Thakur, Baleshwar (Ed.) 2003.
Perspectives in resource management in developing countries (Resource management
theory and technigues Vol. I), New Delhi. Concept Publishing Company. (Unit 1)

Mitchell, B. (1989). Geography and resourceanalysis. (2nd Ed.). England: Longman Group
UK, Ltd. (Unit HI).

Omara-Ojungu, P.H. (1992). Resource management in developing countries. London:
Longman Scientific and Technical (Unit I, I1, and 111)

Poudel, K. P.(2012). Fundamentals of Resource Management: Principles and Practices,

Germany: LAP Lambert Academic Publishing. (Unit I, 11, 111, 1V, and V)

Pokhrel, K.P. (2011). Resources development (Land, water and forest) in Nepal: An enquiry
Kathmandu: Acme Global Education Pvt. Ltd. (Unit II, 111, IV & V)

Sharma, R.C. (2018). Resource management. New Delhi: SAGE Publication (Unit I, 1l &
VI)

Singh, S. (2016). Environmental geography. Allahabad: Prayag Pustak Bhawan. Available
at: https://teligram.me./UPSC.civilservice (Unit I, li & V)
Upreti, B.R. (2005). Management of social and natural resources conflict in Nepal: Realities
and alternatives. New Delhi: Adroit Publisher. (UnitV & V1)



https://teligram.me./UPSC.civilservice
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Washington, O.0; Pescal, C. S.;& Issac, B. (2010). Managing natural resource for
development: A resource book. Nairobi: University of Nairobi. Available at: https:
www.ldrc.ca. (1, I, IV & V).

Zimmermann, Erich W. (1951). World resources and industries: a functional appraisal of the

available agricultural and industrial materials (Revised edition). New York: Harper
and Brothers Publishers (Unit I)

6.2 Reference Materials

Caulfield, R. A. (2004). Resource Governance. In AHDR (Arctic Human Development
Report) 2004. Akureyri: Stefansson Arctic Institute. Pp.121-138.

ESCAP (2003). A guide to the application of public participation in planning and policy
formulation towards sustainable transport development. New York: Economic and
Social Commission for Asia and The Pacific, United Nations

Gaventa, John(2006). Finding the spaces for change: A power analysis.IDS Bulletin
(Institute of Development Studies), Volume 37 (6):23-33.

GOFC-GOLD (2009). Reducing greenhouse gas emissions from deforestation and
degradation in developing countries: a sourcebook of methods and procedures for
monitoring, measuring and reporting, Alberta, Canada): GOFC-GOLD Report
version COP14-2, (GOFC-GOLD Project Office, Natural Resources Canada,

Ojha, H.R., Timilsina, N.P., Chhetri, R. B. & Poudel, K.P. (2007). Knowledge system and
natural resources: Management practice in Nepal. UK: Cambridge University Press.

Poudel, K. P. (2003). Watershed management in the Himalayas: a resource analysis
approach. New Delhi: Adroit Publishers.

Poudel, K. P.& Poudel, Upendra. (2011). TG 7ie7: ST FEqqTal 7T ST4TH |
e ST gfeah diee et Wid giass, (Unit VI)

Pokhrel, K.P.(2011). Culture, Climate change and food insecurity in Nepal: An ecological
approach. Kathmandu: Genuine Color Printing (GCP) Pvt. Ltd.
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AT ATSTATATART  (R09R). TRIT F=FaT FIT71eb] ATERTT (909870 - 209% /74
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Paul, S. and Ramanandan, A. (2002). Conservation of rural biodiversity through indigenous
knowledge. KurukshetraVol. 50.

Thakur, B.(ed.) (2003). Perspectives in resource management in developing countries
(Resource management theory and techniques Vol. I), New Delhi. Concept
Publishing Company.

Thomson. B. C. (2001). A livelihood perspective on natural resources management and
environmental change. Economic Geography Vol. 53

UNDP (2006). http://hdr.undp.org/hdr2006/pdfs/report/Human_ development_
indicators.pdf

Upreti, B. R. (2003). Resource governance, resource scarcity and conflict in Nepal. A
discussion paper.The Mountain Forum / mfsupport@mtnforum.org
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Course Title: Nutrition Education

Nature of Course: Theoretical

Course No.: H.Ed. 526 Credit hour: 3
Level: M.Ed. Teaching hours: 48

Semester: Second

1. Course Description

This course deals with the fundamental issues of nutrition and nutrition education. The
students will gain deeper understanding on nutrition requirement for different age groups and
determinants of food choices and food habits. It examines nutrition education including
emerging education models for promoting healthy eating and an active lifestyle. Emphasis is
given on a stepwise procedure for designing nutrition education. Focus of this course is
designing and implementing theory based nutrition education in school and community by
linking theory, research and practices. The students will learn about the impact of marketing
and communication on the food and lifestyle choices that are made by consumers.

2. General Objectives
General objectives of this course are as follows:
e To impart knowledge on fundamental concepts of nutrition and malnutrition

e Toenhance the students' understanding of nutrition requirement and diet management
during different phases of lifespan

e Tofamiliarize the students with determinants of food choices and food habits

e Tomake the students able to carry out nutrition survey and assessment in community
and school

e Tomake the students able to conceptualize and apply educational and health behavior
theories in promoting healthy eating behaviour.

e Toenable the students to design nutrition education programme following stepwise
procedure and applying theories and models relevant to nutrition education

e Toimpart knowledge and skills required for implementing nutrition education in
school and community

e Toenhance the students' capacity for developing nutrition education materials that are
appropriately targeted for an audience in terms of gender, ethnicity, demographics,
etc.

e Toimprove critical thinking and problem solving skills about nutrition
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Specific Objectives

Contents

o Describe biological and social functions
of foods and nutrition

e Classify and explain functions, and
sources of carbohydrate, protein, fats,
minerals and vitamins

e Discuss daily requirement of different
nutrients

e Explain body water requirement and
water balance systems in human body

e lllustrate digestion, absorption and
utilization of nutrients in human body

e Discuss principles and procedure of
healthy diet planning and management
for different age groups and needs.

e Describe basic concepts, needs and scope
of nutrition education

e Identify setting for nutrition education(
School, community and work place)

e Explore challenges of nutrition education
in the least developed country like Nepal

Unit 1: Introduction to Human Nutrition and
Nutrition Education (12)

1.1 Biological and social functions of food
and nutrition

1.2 Review of classification, functions,
sources and daily requirements of
carbohydrate, protein, fats, mineral and
vitamins

1.3 Body water requirement and water
balance systems

1.4 Digestion, absorption and utilization of
nutrients in human body

1.5 Diet planning principles and procedures
for different age groups and needs.

1.6 Concept, needs and scope of nutrition
education

1.7 Settings for nutrition education( school,
community and work place)

1.8 Challenges of nutrition education in the
least developed country like Nepal

e Explain nutrition requirement for women
during pregnancy and lactation

e Discus nutrition requirement for infant
children and adolescents

e Analyze determinants of food choices
and dietary habits of Nepalese people
living in Mountain, Hill and Terai

e Discuss the roles of information and
communication for food choices

e Explains roles of nutrition education
changing dietary habits

e Explore the situation of consumer
awareness of healthy/nutritious foods and
healthy eating

e Analyze consumer awareness of food
labeling and junk/fast food calorie
information, and food adulteration

e Explain the health effects of pesticide use
in foods and vegetables

e Explain consumer rights and Consumer
Protection Acts of Nepal

Unit 2: Nutrition and Dietary Habits (12)
2.1 Nutrition during pregnancy and lactation
2.2 Nutrition in infancy, childhood, adolescent
and elderly people.

2.3 Determinants of food choices and dietary
habits

Food related determinants

Persons related determinants

Socio-cultural determinants

Economic determinants

Environmental determinants

Political determinants
2.4 Roles of information and communication in

food choices

2.5 Roles of nutrition education changing
dietary habits
Nutrition and consumer health
2.6.1 Consumer awareness of
healthy/nutritious foods and healthy
eating
Consumer awareness of food
labeling and junk food/fast-food,
calorie information, and food
adulteration and pesticide /chemical
use in foods
Consumer rights and consumer
Protection Act of Nepal.

2.6

2.6.2

2.6.3
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Conceptualize malnutrition and under-
nutrition

Discuss social determinants of
malnutrition in Nepal

Explain nutrition assessment methods
and procedures

Discuss the needs of nutrition
surveillance in nutrition education
programme

Describe procedure of nutrition survey in
community and schools

Illustrate the situation of hunger and
malnutrition

Explain situation food production and
food security in Nepal

Illustrate the situation malnutrition and
nutritional deficiency diseases in Nepal
Discuss the needs of community
rehabilitation center for severely
malnourished children

Unit 3: Nutrition Assessment and

Surveillance

3.1

3.2

3.3

3.4

3.5

3.6
3.7

3.8

(12)
Concept of malnutrition and under-
nutrition
Social determinants of malnutrition in
Nepal
Methods of assessment of nutritional
status: anthropometric measurement,
Body Mass Index (BMI) and, Growth
Chart for children.
Nutritional surveillance and nutrition
survey process in nutrition education
programme in School and community.
Situation of Hunger and malnutrition in
Nepal and world.
Food production and security in Nepal
Malnutrition, obesity problems and
nutritional deficiency diseases in Nepal
Community Rehabilitation of severely
malnourished children

Review nutrition policy, plan and
strategies of Nepal

Write an overview nutrition programmes
in Nepal including multi-sect oral
nutritional intervention

Describe nutrition education planning
model

Illustrate stepwise procedure for
designing nutrition education

Explain the process of developing and
using printed materials, visual and audio-
visual aids in nutrition education
Discuss roles of IEC materials and mass
media in nutrition education

Prepare guidelines for using different
teaching and supportive materials in
nutrition education

Apply different learning styles in
nutrition education

Unit4: Nutrition Education Planning, Polices
and Program (12)

4.1

4.2

4.3

4.4

4.5

4.6

4.7

Nutrition policy, plan and strategies of
Nepal

Nutrition programmes and multi-sectoral
nutrition interventions in Nepal
Stepwise procedure and model for
designing/planning nutrition education
Developing and using printed materials,
visual and audio-visual aids in nutrition
education

Roles of Information, Education and
Communication (IEC) materials and mass
media in nutrition education

Guidelines for using different teaching
and supportive materials

Different learning styles in nutrition
education

4 Instructional Techniques

The instructional techniques for this course are divided into two groups. The first group
consists of general instructional techniques applicable to most of the units. The second
group consists of proposed specific instructional techniques applicable to specific units or

sub units or content.
4.1 General Techniques
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Lecture

Discussion

Presentation

Library visit and web surfing

4.2 Specific Instructional Techniques

Unit

Activities and instructional techniques

1

Each student will be assigned to review and prepare note on classification, functions
and sources of carbohydrate, protein, fat, vitamin and mineral. Teacher will select
some students to take class on given topic of nutrition.

Students will be divided into several groups and each group will be assigned to read
relevant books and articles on one of topics such as nutrition requirement for pregnant
mothers, infants, child, adolescent, adult and aging people. Then leader of each group
will present their notes on given topics in class.

Each student will be asked to identify and collect relevant books, articles and research
reports on situation of nutritional status and food security, and prepare a short paper
on situation of nutrition in Nepal by review the relevant documents. A few students
present their paper in class.

Students will be divided into several groups for group exercise on calculation of
hypothetical anthropometric data using Gomez and Water low formula. Each group
will work on group and present result of analysis in classroom.

Group work on designing nutrition education programme. Students will be divided
into four groups and each group will design nutrition education programme using
theory and stepwise procedures

The same group will collect nutrition policy and programme documents and prepare a
paper by analyzing them. Leader of each group will present analysis of the policy
documents in class

5 Evaluation
5.1. Internal Evaluation 40%
Internal evaluation will be conducted by course teacher based on following activities:

e Attendance 5 marks
e Participation in learning activities 5 marks
e Fist assignments: Review of publications 10 marks
e Second assignment: Mid-term exam 10 marks
e Third assignment: Write term paper 10 marks

Total 40 marks
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5.2 External Examination (Final Examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of semester.

SN | Types of question Marks

1 Objective type question(multiple choice 10 x 1) 10

2 Short answer questions ( 6 questions x 5 marks with 2 OR 30
questions)

3 Long answer questions (2 questions x 10 marks with 1 OR 20
question))

Total 60

6. Recommended Books and References
6.1 Recommended Books

Contento, I.R. (2007). Nutrition education. Linking research, theory, and practice: Sudbury MA:
Jones and Bartlett Publishers. (For I, and 1V)

Holli, B.B., and Calabrese, R.J. (2003).Communication and Education Skills for Dietetic
Professionals (4th Ed.).London: Williams and Wilkins.

Mudambi, S.R. &Rajagopal, M.V. (2007).Fundamental of foods, nutrition and diet therapy. New
Delhi: New Age International Publishers. (For unit I)

Nix, S. (2009). William's Basic Nutrition and Diet Therapy. Noida, UP India: Elsevier, a divsion
of Reed Elsevier India Private Limited. (For unit I and II)

Nutrition Society (Ed.) (2009).Introduction to human nutrition. Oxford: Wiley- Blackwell (For
unit I and I1)

Spark.A. (2007).Nutrition in public health.Principles, policies and practices. New York: CRC
Press, Taylor and Francis Group. (For Unit 111)

Wiseman, G. (2002). Nutrition and Health. London: Taylor and Francis (For Unit 1)

WHO (1988).A guide to nutritional assessment.(For unit I11)

6.2 References

Eastwood, M. (2003).Principles of human nutrition. Oxford: Blackwell Science.

Ministry of Health (2004).National nutrition policy and strategies of Nepal. Kathmandu:
Nutrition Section, Department of Health Services

Nutrition Society (Ed.) (2009).Introduction to human nutrition. Oxford: Wiley- Blackwell (For
unit I and I1)

Semba, R.D., &Bloem, M.W. (2008).Nutrition and health in developing countries.Human Press.

Semba, R.D., &Bloem, M.W. (2008).Nutrition and health in developing countries. Human Press

UNICEF and World Bank (2013). Multi-sectoral nutrition programme in Nepal.
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Course Title: Community Health

Nature of Course: Theoretical.

Course No. : H.Ed. 527 Credit hour: 3
Level: M.Ed Teaching hours: 48
Semester: Second

1. Course Description

This course is designed to provide an overview of community/public health and some of its
main components. It is particularly directed towards health problems in developing countries
including Nepal. It also deals with environmental health, community-based health
intervention, mental health, drug abuses and health care systems. This course emphasizes the
importance of creating and applying an evidence base to finding solutions to the health
problems facing populations.

2. General Objectives

General objectives of this course are as follows:

e To introduce the students about fundamental concepts, functions, scope, history and
determinants of community health

e To familiarize the students with scopes and principles of environmental health

e To enlighten the students about different types of waste, waste management,
pollutions, climate change and their impact on human health, and

e To equip the students with knowledge and understanding of community health
intervention

e To develop deeper understanding of issues and community health intervention of
mental health problems and substances abuse

e To make the students able to illustrate organizational structure of health care systems
of Nepal

e To acquaint the students with community/public health programme of Nepal

3. Specific Objectives and Contents

Specific Objectives Contents

e Explain contrasting concepts of community | Unit 1: Introduction to community
health, health and community health

e Explore and illustrate scope, aims and interventions (18)
functions of community health 1.1 Concept of community health,

e History of community health in Nepal india | 1.2 Scope, aims and functions of
and china. community health

e Describe concepts of burden of diseases and | 1.3 A brief history of community health
quality of life in Nepal, China and India. _

e Analyse situation of global burden of 1.4 Global burden of Burden of diseases,
diseases quality of life and disability Quality of life index (QUALY) and
adjusted life using DALY in Nepal Disability Adjusted Life Year

o Discuss community based intervention and (DALY} in Nepal. _

1.5 Community based intervention and
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community health strategies for improving
pre-natal, perinatal and neonatal health
Analyze the situation of community based
Integrated Management of Neonatal and
Childhood IlIness (IMNCI) in Nepal
Explain social network approach and
community based HIV prevention
intervention

Analyze the strengths and weaknesses of
community based prevention of vector
borne disease.

Explore and discuss the situation of public
awareness and prevention strategies of
emerging diseases such as avian influenza,
swine flu and ebola, COVID-19, NCD’s
(Diabetes, Cancer, heart diseases)

community health strategies for

improving pre-natal, perinatal and

neonatal health

Integrated Management of Neonatal

& Childhood IlIness (IMNCI)

Social network approach and

community based HIV prevention

intervention

Community based prevention of

vector borne diseases

1.9. Public awareness and prevention of
emerging infectious diseases: avian
influenza, swine flu and ebola
hemorrhagic fever (EHF),COVID -19
and NCD’s (Diabetes, Cancer, heart
disease).

1.6

1.7

1.8

Conceptualize ecology and environment,
Describe principles and approaches of
environmental health

Conceptualize environmental health hazards
and explain health problems due to
biological, chemical, physical and
psychological hazards

Conceptualize sanitation and hygiene and
principles and approaches of total sanitation
Discuss water supply and sanitation
strategies and plan of Nepal

Analyze situation of solid waste production
and management practices in urban and
semi-urban areas

Explain key factors related to global
warming and climate change

Describe consequences and effects of
climate change on human health

Explain cause and effects of occupational
diseases such as pneumoconiosis, cancer,
lead poisoning

Describe common occupational health
hazards of agricultural workers

Unit 2: Environmental Health and

Sanitation (12)

2.1. Concept of ecology and environment

2.2. Principles and approaches of
environmental health

2.3. Environmental health hazards-
biological , Chemical, Physical and
Psychological hazards and human
health

2.4. Principles and approaches of total
sanitation and hygiene

2.5. Water supply and sanitation strategies
and plan of Nepal

2.6. Solid waste management methods and
practices in urban and semi-urban areas

2.7. Consequences of global warming and
climate change on human health

2.8. Occupational health and diseases:

Pneumoconiosis, lead poisoning,

occupational cancer and occupational

health hazards of agricultural workers

e Describe concepts and scope of mental
health

e Classify mental disorder into different
groups and explain causes of mental
disorders and illness

o lllustrate statistical and social indicators
of mental illness

e Explain techniques of managing stress,

Unit 3: Mental Health and Substance
Abuse (9)

3.1. Concepts and scope of mental health

3.2. Classification, origin and causes of
mental disorders

3.3. Statistical and social indicators of
mental illness

3.4. Management of stress, depression
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depression and anxiety at personal,
family and community level

Discuss need of community mental
health care

Identify factors leading to substance
and drug abuse among adolescents and
youths

Review of Government policies,
programme and law for prevention of
drug abuse and consumption of drugs,
alcohol and tobacco products

Discuss needs of community based
rehabilitation for drug abusers

and anxiety and community Mental
health car

3.5. Factors leading to substance and
drug abuse among adolescents and
youths

3.6. Government policies, programme
and law for prevention of drug abuse
and consumption of drugs, alcohol
and tobacco products

3.7. Community-based rehabilitation for
drug abusers

Illustrate the concepts of health care
systems

Describe different types of health care
systems in Nepal

Sketch and illustrate organizational
structure of health services in Nepal
Discuss political nature of health and
health care system

Write an overview of various public
health programmes such as malaria and
kala-zar control, tuberculosis control,
leprosy control, goitre control,
Diarrhea and ARI control, safe-
motherhood, expanded immunization
programme and FCHVprogramme

Unit 4: Health Care Systems 9)

4.1. Concept of health systems and
health care systems

4.2. Types of health care systems in
Nepal

4.3 Federal structure of health services

4.5 Political nature of health care system
(neoliberal, welfare and socilistic
health caree)

4.4  Health Insurance, free Health
Care Policy and Services in Nepal

4.5 An overview of various public
health programmes in terms of
objectives and activities: Malaria,
Kala-zar control, tuberculosis
control, Leprosy control, Goiter
control, Diarrhea and ARI control,
HIV/AIDS and STD Control,
FP/MCH, Safe motherhood,
Expanded Immunization
Programme

4 Instructional Techniques
The instructional techniques for this course are divided into two groups. The first group

consists of general instructional techniques applicable to most of the units. The second
group consists of specific instructional techniques applicable to specific units.
4.1 General Techniques

Lecture

Discussion

Demonstration

Presentation

Guest speech

Library visit and web surfing
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4.2 Specific Instructional Techniques
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Unit

Activities and instructional techniques

1

Each student will be asked to read relevant books and articles related to concept and
evolution of community health and prepare a short paper on the history of
community health of India, Nepal and China

Students will be divided into four groups: First group will prepare notes and present
on situation of environmental health and sanitation of Nepal. Second group will
prepare notes and present on Diarrhea and ARI problems of Nepal. Third groups
will present on TB, HIV/AIDS and Vector Borne Diseases of Nepal. Fourth group
will present worm infestation and hunger and malnutrition problems of Nepal

Students will be divided into four to five groups. Each group will collect relevant
articles and books and review them, and write a group paper on community based
intervention such as community based intervention to improve pre-natal, perintal
and neonatal health, HIVV/AIDS prevention, Tuberculosis and malaria, elderly health
care.

Talk programme will be organized and guest speakers will deliver their speech on
avian influenza, swine flu and Ebola Haemorhagic fever.

Each student will be asked to write a short paper with data and references on health
impact/hazards of water, air, land and pesticide pollutions.

Field visit and presentation: Teacher and student will visit the municipality and its
solid waste management practices. Students will observe solid waste management
practices and interact with staff involved in solid waste management. Based on field
visit group leader of each group will present key points observed in the field.

Self study and individual assignment: Each students will be assigned to read and
prepare a paper on classification, cause, symptoms and prevention of mental illness
and disoder

Guest speaker will be invited to speak on mental health problem of Nepal

Teacher and student will visit drug rehabilitation center and explore issues related
to it

Students will be divided into several groups and each group will visit relevant
programme unit of Ministry of Health such Child Health Division, Leprosy
Division, Immunization programme, STD and HIV Control, Tuberculosis Control,
Safe motherhood and collect relevant data and information and prepare a short paper
on these programme. Each group will present their paper in classroom.




98

5 Evaluation
5.1 Internal Evaluation 40%
Internal evaluation will be conducted by course teacher based on following activities:

e Attendance 5 marks

e Participation in learning activities 5 marks

e Fist assignments: Review of publicationss 10 marks

e Second assignment: Mid-term exam 10 marks

e Third assignment: Write term paper 10 marks
Total 40 marks

5.2 External Examination (Final Examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of semester.

SN | Types of question Marks

1 Obijective type question(multiple choice 10 x 1) 10

2 Short answer questions ( 6 questions x 5 marks with 2 | 30

OR questions)

3 Long answer questions (2 questions x 10 marks with 1 | 20

OR question))

Total 60

6. Recommended Books and References
6.1 Recommended Books
Bhutta, Z.A., Darmstadt, C.L. Hasaan, B.S. & Haws, R.A. (2005).Community-Based
Interventions for Improving Perinatal and Neonatal Health Outcomes in Developing
Countries: A Review of the Evidence.Pediatric, Vol. 115, No. 2. (For Unit 1)
Cassels, A. (1995). Health Sector Reform: key issues in less developed countries. Journal of
International Development, 7(3), 329-347.
DoHS (2013).Annual report of health services.Ministry of Health and Population, Department of
Health Services.
Frumkin, H. (2010). Environmental health: From global to local (Second Edition). San Francisco:
Jossey-Bass. (Unit 11)
GoN (2011).Sanitation and Hygiene Master Plan, Nepal. (For Unit I1)

Jiloha, R.C. (2008). Tobacco use, health and behavior. New Dehli: New Age International
Publisher. (For Unit V).

McKenzie, J.F., Pinger, R.R. &Kotecki, J.E (2005). An introduction to community health ( 5%
Edition) Boston: Allyn and Bacon. (For unit I, Il, and IV).

Ministry of Health (2004).Nepal health sector programme-implementation plan, 2004-20009.
(For unit 1V)

Nandha, B., &Krishnamuoorthy, K. (2010). Impact of education on community based vector
control in hastening the process of elimination of lymphatic failariasis in Tamil Naud,
South India. Health Education Research,

Park, K. (2012). Park’s Textbook of Preventive and Social Medicine. Jabalpur, India: M/S
BanarsidasBhanot (For Unit I, 11, 1)

Smith, B.C. (1997). Decentralization of health care in developing countries.Organizational
option. Public Administration and Development, 17, 399-412. (For unit IV)
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Susman, S., & Ames, S.L. (2008).Drug abuse, concept and cessation. New York: Cambridge
University Press. (For Unit I11)
Trikett, E.J., &Pequegnat, W. (2005).Community intervention and AIDS. Oxford: Oxford
University Press. (For Unit 111)
Wallace, R.B., Kohatsu, N., & Last, J.M. (2008).Public health and preventive medicine. New
York: McGraw Hill. (For Unit 1l and I11)
Walsh, J. And Warren, K. (1979). Selective Primary Health Care: An Interim Strategy for
Disease Control in Developing Countries. New England Journal of Medicine, Vol. 301,
No. 18. (Unit IV)
WHO (2013).Community based dengue vector control. ADB and WHO (For Unit I)

6.2 References
Bassett, W.H. (1999). Clay's handbook of environmental health. London: Taylor and Francis Group
Castello, J. &Haggart, M. (2003 ). Public Health and Society. New York: Palgrave MacMillan

Ehiri, J. (2009 ). Maternal and child health: Global challenges, policies and programme. New York:
Springer .
Guttmacher, S., Kelly, P.J., & Ruiz-Janecko, Y. (2010).Community-based health
interventions.Principles and application. San Francisco: Jossey-Bass

Jones, L. J. (1994). The social context of health and health work. New York: Palgrave.

Healey, B.J., & Walker, K.T. (2009).Introduction to occupational health in public health
practice. San Francisco: Jossey-Bass

Lopez, A.D. et al. (2006). Global burden of disease and risk factors. New York: World Bank

Tchobanglous, G., &Kreith, F. (2002).Handbook of solid waste management. New York:
McGrahill Companies.

Tulchinsky, T.H, &Varavikova, E. A. (2009).The new public health (Second Edition). San
Diago, California: Elsevier Academic Press .

Kar, K. & Robert, C. (2008).Handbook on community led total sanitation (CLTS). UK:

Institute of Development Studies.
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Course Title: Community Organizing for Health Education

Course No. : H.Ed. 528 Nature of course: Theoretical and Practical
Level: M.Ed. Credit hour: (2Th+1P)
Semester: Second Teaching hours: 64 (Th: 32, Pr: 32)

1. Course Descriptions
This course is designed to develop a broader understanding of community structure,
community organization, community participation and community development, and
group process for community health education among students. It equips students with
practical knowledge and skills in organizing community, doing survey, analyzing
community health needs and problems, writing report of community organization and
planning action program for community health education and promotion.

2. General objectives
The general objectives of courses are as follows:

To familiarize the students community structure and interaction

To gain in-depth understanding in group dynamic and group process

To provide a better understanding of process, approaches and methods of community
organization

To acquaint students with principles, approaches and process of community development
To develop the skills required for data analysis and interpretation of survey data.

To build transferable knowledge and skills on organizing community, building team and
community coalition, mobilizing and utilizing available resources for community health
promotion.

3. Specific Objectives and Contents

Specific Objectives Contents
e Compare concept of community with Unit 1: Community Interaction and Group
society Dynamics (15)
e Discuss different types of community 1.1 Concept and structure of community
interaction. and society
e Explain community power structure and 1.2 Types of community interaction
source of power 1.3 Community power structure and its
e Describe concept, elements and principles SOUrces _
of group dynamics 1.4 Concept of group dynamlcs
e Analyze group structure and roles of 1.5 Elements and principles of group
group dynamics in community dynamics
organization. 1.6 Group structure: types and roles
e Discuss the process of group formation in 1.7 Group communication models and
community and school process _ _
1.8 Formation of group in community and
schools
1.9 Concept, types and qualities of
leadership
1.10Roles and responsibilities of leaders for
community organization
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e Conceptualize community organization
and community building

e Discuss principles of community
organization

e Explain the aims and objective
community organization in health
education

e Explains the Dunhman' method of
community organization

e Explains basic steps of community
organization

e Explains the Participatory Rural Appraisal
(PRA) tools for community participation

e Explain the process and continuum of
community development

e Identify the community capacity for
development

e Discuss the importance of social capital,
social network, coalition and partnership
in development

e Discuss the method of community health
need assessment

e Discuss the components of project cycles

e Prepare detailed action plan in the
process if project planning

Unit 2: Principles and methods of

community organization (17)

2.1 Concept of community organization,
community building and community
coalition

2.2 Principles, aims and model of community
organization

2.3 Basic steps/process of community
organization.

2.4 Methods and tools of community
organization and community participation
(PRA)

2.5 Principles, Approaches and process of
community development

2.6 Social capital, social network, coalition and
partnership for community development

2.7 Concepts of community needs and
methods of community health need
assessment

2.8 Methods and procedure of community
survey

2.9 Concept of project ad project cycle

2.10 Steps and components of action program
planning

Develop brief proposal to conduct
community health survey and community
organization.

Develop survey and need assessment tools
to collect data.

Collect data/ information by using survey
tools and other methods.

Analyze & interpret the data with
appropriate processes.

Identify and prioritize the community
needs

Prepare action plan, formation of
council/groups and organize action
program in community based on identified
health needs.

Implement community health education
activities as per action plan by mobilizing
the members of community organization
Preparing report of community
organization for health education and
health promotion.

Unit 3 : Project/Practical Work on
Community Organization for Health
Education (32)

3.1 Planning for community survey and
organization for health education

3.2 Preparation of survey and need
assessment tools

3.3 Conducting a field study for gathering
essential data

3.4 Data processing and analysis

3.5 Dissemination of survey results in
community and preparing action plan
based on identified needs through
participatory approach

3.6 Formation of community health council
and group for implementation action
program/community health education
programme

3.7 Implementation of community health
education as per action plan by
mobilizing members of the community
organization

3.8 Preparing report of community
organization for health education
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4 Instructional Techniques
The instructional techniques for this course are divided into two groups. The first group
consists of general instructional techniques applicable to most of the units. The second
group consists of specific instructional techniques applicable to specific units.
4.1 General Techniques
e Lecture
e Discussion
e Demonstration
e Field visit
e Presentations
e Guest speech
e Library visit and web surfing
e Home assignment

4.2 Specific Instructional Techniques

Unit | Activities and instructional techniques

1 Each student will be asked to read relevant books and articles related to structure of
community and community power structure. Some students will present their notes
in class and after presentation there will be interaction among students.

Role play: Class will be divided into three groups and each group play different
roles such as negative roles and positive roles, group building role, group
maintenance roles. After playing roles of different groups, there will be discussion
among students. Likewise there will brain storming and buzz session on group
communication and community leadership.

2 Class will be divided into several groups comprising 4-6 members in each groups
and each group will collect books, articles and documents related to philosophy,
principles and approaches of community organization from different sources. They
will read and prepare notes for presentation on assigned topic. Each group will
present their notes in class. After presentation there will be discussion among the
students.

Role play/Rehearsal: Role play and rehearsal exercises will be organized on social
mapping, wealth ranking, capacity mapping, transect walk, timeline and group
discussion. Likewise, there will be rehearsal on interview and focused group
discussion technique. After role play and rehearsal, there will be question-answer
and interaction among students.

3 Project work on community survey and community organization: Class divided into
several groups comprising 7-10 students in each groups. Each group will conduct
ocular survey for site selection. Each group will prepare detailed proposal with data
collection tools. After having prepared the proposal, each group will mobilized to
the community for collecting the required data. After data collection, student will
analyze data in group and prepare summary of findings for presentation. Again each
group organize community assembly and present key findings of the survey to the
community. After presentation, community health council/organization will be
formed. Study teams and members of community health council sit together and
prepare action plan for organizing community health education and development
programme at the community level. Upon completion of field level activities, each
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group will prepare a complete report of community survey and community
organization for health education and submit it to the Department of Health
Education of the concerned campus.

5 Evaluation
5.1 Internal Evaluation 40% (25) of 65 theory portion

Internal evaluation will be conducted by course teacher based on following activities:

Attendance 2 marks
Participation in learning activities 3 marks
Fist assignments: Review 10 marks
Second assignment: Mid-term exam 10 marks
Total 25 marks

5.2 External Examination (Final Examination) 60% (40) of 65 Theory portion
Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of semester.

SN | Types of question Marks

1 Objective type question(multiple choice 10 x 1 10
marks)

2 Short answer questions ( 4 questions x 5 marks 20
with 2 OR questions)

3 Long answer questions (1 questions x 10 marks 10
with 1 OR question))

Total 40

5.3 Internal Evaluation 40% (15) of 35 Practical portion

Internal evaluation will be conducted by course teacher based on following activities:

Attendance 2 marks
Participation in field preparation and field work 3 marks
Report writing 5 marks
Presentation/oral examination 5 marks
Total 15 marks

5.4 External Examination (Final Examination) 60% (20) of 35 practical portion
Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of semester.

SN | Types of question Marks

1 Viva 5
2 Presentation of report 5
3 Quiality of report 10
Total 20
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6. Recommended Books and References

Butterfoss, F.D. (2007). Coalition and partnership in community health.San Francisco:
Jossey-Bass.(For unit 1)

Frank, F., & Smith, A. (1999). The community development handbook: A tool for build
community capacity. Hull, Quebec: Human Resource Development Canada (For Unit
)

Harris, T.E. &Sherblom, J. C. (2008).Small group and team communication. Boston: Pearson
(For Unit 1)

Loue, S. (2003).Community health advocacy. New York: Kluwer Academic Publishers (For
unit 1)

Minkler, M. (2004).Community organizing and community building for health. San
Francisco: Jossey-Bass. (For units 1)

Mikkelsen, B. (1995). Methods for development work and research: A guide for
practitioners. New Delhi: Sage Publications. (For units II)

McKenzie, J.F., Pinger, R.R. &Kotecki, J.E (2005). An introduction to community health (5"

Edition) Boston: Allyn and Bacon. (For unit 1)

Ross, M.G. (1967). Community organization: theory, principles & practice. New York:
Harper & Raw Publications. (For units 1)

Payne, J. (1999). Researching health needs: community based approach. London: Sage
Publication.(For units 1)
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Course Title: Health Promoting Schools

Course No.: H.Ed. 529 Nature of course: Theoretical
Level: M.Ed. Credit hour: 3
Semester: Second Teaching hours: 48

1. Course Description

Schools are an important setting for both education and health aspects of the people related to
it. A health promoting school is one that works in a way which demonstrates a whole school
commitment to improving and protecting the health and well-being of the school community.
It is one that constantly strengthens its capacity as a healthy setting for living, learning and
working.This course is designed to provide students with an understanding of health
promoting school as a setting based concept of school health program. It deals with school
health programme, development of school policies and environment, curriculum materials,
health services and cooperation and evaluation techniques of health promoting school.

2. General Objectives
The general objectives of this course are as follows:

To help the students conceptualize health promoting school as an approach to improve
health at school setting and identify other models of school health program.

To make the students familiar with the importance of healthy school policy and
promotive environment in creating health promoting school.

To help the students gain in-depth understanding of teaching and learning in
curriculum as a key part of health promoting school.

To enable the students to comprehend the importance of staff’s health in health
promoting school.

To make the students familiar with the methods of establishing community links.

To provide the students with knowledge of methods of providing health services in
the school.

To make the students able to figure out the importance, process and methods of
evaluating interventions in health promoting school.

3. Specific Objectives and Contents

Specific Objectives Contents

e Define school health programs and | Unit 1: Introduction to Health Promoting
describe its importance in schools School (6)

e Explain historical development of | 1.1 School health program- concept, historical
school health program development and importance

e Describe the concept and components | 1.2 Evolution of Health promoting school
of health promoting school, (HPS)- Concept and aims

e Describe framework of co-ordinated | 1-3 Principles and components of HPS
school health program, child friendly | 1.4 Other models of school health program
school and focusing resources in 1.4.1 Coordinated/comprehensive school

effective school health (FRESH). health program

1.4.2 FRESH approach in school health
1.4.3 Whole school approach
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Describe school health policy as a
foremost requisite of developing health
promoting school.

Identify criteria for developing school
health policy

Describe conponents of the conceptual

framework for developing school
health policy.

Explain the concept and importance of
school’s physical and social
environment in health promoting
school.

Plan and design appropriate elements
for a physically and socially healthy
school.

Describe management aspects of school
food services for students and its roles
in healthful school environment

Unit 2: School and
Environment (10)
2.1 Developing school health policy:
Concept and need
2..1.1. Criteria for a school health policy
2.1.2 Conceptual framework for Developing a
school health policy
2.2 Creating health promotive environment
in school
2.2.1 The school’s physical environment-
concept, importance and elements
The school’s social environment-
concept, importance and elements
Creating healthful school
nutritional environment in school:
managing school food services
(Midday meal and Tiffin) and its
roles in healthful school
environment

Health  Policy

2.2.2

2.2.3

Describe the health education provided
through formal and informal methods.
Plan for health instruction

Explain the types of health instruction
Develop action competencies

Evaluate health instruction

Analyze the role of staff’s health and
competences in health promotion in
school.

Identify healthy lifestyles among
students and staff to be developed by
health education and teaching and
learning activities.

Describe management aspects of school
food services for students and staff

Unit 3: Teaching Learning Activities for
Health Promotion (16)
3.1 Student’s individual health skills and action
competences
3.1.1 Health education through formal
and informal methods
Planning for health instruction
Types of health instruction
Developing action competencies
throughstudents' participation,
empowerment and decision
making
Evaluation of health instruction
(types, tools and techniques)
3.2 School Staff’s health and competences
3.2.1 Health role modelling by
staff/teachers
Occupational health hazards of
school staff
Health promotion activities for
school staff
Teacher education for health
promotion
3.3 Promotion of healthy lifestyles among
students and staff
3.3.1 Involvement in physical exercises,
sports, Yoga and extra-curricular
activities
Healthy food habits, sanitation and
hygiene behaviors
Managing stress

3.1.2
3.13
3.14

3.15

3.2.2

3.2.3

3.24

3.3.2

3.3.3
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3.3.4 Preventing substance abuse

e Explain the importance and aspects of | Unit  4: Organization of School Health
health services provided to the school | Service and Community Cooperation (10)

children. 4.1  Health Services

e Elucidate the ways of providing health 4.1.1 Need and importance of school
service to the school children health services

e Illustrate the importance of team work 4.1.2  Appraisal health services
and school community cooperation 4.1.3  Preventive health services

o Discuss the importance and the ways of 4.14  Remedial health services _
health programme through school- 4.1.5 Heal_th services to_ gtudents with
community cooperation. special needs (disability, gender)

4.1.6 Mental health services
4.2 Community Links

4.2.1 Importance of teamwork and
school-community cooperation

4.2.2 Involving parents and community
in school

4.2.3 Involving school in community

4.2.4 Organizing joint programs

e Organize school community joint
health programme.

4. Instructional Techniques

The instructional techniques for this course are divided into two groups. The first group
consists of general instructional techniques applicable to most of the units. The second group
consists of proposed specific instructional techniques applicable to specific units.

4.1 General Instructional Techniques
e Lecture

Discussion

Brain Storming

Presentation

Assignment

Library visit and web surfing

4.2 Specific Instructional Techniques

Unit 1 Students are given to do review of literature related to articles of
SHP,CSHP, HPS, CFS, etc. and group discussion will be done in
classroom.

Unit 2 Students will be given to visit at least one separate school and they will

observe the environment of school and make a separate report with
suggestions for improving school environment for healthful living.

Unit 3 Guest lecture will be organized in some subunits and students are given
to brain storming putting some critical questions by guest lecturer or
class teacher in related topics.

Unit 4 Group work will be given in different topics and the groups will present
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their reports in classroom in their respective topics.

5 Evaluation
5.1 Internal Evaluation 40%
Internal evaluation will be conducted by course teacher based on following activities:

e Attendance 5 marks
e Participation in learning activities 5 marks
e Fist assignments: Review of publications 10 marks
e Second assignment: Mid-term exam 10 marks
e Third assignment: Write term paper 10 marks
Total 40 marks

5.2 External Examination (Final Examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct final
examination at the end of semester.

SN | Types of question Marks

1 Objective type question(multiple choice 10 x 1) 10

2 Short answer questions ( 6 questions x 5 marks with 2 OR | 30
questions)

3 Long answer questions (2 questions x 10 marks with 1 OR | 20
question)

Total 60

Recommended Books and References

Recommended Books
Allensworth, D. et al. (Editors) (1997).Schools health: Our nation's investment.
Anderson, C.L. (1972). School health practice.St.Louis: The CV Mosby Company. (For
Units I,
[l and 1V)
Barnekow, V., Bujis, G., Clift, S., Jensen, B.B., Paulus, P., Rivett, D.,& Young, I.
(2006).Health-
promoting schools: a resource for developing indicators. . International
Planning Committee of the European Network of Health Promoting Schools.
http://www.euro.who.int /ENHPS. (For Unit I)
Denman, S., Moon, A., Parson, C., &Stears, D. (2004).Health Promotion School in Action:
Policy, research and practices. New York: Taylor and Francis Group (For Unit I)
Gray, G., Young, |.,&Barnekow, V. (2006).Developing a health-promoting school. A
practical
resource for developing effective partnerships in schoolhealth, based on the
experience of
the European Network of HealthPromoting Schools. - International
Planning
Committee of the European Network of Health Promoting Schools.
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http://lwww.euro.who.int /ENHPS(For Units I, 11, 111, 1V).
Jenne, F.H. (1976). Turner’s school health and health education (7"ed.). Saint Louis: The
Cv
Mosby Company (For Units 11, Il and 1V).
Meeks, L. et al. (2003). Comprehensive school health education:totally awesome strategies
for
teaching health. New York: Mc. Graw—Hill. (For Unit Il and I11)
Redican, K.J., Olsen. L. K., &Baffi, C.R. (1986). Organization of school health program.
New
York: Macmillan Publishing Company. (For Unit I11)
Naidoo, J.,& Wills, J. (2009). Foundations for health promotion (3rd ed.). Edinburgh: Elsevier
Limited.(For Unit 1)
World Health Organization Expert Committee on Comprehensive School Health Education
and

Promotion. (1997). Promoting health through schools (WHO technical report series;
870). Geneva: Author. (For Unit I, 11, Il and 1V)
Young, I. (2005). Health promotion in school-historical perspective.Promotion and
Education
12(3-4), p. 112-117.(For Unit I)
6.2 References
Budhathoki, C.B. &Wagle, B. (2068 BS).School health programmemanagement.Kathmandu:
Pinnacle Publication.
Katz, J., Peberdy, A., & Douglas, J. (2000).Promoting health: knowledge and practice (2"%d.).
London: The Open University.
Maharjan, S.S.,&Khanal, S.P. (2068 BS).School health programme management.
Kathmandu:
Sunlight Publication .
World Health Organization.(2009). Milestones in health promotion; Statements from global
conferences.Geneva: Author.
Whitman, C.V., &Aldinger, C.E (Eds.) (2009).Case studies in Global school health
promotion.
From research to practice. Newton MA: Education Development Center, Inc.
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Course Title: History of Travel and Tourism in Nepal

Course No: Hist. Ed. 525 Nature of course: Theoretical
Level: M. Ed. Credit hours:
Semester: Second Teaching hours: 48

1. Course Description

This course is a specialization course in History Education. It aims to give a vivid picture of
the history of travel and tourism with global and Nepali context. The course intends to
provide theoretical knowledge through both regular classroom teaching and practical
activities.

General Objectives

The general objectives of this course are as follows:

e Tointroduce the Tourism and Tourists.

To develop indepth understanding of the History of Tourism among students.
To provide the students with the knowledge of the Nature of Tourism.

To acquaint the students with the Tourism Trade.

To provide a better understanding of the Tourism Education in Nepal

3. Specific Objectives and Contents
Part I: Theoretical (32 Periods)

Specific Objectives Contents

Unit I: Introduction of Tourism and Tourist
e Describe the meaning and nature of | (15)

tourism and tourist 1.1 Meaning and nature of Tourism and tourist
e Determine the scope of tourism 1.2 Scope of tourism
e Evaluate the significance of tourism | 1.3 Significance of tourism

e Differentiate the types of tourists 1.4 Types of tourists
1.4.1 Holiday tourists

1.4.2 Religious tourists

1.4.3 Business tourist

1.4.4 Cultural tourists

1.4.5 Adventure tourists

1.4.5 Medical treatment tourist

1.4.6 Sports tourist
o Classify the different types of |1 Classification of tourism
tourism in Nepal 1.5.1 Adventure tourism

1.5.2 Agriculture tourism

1.5.3 Archaic tourism

1.5.4 Dark tourism

1.5.5 Eco tourism

1.5.6 Drug tourism

1.5.7 Extreme Tourism

1.5.8 Cultural Tourism

1.5.9 Health or Medical Tourism
1.5.10 Space tourism, Banzi jumping, cable car
and hand gliding

1.5.11 Sport tourism

1.5.12 Business tourism

1.5.13 Museum tourism
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Evaluate the impact of tourism on
life of people

1.5.14 Historical tourism

1.6 Impact of tourism in society

1.6.1 Negative and positive impact on life of
people

Describe the history of world
tourism
Explain the history of tourism in
Nepal

Unit 11: History of Tourism 0
2.1 History of world tourism

2.2 History of tourism in Nepal

2.3 Internal tourism: hotel, home stay

Describe the nature and socpes of
tourism in Nepal

Unitlll: Nature of Tourism
3.Nature of Tourism in Nepal
3.1 Trekking

3.2 Mountaineering

3.3 Wild life watching,

3.4 Jungle safari

3.5 Sight scene

3.6 Pilgrimage tourism

(6)

Introduce the Tourism Trade
Describe the Tourism Trade
Activities in Nepal

Unit IV: Tourism Trade

4.1 Introduction of tourism trade

4.2 Tourism trade activities in Nepal
4.2.1 Hotel management

4.2.2 Travel agencies

4.2.3 Trekking agencies

4.2.4 Nepal Mountaineering Association
4.2.5 Rafting agencies

4.2.6 Wild Life parks of government

(6)

Make Planning for Tourism

Identify the Co-ordination in
Planning

State the tourist demand and supply
Explain the importance of tourism
planning

State the job opportunity in tourism
Describe the tourism and its social
evils

Unit V: Tourism Planning and Development
9)

5.1 Planning for tourism and its process

5.2 Co-ordination in planning

5.3 Demand and supply of commodities for
Tourist

5.4 Importance of tourism planning

5.5 Job opportunities in Tourism

5.6 Tourism and its social evils.

Define the concept of Tourism
Education

Describe Tourism Education in
Nepal

Describe relation Tourism
Education and Private Sectors

Unit VI: Tourism Education

6.1 Concept of tourism education

6.2 Tourism education in Nepal

6.3 Tourism education and private sectors

(6)

4. Instructional Techniques

Two groups of instructional techniques have been recommended. The first group comprises
common techniques applicable to most of the units. The second group includes such
instructional techniques which should be applied to teach specific unit.
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4.1General Instructional Techniques

Due to the theoretical nature of the course, teacher directed, guided and instructed techniques
will be mostly adopted. To impart the required knowledge of the concerned units the teacher
will adopt the following methods and techniques.

e Lecture
Discussion

Paper presentation of the project
Brain-storming and buzz session
Report writing assignment

4.2 Specific Instructional Techniques

Units

Activities and Instructional techniques

Unit I: Introduction of Tourism and Tourist | Field visit and group discussion

Unit 1I: History of Tourism

individual report writing, Group discussion
and presentation

Unit Il : Nature of Tourism

Case study

Unit IV: Tourism Trade

Book review

Development

Unit V: Tourism  Planning  and | Project Work and Term paper

Unit VI: Tourism Education

Group report, home assignment presentation

5. Evaluation

5.1 Internal Evaluation 40%

Internal evaluation will be conducted by course teacher based on following activities

Attendance 5 Marks
Participation in Learning activities 5 Marks
First assignment 10 Marks
Second assignment (Midterm exam) assessment 10 Marks
Third assignment/ assessment 10 Marks
Total 40 Marks

Unit wise activities and work for internal evaluation

Units

Activities and work for internal evaluation

Unit I: Introduction of Tourism
and Tourist

Make post card(tourists) and prepare card paper
writing with meaning, scope of tourism and present in
class (Participation in Learning activities, 2)
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Unit 1I: History of Tourism individual report writing based on history of tourism
and present in class (1st assignment, 2)

Unit I11: Nature of Tourism Make table on the basis of Nature of tourism and its
features. (1st assignment, 3)

Unit IV: Tourism Trade List out the tourism trade and present it among

classmate (2" assignment, 1)

Unit V: Tourism Planning and | Write proposal after report to develop tourism in Nepal
Development based on secondary data (2"¢ assignment, 4) or
Students will will visit tourisim board, discuss with
policy-makers and board members, and prepare a
report preparation and make a presentat in the
presentation

Unit VI: Tourism Education Review tourism related books (3 assignment, 5)

5.1  External Evaluation (final examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct the final
examination at the end of the semester. The types and number of questions to be included
in the final paper are as follows.

1) Objective type question (multiple choice 10x1 point) 10 Marks
2) Short answer question (6 questions with 2 or x5 points) 30 Marks
3) Long answer questions (2 questions with 1 or x 10 points) 20 Marks

Total 60 Marks

6. Recommended Books and References

6.1 Recommended Books

Agrawal, M.K. and Upadhyaya, R. (2006). Tourism and Economic Development in Nepal,
new Delhi: Northern Book Centre, (Unit I1-V1)

Bhatiya, A.K., (1997). Tourim Development, Principles and Practice, Delhi: Sterling
Publishers Pvt. Ltd. (Unit I-VI)

Dhungel, R.,(1981). Economics of Tourism in Nepal, Kathmandu: Kathmandu Development
Research and Communication Group, Nepal. (Unit 1-V1)

Dwiwedi, P.K., (2004). Museum in Nepal, Kathmandu: Niva Publication, 1996. (Unit I-V1)

Ghimire, Ananda, Teavel and Tourism- an Introduction, (4" ed.), Kathmandu: Ekata Books,.
(Unit 1-V1)

Khatiwada, S. P. &Dahal, K., (2070). Nepal Ko Sanskritik Paryetan, Kathmandu: M.K.
Publishers and distributors, (Unit I-V1)

Pradhan, I. K.,(1972).Travel and Tourism in Perspective, Kathmandu: Nepal Research
Centre,. (Unit I-VI)

Rakesh R. D.,(2001). Pilgrimage Tourism in Nepal, Kathmandu: safari Nepal,. (Unit I-V1)

Satyal, Y. R.,(1999).Tourism in Nepal, New Delhi: Adroit Publishers. (Unit I-V1)

Shrestha H.P. (2000).Tourism in Nepal- Marketing Challenges.New Delhi: Nirala
Publication, . (Unit I-V1)
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6.2 References

Bista, D. B. (2039 B.S.).The People of Nepal.Kathmandu: Ratna Pustak Bhandar.

Bryden, J.M., (1973). Toursm and Development, Cambridge: Cambridge University Press,
1973.

Burkart, A.J. and Mediks (1976).Tourism: Past, Present and Future, London: Heinemann.

Goeldner, C. R. and Brent Ritchie, J.R. (2003).Principles, Practice and Philosophy of
Tourism, New Jersey: John Willey & Sons.

Joshi, S. M. (2039 B.S). Nepali Chadprava, Kathmandu: Royal Nepal Academy.

Kotler, P. and et al (2005).Marketing for hospitality and Tourism, Delhi: Pearson Education.

Kuwar, RR, (1997). Tourism and Development. Kathmandu: Laxmi Kuwar.

Swain, S. K., and Mishra, J.M. (2012). Tourism Principles and Practices, New Delhi:
Oxford Universiy Press.

Seth, P.N.& Bhat, S.S. (1994).An Introduction toTravel and Tourims. New Delhi: Sterling
Publishers Pvt.Ltd.

Stephen, B. (1986). A guide to Trreking in Nepal. Kathmandu: Sahayogi Press.

Thapa, N. B. (n.d.).A Short History of Nepal, Kathmandu: RatnaPustakBhandar.

Editor-in-chief (200). Trekking in Nepal, Kathmandu: Nepal Tourism Board.
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Course Title: Socio-cultural History of Nepal
Course No: Hist. Ed. 526

Level: M. Ed.

Semester: Second

Nature of course: Theoretical
Credit hours: 3
Teaching hours: 48

1. Course Description

This course is designed to specialize in History Education. It aims to give a vivid picture of
Nepali society and culture. This course includes the nature of Nepali society and culture, life-
style, education system, social behavior and costumes, social purifications, trends of social
evils, religious situation, Nepali costumes and festivals from Lichchhavi period to Modern

period of Nepal.

2. General Objectives

The general objectives of this course are as follows:

e To make the students familiar with the nature of Nepali society and culture.

w

. Specific Objectives and Contents

Part One: Theoretical (32 Periods)

To provide a deeper understanding of the life-style of Nepali society.

To provide the students with the knowledge of the education system in Nepal.
To acquaint the students with the social behavior and costumes of Nepal.

To enable the students to analyze the social purifications in Nepal critically.

To provide a better understanding of the trends of social evils in Nepal.

To acquaint the students with the religious institutions, religious situation Nepal.
To develop critical perspective among the students about the Nepali festivals.

Specific Objectives

Content

e Describe about the nature of pre-Lichhavi
period society of Nepal
e Explain the Lichchhavi period society in
Nepal
o State the Medieval period society of Nepal
¢ Analyse the modern period society of Nepal

Unit I: Nature of Nepali society
(6)

1.1 Pre-lichhavi period

1.2 Lichhavi period

1.3 Medieval period

1.4 Modern Period

e Explain the family management in Nepal.

e Describe the village and urban settlement in
Nepal.

e Acquaint the Nepali costumes

Unit 11: Nepali Life Style

3)

2.1 Family Management

2.2. Village and Urban settlement
2.3. Nepali Costumes

e Acquaint traditional
Nepal

e Acquaint modern education system in Nepal

e Analyze the impact of western education in
Nepal

Education system of

Unit 111: Education System in Nepal
(3)3.1. Traditional Education

3.2. Modern education
3.3. Impacts of western education in
Nepal




116

Acquaint about the feeding and drinking
Trace the entertainment system in Nepal
Notice about the clothes and ornament in
Nepali culture

Acquaint Goshthies and Guthies in Nepal
Analyze the social status of women in
Nepali society

Unit IV: Social Behavior

(6)

4.1. Food and drinks
4.2. Entertainment
4.3. Clothes and ornaments

4.4 Gosthi and Guthies in Nepal
4.5. Status of women in Nepali society

Evaluate the Sati system in Nepal

Notice the slavery system in Nepal
Acquaint Child marriage

Trace polygamy in Nepal

Acquaint Chaupadi in Western Nepal
Acquaint Devaki system in western Nepal
Analyse on woman trafficking in Nepal
Acquaint Kamalari system in Nepal
Evaluate on dowry system

Notice witchcraft practice in Nepal

Unit V: Social Evils in Nepal €)]
6.1 Sati system

6.2. Slavery system

6.3, Child marriage

6.4. Polygamy

6.5. Chhaupadi system
6.6. Dewaki System

6.7. Woman Trafficking
6.8. Kamlari System

6.9. Dowry System

6.10. Witchcrafts Practice

Acquaint Shaivism in Nepal
Describe Bashnavism in Nepal
Explain Buddhisim in Nepal

Unit VI: Religious situation (3)
7.1. Shaivism

7.2. Bashnavism

7.3. Buddhism

Describe Dashain festival in Nepal

State Tihar festival in Nepal

Analyze Holi festival in Nepal

Acquaint Tij festival in Nepal

Trace the Maha Shivaratri festival in
Nepal

State Gaijatra festival in Nepal

Describe Janai Purnima in Nepal
Acquaint LohochharPrava festival in
Nepal

Describe Chhath festival in Nepal
Acquaint Maghi festival in Nepal

State Buddha Jayanti festival in Nepal
Examine the importance of
SakelaUdhaunli, Ubhaunli festival in
Nepal

State Christamas festival in Nepal

Unit VII: Nepali Festivals(18)

7.1. Dashain

7.2. Tihar

7.3. Holi

7.4. Tij

7.5. Maha Shivaratri

7.6. GaiJatra
7.7. Janai Purnima
7.8. LohochharPrava

7.9. Chhath

7.10. Maghi

7.11 Gaura Parva

7.12. Buddha Jayanti

7.13. SakelaUdhaunli, Ubhaunli

7.14. Christmas
7.15. Ramjan, Bakar Ed, IdulFitra
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festival in Nepal
e Describe GurunanakJayanti
Nepal

e Acquaint Ramjan, Bakar Ed, IdulFitra

festival in

7.16, GurunanakJayanti

4.4. Instructional Techniques

Two groups of instructional techniques have been recommended. The first group comprises
common techniques applicable to most of the units. The second group includes such
instructional techniques which should be applied to teach specific unit.

4.1General Instructional Techniques

Due to the theoretical nature of the course, teacher directed, guided and instructed techniques
will be mostly adopted. To impart the required knowledge of the concerned units the teacher
will adopt the following methods and techniques.

e Lecture

e Discussion

e  Paper presentation of the project
e  Brain storming and buzz session
e Report writing assignment

5.1 Specific Instructional Techniques

Units

Activities and Instructional Techniques

Unit I: Nature of Nepali society

Group Discussion and presentation

Unit II: Nepali Life Style

individual report writing

Unit I1l: Education System in Nepal

Home assighment

Unit IV: Social behavior and costumes

book review

Unit V:Trends of social evils in Nepal

Case study

Unit VI: Religious situation

Panel Discussion

Unit VI1I: Nepali festivals

Home assignment, Term Paper Presentation

5. Evaluation
5.2 Internal Evaluation 40%

Internal evaluation will be conducted by course teacher based on following activities

Attendance 5 Marks
Participation in Learning activities 5 Marks
First assignment 10 Marks
Second assignment (Midterm exam) assessment 10 Marks
Third assignment/ assessment 10 Marks
Total 40 Marks
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Unit activities and work for internal evaluation wise

Units Activities and work for internal Evaluation.
Unit I: Nature of Nepali | group discussion and presentation
society (Class work for overall activities)

Unit I1:Nepali Life Style

Invite two resource person who belong to village and Urban
Nepali Life Style in class. (Participation in Learning
activities,2)

Unit I1l: Education System in
Nepal

Make comparative table of Nepal for Education system of
Nepal (1% assignment,2)

Unit IV:Social behavior and
costumes

Prepare report based on Social behavior and costumes
wherever you live currently(1%assignment,3) or Ask student
to make field visit (culture, Rituals) and to write Report.

Unit V:Trends of social evils
in Nepal

Make List of trends of social evils in Nepal; discuss and
point out how to reduce it. 2"assignment,3)

Unit VI: Religious situation

Explain religious harmony situation of his/her place
2"%assignment. Or teacher will organize an excursion tour
for visting historical religious sites and cultural places,
report writing and presentation and will assign students to
write report and make presenation in the class.

Unit VII: Nepali festivals

Review festival related books (3 assignment,5)

5.3

External Evaluation (final examination) 60%

Examination Division, Office of the Dean, Faculty of Education will conduct the final
examination at the end of the semester. The types and number of questions to be included
in the final paper are as follows.

4) Objective type question (multiple choice 10x1 point) 10 Marks
5) Short answer question (6 questions with 2 or x5 points) 30 Marks
6) Long answer questions (2 questions with 1 or x 10 points) 20 Marks

Total 60 Marks

6. Recommended Books and References

6.1 Recommended Books
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Acharya, C.N.S. (2045 B.S.., Hamra Chad PravaHaru.Kathmandu: Sanatan Dharma
SewaSamiti. Unit V, VII, VI1II

Anderson, M. M. (1971).Festivals of Nepal. London: George Allen and Unwin. Unit VIII

Brown, Kerry(Ed) (1983), The Essential Teaching of Hinduism, London: Brookmount House.
Unit VI

Budhathoki, C. B. (2039 B.S.).JayasthiMallaKoSudhar. Pulchok: SajhaPrakshan. Unit 11

Gautam, R. and Magar Thapa, A.K.(1994).Tribal Ethnography of Nepal,Vol. Il Book. Delhi:
Faith India. Unit IV

Locke, S.J. and John K. (1975).RatoMatsyendranath of Patan and Bungamati. Kirtipur:
Institute of Nepal and Asian Studies, Tribhuvan University. Unit V111

Maududi, M., and Saiyemad A. A. (2056 B.S.).Islam Darshan, Kathmandu: All Hera
Education Society. Uint V111

Rakesh, R. D. (1990). Folk Culture of Nepal: an analytical Study. Jayapur: Nirala Publishing.
Unit VII, VIII

Regmi, J. C. (1988).A Glossary of Himalyan Buddhism. Jayapur: Nirala Publishing. Unit VI

Sharma J. L. (2049 B.S.). HamroSamaj :EkAddhyan. Kathmandu: DittiyaSanskaran.
SajhaPrakashan. Unit I-V111

Tandan, G. (2052 B.S.). Nepal Ma GuthiByabastha. Kathmandu: Nepal AddhyanSamuha.
Unit VII

Thapa, K. B. (1985).Main Aspect of Social, Economic and Administrative History of Modern
Nepal. Kathmandu: Mrs. AmbikaThapakalikasthanGhattekulo.

Thapa, K. B. (1985).Women and Social Change in Nepal (1951-1960). Kathmandu: Mrs.
AmbikaThapa. Unit VII

Upadhyaya, S. P. (2069).Nepal KoSamajik, ArthikTathaPrashasanikltihas. Kathmandu:
RatnaPustakBhandar. Unit I-V111

Vaidhya, T.R., Manadhar, T. R. and Joshi, S. L. (1993).Social History of Nepal.New Delhi:
Anmol Publications. Unit I-VIII
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Kirkpatrik, C. (1975). An account of the Kingdom of Nepal. New Delhi: Asian Publishing
Service.
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Course title: International Relations of Nepal
Course No: Hist. Ed. 527
Level: M. Ed.

Semester: Second

Nature of course: Theoretical
Credit hours: 3
Teaching hours: 48 hours

1. Course Description

This course is to specialize on International Relation of Nepal (Pre-historic to 1990). It gives
the emphasis on the historical relation with five countries along with UN and SAARC. It
gives the glimpse of Nepal's relation with India, British India and China from the pre-historic
period to 1990. Along with this after the dawn democracy in 1951, Nepal started new
diplomatic relations with Britain, USA and Japan too. It also deals relation with UNO,

SAARC and non-alignment policy of Nepal.

2.

General Objectives

The general objectives of this course are as follows:
To familiarize students with the historic international relation of Nepal and other five
countries UN and SAARC to provide in depth knowledge on development relation of

five countries up to 1990.

To enable student to make the analytical perspective on diplomatic relation; political
relation; people to people relation in different period/Era and economic relation.
To provide the students better understanding of foreign relation of Nepal (pre-historic to

1990 AD.)
3. Specific Objectives and Contents
Specific Objectives Contents

e State the concept, meaning scope of

international relation history.
Describe development of international
relation of Nepal
State the determinants of international
relation of Nepal
Analyze political relation with India
and China.
Assess the economic (trade and
commerce) relation with India and
China.
Explain religious relation with India
and China.

Unit - | : Background (8)

1.1 Concept, meaning and scope of history in
international relations of Nepal

1.2 Growth and development of

relation of Nepal

1.3 Determinants of international relation of Nepal

1.4 Political relation with India and China.

1.5 Economic (trade & commerce) relation with
India and China.

1.6 Religions relation with India and China.

international

Analyze the relation with British India
1868-1947 from political prospective

Unit-11 : Nepal's relation with British India (6)

2.1 Relation with British India from 1868-1947
from political perspective.

e Describe treaty of 1923 A.D. 2.2 Treaty of 1923 A.D.
Unit- 111 : Relation with China and Tibet from
1868-1950 \Y; (6)

Assess the commercial relation with

3.1 Commercial relation with Tibet
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Tibet

Analyze Nepal Tibet war 1854-
56 and Treaty

State the young husband mission

3.3 Nepal Tibet war 1854-56 and Treaty
3.4 Young Husband Mission

State the Nepal and India treaty of
1950

Analyze the treaty of extradition of
1953

Describe the trade and transittreaty of
1960

Identity renewal problem of the

treaty and trade and transit 1960

in 1989-90

Unit-
(8)
4.1 Nepal and India treaty 1950

4.2 Treaty of extradition 1953

4.3 Trade and transit treaty 1950

4.4 Renewal problem of the treaty of trade and
transit 1960 in 1989-90

v Nepal India Relation 1950-1990

e State the historical relation ofNepal
and Japan

¢ Explain the relation of Nepaland Japan

e Analyze the economic relation of
Nepal and Japan

Unit-V: Historical Relation of Nepal and Japan

(6)

5.1 Historical relation of Nepal and Japan in
different dimension

5.2 Cultural relation of Nepal and Japan

5.3 Economic relation of Japan and Nepal

e Analyse the relation with U.K.
e Evaluate the relation with U.S.A.

Unit- VI: Historical Relation of Nepal's with UK,
USA. (6)

6.1 Relation with U.K.

6.2 Relation with U.S.A.

Describe the importance of the
relation of Nepal and UNO

Evaluate UNO and Nepal

Analyze the importance of non-
alignment policy of SAARC

Evaluate non-alignment policy of

Nepal

Unit: VII Importance UNO, SAARC and of
nonalignment policy (8)

7.1 Nepal and UNO
7.2 Nepal and SAARC
7.3 Non-alignment policy of Nepal

4. Instructional Techniques
Two groups of instructional techniques have been recommended. The first group comprises
common techniques applicable to most
instructional techniques which should be applied to teach specific unit.

4.1General Instructional Techniques
Due to the theoretical nature of the course,
will be mostly adopted. To impart the required knowledge of the concerned units the teacher
will adopt the following methods and techniques.

Lecture

Discussion

Paper presentation of the project
Brain storming and buzz session
Report writing assignment

N GA

of the units. The second group includes such

teacher directed, guided and instructed techniques
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Units

Activities and Instructional

Techniques

Unit | : Background of international relation

Group discussion and presentation

Unit 11: Closed neighbour (India) relations

Home assignment and presentation

Unit 111 : Closed neighbour (China) relations

Case study presentation

Unit IV: Nepal and Japan relations in different sectors

Individual Report writing,

Unit V: Nepal and United Kingdom relations

Term paper and presentation

Unit VI: Nepal and USA relations

Seminar paper present

Unit VII: Nepal and SAARC relations, UNO and
Nepal

Book review (physical and academic)

6. Evaluation
6.1 Internal Evaluation 40%

Internal evaluation will be conducted by course teacher based on following activities

1) Attendance 5 Marks
2) Participation in Learning activities 5 Marks
3) First assignment 10 Marks
4) Second assignment (Midterm exam) assessment 10 Marks
5) Third assignment/ assessment 10 Marks
Total 40 Marks

Unit wise Activities and work for internal evaluation

Units

Activities and work for internal
evaluation

Unit I: Background of international relation

Group discussion and presentation
(Participation in Learningactivities,5)

Unit 11: Closed neighbour (India) relations

Comparative table of India and Nepal in
relations (social/Economics/cultural) (1%
assignment 5)

Unit I11: Closed neighbour (China) relations

List out different sector of relation of
China and Nepal (1 assignment)

Unit IV: Nepal and Japan relations in different sectors

Report writing, and presentation based
on secondary data in Japanese Aid (2"
assignment,5)

Unit V: Nepal and United Kingdom relations Resource person class from UK-
Nepal(2™ assignment,5)

Unit VI: Nepal and USA relations Seminar  paper  presentation  (3rd
assignment,4)

Unit VII: Nepal and SAARC relations, UNO and | SAARC related book  review(3™

Nepal

assignment,6)
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6.2  External Evaluation (final examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct the final
examination at the end of the semester. The types and number of questions to be included
in the final paper are as follows.

7) Objective type question (multiple choice 10x1 point) 10 Marks
8) Short answer question (6 questions with 2 or x5 points) 30 Marks
9) Long answer questions (2 questions with 1 or x 10 points) 20 Marks

Total 60 Marks

6.3 Recommended Books

Carlsnaes (2005).Handbook of International Relations.SAGE Publication.

Cassels (1996).1deology and International relations in the Modern World.Routledge.

Christian, R. S. and Duncan S. (eds.) (2008).The Oxford Handbook of International
Relation.Oxford University Press.

Martin G. & Terry O. C. (2004). Key Concepts in International Relations.Routledge.

Paul R. V. & Mark V. K. (2008).International Relations and World Politics.Prentice Hall.

Upadhyaya, S. P. (1992). Indo Nepal Trade Relation: A Historical Analysis of Nepal's Trade
with the British India.Jaipur: Nirala Publication, Jaipur.

6.2 References

Poudel, G. (2070). Nepal ko Kutnitik Itihas. Sunlight Publication, Kirtipur.
Upadhyaya, S. P. (1992). Nepal koSamajikAarthiktathaPrasasanikltihas.Katmandu: Ratna
Pustak Bhandar.
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Course Title: History of Modern China (1911-1960)

Course No: Hist. Ed. 528
Level: M. Ed.
Semester: Second

Nature of course: Theoretical
Credit hours: 3
Teaching hours: 48

1. Course Description

This course is designed to specialize in history education. This course aims to give vivid
picture of modern Chinese history after 1911, i.e. from the end of the monarchy and
establishment of republic in China. This course includes the problems faced by republic
China internally and externally. Japanese ambition in China and the world war first and
the China policy to enter the war, rise of communism, Mao Tse Tung and the

establishment of People's Republic China

2. General Objectives

The general objectives of this course are as follows.
e To provide the student with the background knowledge of china before the

revolution of 1911.

e To enhance students’ knowledge and understanding of the rise, growth and
struggle between the major political parties like Kuomintang party, Chinese

Communist party and Anfuparty.

e To enable the students to critically analyze the political conditions of China
after 1911 to 1926 i.e. the period of warlordism.

e To make the students familiar with the causes for China to join world war |
and Japanese encroachment in China.

e To acquaint the students with the contribution of Mao-Tse-Tung and Chinese
Communist Party to establish communism in China

e To make the students familiar with the success of Chinese Communist Prty to
establish People's Republic in China.

3. Specific Objectives and Contents

Specific Objectives

Contents

e Explain the causes of the Revolution
of 1911

e Critically examine the development of
Revolution of 1911

Unit I: Background of the Republic of
Chinese History (5)

1.1. Causes of the revolution of 1911
1.2.Development of revolution of 1911

e State the situation for the formation of
Kuomintang party

e Analyze the causes of
reorganization KMT

e Analyse the causes for the origin of
CCP

e Explain the causes of Anfu Party came
into northern

e Explain the northern expedition and

the

Unit I1: Rise and Growth of Major Political
parties in republic China (20)

2.1. Formation of Kuomintang Party (KMT)
2.2. Reorganization of KMT

2.3. Origin of Chinese Communist Party
(CCP)

2.4. Formation of Anfu Party

2.5. Northern expedition of KMT-CCP
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evaluate KMT-CCP

e To discuss the dissolution of National
Assembly

e State the ambition of Yuan-Shih-Kai

e Explain Li-Yuan-Hung as President

e Critically analyze the influence of
warlordism in China

in China

()

Unit Ill:Era of Militarism
(warlordism)

3.1.  Dissolution of national Assembly
3.2.  Ambition of Yuan-Shih-Kai

3.3. Li-Yuan-Hung as a president

3.4. Influence of warlordism in China

e State the causes of China to join the
world war |

e State the steps taken by Japan to fulfill
her ambition in Chiana

e Critically analyze the negative and
positive  aspects of twenty-one
demands

e Evaluate the May 4" Movement

e Explain the works of Paris Peace
Conference

e Describe the Five Power Treaty

Unit IV: China and World War | (10)

4.1 Causes of China to join the world
war |

4.2. Japanese ambition in China

4.3. Twenty-one demands

4.4. May 4™ Movement

4.5. Paris peace conference

4.6. The Five Power Treaty

Unit V: Mao-Tse-Tung and the Growth of

e Identify the role of U.S.A. in China

e State the causes of KMT failure and
CCP success in China

e Evaluate the Cultural Revolution

e Describe the early years of Mao-Tse- | Communism in China (10)
Tung. 5.1. Early years of Mao-Tse-Tung
e Explain the importance of May 30t | 5.2. May 30" Movement
movement. 5.3. Foundation of the Red Army
e State the causes of foundation of Red | 5-4. The Long March
Army. 5.5. The Peasant Movement
e Explain how long March strengthens
the communists' popularity.
e State the causes and effects of
Peasants Movement.
Unit VI: Establishment of People's
Republic of China
e Explain the civil war in China (8)

6.1. Civil war in China

6.2. Role of U.S.A.

6.3. Causes of KMT failure and CCP
success in China

6.4. The Cultural Revolution

Not: The figures within parenthesis indicate the approximate teaching hour affected

respective unit.

4. Instructional Techniques

Two groups of instructional techniques have been recommended. The first group comprises
common techniques applicable to most of the units. The second group includes such
instructional techniques which should be applied to teach specific unit.




4.1General Instructional Techniques
Due to the theoretical nature of the course, teacher directed, guided and instructed techniques
will be mostly adopted. To impart the required knowledge of the concerned units the teacher

will adopt the following methods and techniques.

Lecture

Discussion

Paper presentation of the project
Brain storming and buzz session
Report writing assignment

4.2 Specific Instructional Techniques
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Units

Activities and Instructional Techniques

Unit | : Background of the Republic of
Chinese History

Group discussion

Unit 1I: Rise and Growth of Major Political

Individual report writing, Group discussion

Unit HlI: Era of Military in China | Book review
(Warlordism)
Unit IV: China and World war | Case study

Unit V: Mao-Tse-Tung and the Growth of

Communism in China

Project Work and Term paper

Unit VI: Establishment of
Republic of China

people's

Home assignment

5.Evaluation

5.1 Internal Evaluation 40%

Internal evaluation will be conducted by course teacher based on following activities

6) Attendance 5 Marks
7) Participation in Learning activities 5 Marks
8) First assignment 10 Marks
9) Second assignment (Midterm exam) assessment 10 Marks
10) Third assignment/ assessment 10 Marks
Total 40 Marks

Unit wise activities and work for internal evaluation

Units

Activities and work for internal evaluation

Unit I: Background of the Republic of
Chinese History

Group discussion and presentation. (Participation in
Learning activities,5)

Unit II: Rise and Growth of Major
Political

List the major political parties and their rise in
tabular form(1st assignment,5)

Unit 1ll: Era of Military in China
(Warlordism)

Collect Military leaders’ photos and write their
activities held in China. 1st assignment,5)
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Unit IV: China and World war |

Present/ display Video of 1%t World War and make
conclusions in relation to China (2" assignment, 4)

Unit V: Mao-Tse-Tung and the Growth
of Communism in China

Case study writing on Mao-Tung(2" assignment, 6)

Unit VI: Establishment of people's
Republic of China

Book review in relation to China (One book for 3™
assignment,10)

5.2 External Evaluation (final examination) 60%
Examination Division, Office of the Dean, Faculty of Education will conduct the final
examination at the end of the semester. The types and number of questions to be included

in the final paper are as follows.

10) Objective type question (multiple choice 10x1 point) 10 Marks
11) Short answer question (6 questions with 2 or x5 points) 30 Marks
12) Long answer questions (2 questions with 1 or x 10 points) 20 Marks

Total 60 Marks

6 Recommended Books and References

6.1 Recommended Books

Chen. J (1967). Mao and the Chinese Revolution. New York: University Press. Unit VI
Clyde, H.P. and Beer F.B.(1971). The Far East: A History of Western Impact and Eastern
Response 1830-1970(Fifth ed.). New Jersey:Printice Hall Inc-Englewood Cliff. Unit I-

\4

Fair Bank, J.K. Reischaure, E.O. and Craig, A.M. (1972).East Asia Tradition and
Transformatio. .......: Modern Asia Edition. Unit I-VI
Kaiming S. (1995). Modern China A Tropical History 1840-1983. Beijing: New World Press.

Unit I-VI

S.Kumar and Jain S. (1976).Far East in Modern Times. Delhi: S Chand and Company. Unit

I-VI

Shouyi. B (ed) (1982). An outline History of China. Beijing: Foreign Language Press. Unit

-V

Vinaeke, H.M. (1978). A History of Far East in Modern Times. New Delhi: Kalyani

Publisher. Unit I-VI

Upadhyaya, Shreeram (2021) History of China And Japan. Ratna Pustak
Bhandar,Bagabazzar. . Unit I-VI

6.2 References

Jean, M. and Bergene, M. (1986).China from the Upium War to 1911 revolution. Translated
from the French by Anne,Desteeray. Delhi: Khosla Publishin House.
Robinson, T.W. (ed.) (1971). The Curtural Revolution in China. California: Berkely

University of California Press.

Wilson, D. (1971). The Long March.New York: New York Aaron.
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Course Title: Political Analysis 11
Nature of Course: Theoretica

Course No: Pol. Sc. Ed. 525 Credit hours: 3
Level: M. Ed. Teaching hours: 48
Semester: 11

1. Course Description:
This course is designed to provide students with in-depth knowledge of the selected
dimensions and components of modern political analysis. It intends to help students
internalize and apply those components as major variables to analyze contemporary
political systems.

2. General Objectives:
The general objectives of this course are as follows:
e To introduce students to the major components of the political system;
e To enable students for analyzing those components as criteria for the political system;
e To make students able to analyze the role and interrelationship of those components

in the political system and approaches to political analysis;

e To enable the students for analyzing various theories of the political system.

3. Specific objectives and contents

Specific objectives Contents

Unit I: Political Man
e Explain the concept of apolitical strata | (Class hour = 8)

o Describe the political stratum along | 1.1 Apolitical Stratum

with power-seekers and powerful 1.2 Political Stratum

e Analyze the varieties of political man — 1.2.1 Power seeker
democratic and despotic; agitator and 1.2.2 Powerful
negotiator 1.3 Varieties of Political Man

1.3.1 Democratic Man and
Despotic Man
1.3.2 Agitator and Negotiator

e Explain the concept of political culture | Unit  II:  Political ~ Culture,

e Describe the level of orientation of | Socialization, and Participation
political culture (Class hour = 11)

e Classify the political culture 2.1 Political Culture

e Discuss the formation of political culture 2.1.1 Concept

e Explain the concept of political 2.1.2 Orientation
socialization 2.1.3Types N

e Analyze the methods of political 2.1.4 Formation of political
socialization culture

e Identify the agents of political | 2.2 Political Socialization
socialization 2.2.1 Concept

e State the concept of political 2.2.2 Methods
participation 2.2.3 Agents

e Examine the responsible factors for | 2.3 Political participation
political participation 2.3.1 Concept

e Evaluate the kinds and levels of political 2.3.2 Factors

2.3.3 Kinds and levels
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participation

and
political

Describe  the
characteristics
development
Examine the problems and crises of
political development

concept
of

Unit I11: Political Development
(Class hour = 3)

3.1 Concept and characteristics
3.2 Problems and crises

Define the basic concepts inherent in
Elite theory

Examine the role of the elite in the
democratic and totalitarian political

Unit 1V: Political Elite

(Class hour = 4)

4.1 Basic concepts

4.2 Role of the political elite in

system democratic  and totalitarian
systems
e Describe  the concept and | Unit V: Political Party and

determinants of the political party
Discuss a single party, bi-party, and
multiparty systems

Examine the functions and role of
the political party

Explain the concept, characteristics,
and types of pressure group

Assess the function, role, and
techniques of the pressure group
focusing on interest articulation and
interest aggregation.

Pressure Group

(Class hour = 12)

5.1 Political Party
5.1.1 Concept and determinants
5.1.2 Types of the party system
5.1.3 Functions and role

5.2 Pressure Group
5.2.1 Concept,

and types
Function,

techniques

Characteristics,

5.2.2 role, and

Describe the concept and importance
of national integration

Analyze the causes of national
disintegration
Identify the factors
national integration

promoting

Unit VI: National Integration

(Class hour = 4)

6.1 Concept and importance

6.2 Causes of national disintegration

6.3 Factors promoting national
integration

Describe the importance of military
organization in a country

Analyze the nature of military
intervention in politics; direct and
indirect intervention

Discuss levels of  military
intervention in politics such as
influence, pressure or blackmail,

displacement, and supplement
Examine  the strength
weaknesses of military rule
Explore the desirable role of the
military in politics

Compare civilian and military rule

and

Unit VII: Military in politics
(Class hour = 6)
7.1 Importance
organization
7.2 Nature of military intervention in
politics
7.2.1 Direct
7.2.1 Indirect
7.3 Levels of military intervention
7.3.1 Influence
7.3.2 Pressure or blackmail
7.3.3 Displacement
7.3.4 Supplement
7.4 Strength and weakness of military
rule
7.5 Desirable role of the military in
politics
7.6 Difference between civilian and
military rule

of  military
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4. Instructional Techniques
The instructional techniques for this course are divided into two groups. The first groups
consist of general instructional techniques applicable to most of the units. The second
group consists of specific instructional techniques applicable to specific units.
4.1 General Instructional Techniques
e Mini picture
e Lecture
e Discussion
e Question-answer
e Critical thinking strategies
e Interaction
e Self-study
4.2 Besides the above-mentioned techniques, assignment, report writing, and
presentation are also suggested especially for units 1 and 2.

5. Evaluation
5.1 Internal Evaluation 40%
Internal evaluation will be conducted by the course teacher based on the following activities:

S.N. | Nature of Questions Points
1. Attendance 5
2. Participation in learning activities 5
3. First assessment 10
4. Second assessment 10
5. | Final assessment 10

5.2 External Evaluation (Final Examination) 60 %
Examination Division, Office of the Dean, Faculty of Education will conduct the final
examination at the end of the semester.

S.N. | Nature of Questions Number of Questions | Points
1. Obijective type gquestion (Multiple choice) 10x1 10
2. Short answer questions (6 with 2 or questions x
5 points) 6X5 30
3. Long answer questions (2 with one or questions
x 10 points) 2x10 20
Total 18 60

6. Recommended Books:

Almond, G. A. & Powell, G. B. (Latest edition). Comparative politics- a developmental
approach. Little Brown (For Units 11, 111, IV, VI, and VII).

Dahl, R. A. (1976). Modern political analysis (3rd ed.). Prentice-Hall International.

Gandhi, M. G. (Latest edition). Modern political analysis. Vikas Publishing House (For Unit
I-V1).

Johari, J. C. (Latest edition). Comparative politics. Vikas Publishing (For Unit I1-Xi).

Reference Books:
Dautch, K. W. (1963). The nerves of government. Free Press.
Young, O. R. L. (1968). System of political science. Prentice Hall.
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Course Title: Political Thought 11
Nature of Course: Theoretical
Course No: Pol. Sc. Ed. 526
Level: M. Ed.

Semester: 11

Credit hours: 3
Teaching hours: 48

1. Course Description:
This course is designed to enlighten students with selected political thinkers and their
contributions to political sciences. It also intends to help students acquaint themselves with
the concepts of different thinkers on different topics.
2. General Objectives:
The general objectives of this course are as follows:
e To provide in-depth knowledge of the nature of political thought of different thinkers.
e To enable the students in explaining the meaning and features of different political
thinkers thought as Machiavelli, Hobbes, Locke, Rousseau, Bentham, Mill, Hegel,
Green, Marx, Lenin, Mao, and Gandhi.
e To make students able in evaluating the contributions of the different political
thinker’s ideas in the development of political thought.

3. Specific objectives and contents

as a founder of modern political thought
as well as a realistic thinker

Specific objectives Content

e Narrate Machiavelli’s life and works | Unit I: Realistic School of
briefly. Thoughts - Machiavelli

e Explain Machiavelli’s methods (Class hour =5)

e State Machiavelli’s fundamental | 1.1 Machiavelli
assumption about the nature of human 1.1.1 Machiavelli’s methods

e Discuss Machiavelli’s views on political 1.1.2 View on human nature
idea 1.1.3 Political idea

e Assess Machiavelli’s views on statecraft 1.1.4 Statecraft o

e Evaluate the contributions of Machiavelli 115 _Contr_lbutlons of

Machiavelli

Narrate Hobbes' life and works briefly
State the nature of humans according to
Hobbes.

Describe Hobbes's view on the state of
nature

Assess Hobbes's view on the
nature

Evaluate the natural right principle of
Hobbes

law of

Explain the social contract theory
according to Hobbes
Analyze Hobbes’s concept of

sovereignty, liberty, and property

Examine the contributions of Hobbes to
the development of political thought
focusing on his theory of scientific

Unit Il: Social Contract School of
Thoughts
(Class hour = 12)

2.1 Hobbes
2.3.1 Human nature
2.3.2 State of nature
2.3.3 Law of nature
2.3.4 Natural right
2.3.5 Social contract
2.3.6 Sovereignty,
property

2.1.6 Contributions of Hobbes to

political thought

liberty, and
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materialism

Narrate Locke’s life sketch

Explain Locke’s view on human nature
Discuss Locke's view on the state of
nature

State the law of nature according to
Locke

Analyze the natural right theory of Locke
Examine Locke’s social contract theory
Evaluate Locke's view on sovereignty,
liberty, and property

Assess the contributions of Locke in the
field of political thought along with his
special contribution to limited
government

Narrate Rousseau’s life sketch

Explain Rousseau’s idea of human nature
Describe Rousseau’s view on the state of
nature

Examine Rousseau's theory of law of
nature

State natural
Rousseau
Discuss Rousseau’s social contract theory
Asses Rousseau’s theory of sovereignty,
liberty, and property

Evaluate the contributions of Rousseau to
modern political thoughts focusing on his
theory of general will

rights propounded by

2.2 John Locke
2.3.1 Human nature
2.3.2 State of nature
2.3.3 Law of nature
2.3.4 Natural right
2.3.5 Social contract

2.3.6 Sovereignty,
property

2.2.5 Contributions of Locke to
political thought

liberty, and

2.3 Jean Jacques Rousseau
2.3.1 Human nature
2.3.2 State of nature
2.3.3 Law of nature
2.3.4 Natural right
2.3.5 Social contract

2.3.6 Sovereignty,
property
2.3.7 Contribution of Rousseau to

political thought

liberty, and

Sketch the life and works of Jeremy
Bentham

State the principle of utility according to
Bentham

Evaluate the contributions of Bentham
Narrate John Stuart Mill's life and works
briefly

Explain Mill’s modification of Bentham's
utilitarianism

Describe Mill's view on individual
liberty, freedom of thought and
expression, and freedom of action
Evaluate Mill's contributions in the field
of political thoughts

Unit  111:
Thoughts
(Class hour =5)

3.1 Jeremy Bentham
3.1.1 Principle of utility
3.1.2 Contributions of Bentham

Liberalist School of

3.2 John Stuart Mill

3.2.1 Modification of Bentham's
utilitarianism

3.2.2 Liberty
3.2.3 Contributions of Mill
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Narrate Hegel’s life briefly

Explain the political thoughts of Hegel
Analyze Hegel's theory of state,
freedom, constitution, and sovereignty
Narrate the life and works of T. H.
Green briefly

Explain Green’s political thoughts

Explain Green’s concept of state,
freedom, rights, sovereignty, and
property

State Green’s concept of universal
brotherhood and war
Compare between Hegel and Green

Unit IV: Idealist School of
Thoughts
(Class hour = 6)
4.1 Hegel
4.1.1 Political thoughts
4.1.2 State, freedom,
constitution, and
sovereignty
4.2 T.H. Green
4.2.1 Political thoughts
4.2.2 State, freedom, rights,
sovereignty, and property
423 Idea of universal

brotherhood and war
4.3 Comparison between Hegel and

Green
Narrate Marx’s life and works briefly. Unit V: Socialist School of
Analyze the dialectical materialism of | Thoughts
Marx (Class hour = 16)
5.1 Karl Marx

Explain Marx's theory of surplus-value
Explain Marx's theory of class struggle
Analyze economic interpretation of
history

Narrate Lenin's life and works briefly.
Explain Lenin’s theory of revolutionary
Marxism

State Lenin’s concept of the communist
party

Describe Lenin’s concept
dictatorship of the proletariat
Narrate Mao Tse-Tung’s life briefly.
Explain  Mao Tse-Tung's political
thought

Examine the principle of the new
democracy of Mao

State the theory of permanent revolution
contributed by Mao

Compare among Marx, Lenin, and Mao

of the

5.1.1 Dialectical materialism
5.1.2 The theory of surplus-value
5.1.3 The theory of class struggle
5.1.4 Economic interpretation of
history
5.2 Lenin

5.2.1 Revolutionary Marxism

5.2.2 ldea of the communist party

5.2.3 Dictatorship  of the

proletariat

5.3 Mao Tse-Tung (Mao Zedong)
5.3.1 Mao Tse-Tung's political
thoughts
5.3.2 New democracy
5.3.3 Theory of
revolution

permanent

5.4 Comparison among Marx, Lenin,
and Mao

Narrate Gandhi’s life briefly

State Gandhi’s view on morality and
spiritualization of politics

Explain Gandhi’s theory of non-violence,
truth, and Satyagraha

Describe Gandhi’s view on Ram Rajya
Evaluate the contributions of Gandhi

Unit VI: Oriental Political
Thought- Gandhi
(Class hour = 4)
6.1 Morality and spirituality
6.2 Theory of non-violence,
truth, and Satyagraha
6.3 Ram Rajya

6.4 Contributions of Gandhi
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4. Instructional Techniques
The instructional techniques for this course are divided into two groups. The first groups
consist of general instructional techniques applicable to most of the units. The second
group consists of specific instructional techniques applicable to specific units.
4.1 General Instructional Techniques
e Mini picture
e Lecture
e Discussion
e Question-answer
e Critical thinking strategies
e Interaction
e Self-study
4.2 Besides the above-mentioned techniques, assignment, report writing, and
presentation are also suggested especially for units 1 and 2.
5. Evaluation
5.1 Internal Evaluation 40%
Internal evaluation will be conducted by the course teacher based on the following activities:

S.N. | Nature of Questions Points
1. Attendance 5
2. Participation in learning activities 5
3. First assessment 10
4, Second assessment 10
5. | Final assessment 10

5.2 External Evaluation (Final Examination) 60 %
Examination Division, Office of the Dean, Faculty of Education will conduct the final
examination at the end of the semester.

S.N. | Nature of Questions Number of Questions | Points

1. Obijective type question (Multiple choice) 10x 1 10

2. Short answer questions (6 with 2 or | 6x5 30
questions x 5 points)

3. Long answer questions (2 wit